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Introduction 
 

Cyclical Review Year: 2016-2017 

Department of Educational and Counselling Psychology (ECP) 

Faculty of Education 
 

McGill Cyclical Review Panel Members 

 Professor Melanie Dirks, Department of Psychology 

 Professor David Pearsall, Department of Kinesiology and Physical Education 
 

Site Visitors, 2017 March 20-21 

Professor Alan Lesgold, former Renée and Richard Goldman Dean of the School of 

Education, University of Pittsburgh. 

 Professor Christina Rinaldi, Department of Educational Psychology, University of Alberta 
 

Unit Profile 
 

Table 1 

Summary Unit Statistics as of Mid-October 2016: 

 

Category Type Total Number 

Academic Staff Tenured  20 

 Tenure-Stream but not yet Tenured 7 

 Non-Tenure Stream  3 

 Emerita & Emeritus (actively contributing) 4 

Non-Academic Staff Administrative & Support Staff (ECP Budget) 6 

Students* Total Undergraduate (all programs; BA minor) 29 
 Master’s Students (MA, MEd) 231 

 Doctoral Students (PhD) 126 

 Postdoctoral Fellows 2 

 Undergraduate Certificate and Diploma 16 

 Graduate Certificate and Diploma 2 

Space Classrooms (department booking) 3 (504, 519, 527) 

 Laboratories (these also serve as student, RA 

and TA offices)(this includes 3 CFI labs) 

48 

 Office Space (administrative) 1 central, 5 adjacent  

 Office Space (faculty) 32 

 Office Space (students, above lab spaces) 6 

 Clinic(with multiple spaces) 1 

 Communal Student Space (undergraduate and 

graduate)--graduate only 

1 (EGSS) plus 

Coach House-2nd Fl 

* Student numbers are based upon a “head count” as of 2016 October 4.  More than half the MEd 

students and most Certificate and Diploma students are typically engaged in part-time studies 

spanning several years.   

 

A list of current academic and support staff is found in Appendix 1.  CVs of academic staff 

comprise Appendix 2.  The Department is most often referred to by the initials ECP. 
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Review Criteria 
Please append relevant data and information and refer to the appendices where appropriate in 

your text. 

 

I. Objectives, Priorities and Activities 
Please identify and provide evaluative commentary on the following issues. 

 

A. THE UNIT’S GOALS, OBJECTIVES, PRIORITIES, AND STRATEGIC PLAN FOR THE NEXT 6 YEAR 

PERIOD. 

 

Goals, objectives, priorities, and strategic planning are created within the context of the overall 

mission of the Department, Faculty, and University; the Faculty and University mission statements 

are addressed in the next section.  

 

The mission of the Department of Educational and Counselling Psychology (ECP) is the 

advancement of scientific knowledge through research in education and psychology and the 

application of this knowledge to the development of progressive practices and policies locally, 

nationally and internationally. ECP programs and research examine the interplay between complex 

human systems (cognitive, social, emotional, behavioural and biological) to maximize: (a) 

learning, (b) wellness (mental and physical), and (c) human development in multiple settings  

throughout the lifespan. More specifically, with both typical and atypical populations in mind, they 

examine issues pertaining to assessment and intervention, cognitive processes and developmental 

neuroscience, and the design and evaluation of learning environments and instructional practices. 

While ECP’s primary disciplinary bases are psychology and education, it contributes to and is 

enriched by extended interdisciplinary collaborations with, among others, medicine and other 

health professions, neuroscience, computer science, social science, social work and policy, and 

law. 

 

The Department of Educational and Counselling Psychology (ECP) remains a scholarly and 

professional community whose mandate is to advance scientific knowledge and practice in 

education and psychology from both a research perspective that advances theories in this field as 

well as an applied perspective that informs practice in the community. 

In light of this mission, the Department gives high priority to activities that advance knowledge, 

theory, and practice. As a primarily graduate department, ECP is in a privileged position to be able 

to pursue these goals as a community of scholars that includes the academic faculty and nearly all 

its graduate students.  

 

Some of the key goals and strategic plans consistent with these broad ECP objectives include  

the following: 

 

 Increasing the quality and quantity of scholarly research as well as the  dissemination of these 

research findings.  This is a progressive practice, given that the level of scholarly productivity 

already remains high.  We have seven recently hired Assistant Professors who are just building 

their academic careers and lab groups (with additional appointments in progress), with several 
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faculty members already being named, recognized and nominated for scholarly awards. High 

priority has been assigned to providing a formal mentoring process for junior faculty in order 

to help increase their productivity and the Department's overall academic activities. Each 

untenured professor has their own mentoring committee (www.mcgill.ca/edu-ecp/files/edu-

ecp/ecp_mentoring_policy_and_guidelines_2015-oct-19.pdf) designed to successfully 

integrate into the Department and university, to help support their initiatives in acquiring 

competitive research grants, and to support their scholarly, professional and personal goals. 

