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Figure 5. Heat Map of myCourses Click Data. Click data for each document under PHYS 101 was collected three times (Monday, Wednesday
and Friday) at the same time (12:30 P.M.) every week. Course documents were divided into three sections; general course information (Top Box),

Click data collected Student survev in course modules (Middle Box), and lab information (Bottom Box). Engagement color levels start at with red which corresponds to 0 clicks, then | |
: : y rises to orange, then yellow, and ends off with green as the most engaged color representing all 573 student clicks. The image was rotated in Edugatlftr;ffor the Opﬁomjj”'ty to t
3x/week via myCourses Mid-October order to fit it in its entirety on one page, sorry for any difficulties with its viewing. conaust tnis research and presen

these findings