The Department continues to refine the program structure and the content of the program 

offerings to optimize the benefits of enrollment increases while balancing the associated 

delivery costs.   

 

 The Department has continued to increase its offerings through the development of expanded 

initiatives in the Human Development program. 

 

 As part of the process of building further on a fiscally strong base, ECP has been collaborating 

with the Faculty to use technology to increase existing enrollment and reach new sources of 

both undergraduate and graduate students with courses in research methods and online 

statistics courses.  The introductory graduate statistics course (EDPE 575) has recently been 

transformed into an online version (with enhanced TA support services) for all students and an 

undergraduate online statistics course is being proposed at the University level. 

 

 Several related academic and community outreach initiatives have been undertaken to increase 

external visibility and community presence, disseminate research and clinical findings, and 

increase involvement in the community. The Department now distributes an online newsletter, 

Dialogues, several times a year to current and former graduate students and faculty members, 

university administrators, and potential donors. Dialogues features news about the 

Department, highlights the work of individual faculty members and research groups, and 

disseminates information about the successes of faculty, students and graduates The latest issue 

can be found at: www.mcgill.ca/edu-ecp/files/edu-ecp/dialogues_fall_2016.pdf.  

 

Starting in 2016, a new annual Summer Institute in School Psychology 

(www.mcgillschoolpsychinstitute.com/home.htm) was initiated In 2016, the Institute enrolled 150 

practicing school psychologists and former graduate students from Montreal, Quebec, several 

other provinces, parts of the U.S. and Europe. Keynote speakers included Drs. Jereome Sattler, 

Peter Isquith, Steven Shaw and Tara Flanagan. The 2017 Institute is currently being planned 

and the faculty are  working to secure Continuing Education credits for this professional 

experience to meet licensing requirements for licensed psychologists and graduate students.   

 

 ECP also has a long history, extending back to the 1970s, in parent education, a natural 

extension of our core interest in Human Development, Learning Sciences and our clinical 

programs in School/Applied Child Psychology and Counselling Psychology.  Past initiatives 

have included hosting a Mini Educational Psychology series open to the public, with a new 

series in parent education, Effective Parenting: New Trends and Approaches 

(https://www.mcgill.ca/edu-ecp/ep2016), as a form of community outreach having begun in 

the Fall, 2016. This new series had an enrollment of 104 parents and professionals attending a 

series of five evening workshops offered by ECP faculty members. The reviews of the series, 

http://www.mcgill.ca/edu-ecp/files/edu-ecp/ecp_mentoring_policy_and_guidelines_2015-oct-19.pdf
http://www.mcgill.ca/edu-ecp/files/edu-ecp/ecp_mentoring_policy_and_guidelines_2015-oct-19.pdf
http://www.mcgill.ca/edu-ecp/files/edu-ecp/dialogues_fall_2016.pdf
http://www.mcgillschoolpsychinstitute.com/home.htm
https://www.mcgill.ca/edu-ecp/ep2016
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along with a host of media reports were most positive with many parents expressing a desire 

and commitment to continue with additional workshops.  

 

 A Learning Environments Across Disciplines (LEADS) conference is held annually (alternate 

years it is hosted at McGill). The workshops are open to the public and have dealt with such 

topics as: Measuring Emotions; Data Mining techniques: Designing Dashboards based on 

learners and pedagogical analytics; Emotions in simulations and games for learning - 

instrumentation, analysis and  visualization. Attendance has typically ranged from 40-70 

participants including academics, researchers and students. The Department expects these and 

similar outreach activities to continue. 

 

 One of ECP’s key goals is to continue to seek Faculty support for new positions to restore all 

program areas to the level of strength prior to the attrition reduction between 2001 to 2013 that 

reduced faculty numbers by a third.  The recovery of lost positions has been strongly supported 

by the current Dean with seven hires in place during the past three years, with more 

forthcoming.  Four additional searches are currently underway (2 new positions to strengthen 

the Department, Faculty and University priority areas, and 2 replacements for faculty retiring 

in 2017), with additional positions anticipated. The recruitment challenges are addressed in 

Section I.C. 

 

 Recent budget cutbacks have driven some graduate and professional class sizes in excess of 50 

students, with several undergraduate classes being as high as 275.  These class sizes are 

inconsistent with the  goals of acquiring new knowledge and learning to apply that knowledge 

in a range of situations, especially when funding for small group work and budgets for teaching 

assistants have also been compressed.  The translation of theory to practice needs to be 

mentored at least in part by the experts who comprise the core faculty, complemented by the 

outstanding experience of our pool of faculty lecturers, sessional course lecturers as well as 

TA work offered by our graduate students.  Additional funding will be necessary to reduce the 

size of these classes. 
 

 ECP remains committed to systematic reviews of its many programs and certificates currently 

offered, making changes and adapting the programs as necessary.   

 

 The Department remains committed to excellence and ethical practice in teaching, scholarship 

and service at the local, national, and international levels.   

 

 

For many years, ECP has successfully addressed budgetary challenges and shifting enrolment 

patterns with structural and program changes.  Over time, we have developed program options 

based upon market needs. We have revised and modified program foci (e.g., Special Education 

changed to Inclusive Education; Counsellor Education changed to Counselling Psychology), and 

added new areas (e.g., the MEd in Educational Psychology and School/Applied Child 

Psychology). Each decision has been taken in the light of changes in the discipline, profession, 

funding support, and student recruitment (this will be elaborated upon in the next section in relation 

to the University and Faculty missions). 
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B. THE RELATIONSHIP BETWEEN THESE GOALS, OBJECTIVES, AND PRIORITIES TO FACULTY 

AND UNIVERSITY PRIORITIES. 

As one of three Departments within the Faculty, the Department mission is similarly closely 

integrated with the Faculty of Education’s mission (www.mcgill.ca/education/about): 

The mission of the Faculty of Education is the advancement of knowledge and its 

applications to the development of human potential in a variety of learning environments 

and over one’s life span. 

 

The Faculty mission is elaborated in a series of additional statements: 

 

The Faculty values and encourages multiple perspectives and effective approaches to 

cultural, cognitive, informational, physical, and social dimensions of human development. 

 

ECP is appropriately represented in this statement of Faculty values. Scholarly and professional 

work within the Department address all five dimensions listed (this is observable in the range of 

research and community involvement identified in faculty member's CVs-Appendix 2). 

 

In its work, the Faculty serves the full spectrum of people preparing for, or already involved 

in, roles related to educational improvement: professionals who provide educational 

services, scholars and researchers concerned with the advancement of knowledge related 

to education, people involved in educational governance - the Faculty works with 

professional practitioners, and those intending to become practitioners, and with those 

involved in or aspiring to careers including scholarship and research as well as practice. 

We work with partners in the field to relate knowledge generated by the Faculty to improve 

the education and psychological well-being of all students. 

 

The mission of McGill University is the advancement of learning and the creation and 

dissemination of knowledge, by offering the best possible education, by carrying out research and 

scholarly activities judged to be excellent by the highest international standards, and by providing 

service to society. As such, ECP is closely aligned with the University mission as evidenced by 

the following: 

 

 “Advancement of learning and the creation and dissemination of knowledge” are echoed 

directly in our own mission statement as previously articulated. We believe we have been 

successful in the sustained achievement of this goal and continue to give it prominence. 

 

 “By offering the best possible education” is achieved in those areas in which we are able to 

conduct instructional activities with core faculty members supplemented by Faculty lecturers 

and sessional appointments. 

 “By carrying out research and scholarly activities judged to be excellent by the highest 

international standards” is directly addressed in numerous ways; grants awarded, publications, 

conference presentations, editorial board memberships. 

 

https://www.mcgill.ca/edu-ecp/about
http://www.mcgill.ca/education/about
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 “By providing service to society” is reflected in our school-based and other institutionally-

based research; training of professionals and leadership in psychology and education; outreach 

activities to practitioners, schools, and parents; frequent media interviews; and hundreds of 

workshops and seminars provided in the community in both the Anglophone and Francophone 

education and health sectors. Department members remain active as journal editors, grant and 

publication reviewers, providing expert governmental and public policy advice, and in 

engaging their students in related activities.  Within the McGill community, since the late 

1970s, the academic members and directors of the University Teaching and Learning Services 

(TLS) and its predecessors (the Centre for Learning and Development; the Centre for 

University Teaching and Learning) have all had their academic homes in ECP.  The 

Department continues to play a role on University Senate Committees such as Teaching and 

Learning, Students with Disabilities, and others. 
 

Departmental and faculty commitment to standards of excellence again echoes the University 

mission.  Service to the community, professions, and scholarly associations at the local, national, 

and international levels are exemplified by all faculty members (see CVs in Appendix 2). 

 

Ethical practice is an explicit part of our program accreditation as well as collective consciousness. 

Research ethics are part of the training of all our graduate students and all students submitting an 

ethics review application. Completion of the federal Tri-Council on-line ethics module is a 

prerequisite to being allowed to engage in data collection.  The two professional-programs 

(School/Applied Child Psychology and Counselling Psychology) further train students in the 

ethics of psychological and professional practice. Our faculty and graduate students  are 

represented on relevant Faculty and University committees. 

 

ECP’s research, program and course options address a wide range of student abilities and 

disabilities, including intellectual, emotional, social and behavioral.  Direct provisions of program 

options to teachers of learners with physical disabilities, learning disabilities or exceptionally high 

levels of intellectual or creative potential, while limited in number, are available even during 

difficult budget times. 

 

The Faculty has a historical and continuing commitment to the English Community within 

Quebec, and its institutions while maintaining an integral role in Quebec society. 

 

 

The Faculty mission statement refers to a long-standing agreement between the University, not 

just the Faculty of Education and its constituent parts, and the Government of Quebec to educate 

teachers and related professionals for the English-language schools of Quebec.  As previously 

noted, ECP directly and extensively contributes to this objective locally, nationally, and 

internationally.  Our graduates are found in each of the nine English language school boards in 

Quebec in teaching, curriculum development, psychological and student services, and leadership 

roles. The vast majority of psychologists employed in Montreal's English-language educational 

and health institutions are graduates of ECP’s two professional psychology programs.   
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Areas of Research Excellence 

 

The Faculty of Education defines an area of research excellence as one that relates to our mission 

and in which we have: 

 

1 An international reputation; 

2 Significant scholarly research productivity; 

3  Exceptional graduate programs linked to this research 

 

ECP addresses the areas of research excellence directly.  The importance placed upon research 

excellence at the University and Departmental level is expressed in ECP’s goals, plans, and 

activities in multiple ways. 

 

Pursuing an International Reputation. 

ECP strongly encourages dissemination of theoretical positions and research findings by faculty 

members and students in a full range of publications, from high impact, highly read international 

journals in their respective disciplines to local service outlets. Faculty members remain committed 

to publishing and disseminating their work through traditional sources including peer reviewed 

academic journals, open access publications, books and book chapters. For work in narrower 

specialties, faculty members’ work is found in the most respected journals in their field.  Perusal 

of faculty CVs reveals publications in numerous peer-reviewed publications.  ECP faculty and 

their graduate students publish in a wide range of nationally and internationally respected peer-

reviewed educational, psychological, psychiatric and medical journals. 

 

As can be seen in the faculty CVs (Appendix 2 and in Table 2), faculty members have been the 

recipients of multiple fellowships, honours, and awards from the major scholarly and professional 

associations in their fields.  They are frequently called upon as consultants, reviewers and 

participants in international colloquia.  
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Table 2 

Faculty Awards 

 

Name Rank Year Award 

Armando 

Bertone 

Associate 

Professor 
2016-2019 FRSQ Research Scholar Award - Junior 2 

  2015-2020 William Dawson Scholar Award  

  2011-2015 FRSQ Research Scholar Award - Junior 1 

  2003, 2006 Brain Star Award; CIHR Institute of Neurosciences, Mental Health and 

Addiction, Significant contribution to Canadian neuroscience by trainee 

  2005 Prix Réseau Vision (Vision Network Prize) 

FRSQ Réseau de recherche en santé de la vision, Signifiant contribution to 

Quebec neuroscience by trainee. 

Karen Cohen-

Gazith 

Faculty 

Lecturer 

2014 Gewurz Award of Excellence in Jewish Education 

  2006 Pearl Feintuch Award for Excellence in Education 

Jeffrey 

Derevensky 

Professor 2016 National Council on Problem Gambling Annual Research Award for Best 

Original Peer-Reviewed Research 

  2016 Nevada Council Joanna Franklin Pay-it-Forward Award, for outstanding 

contributions to the field of gambling and the training of the next 

generation of professionals 

  2016 Winner of the Inaugural Journal of Gambling Issues Award for Research 

Excellence 

  2014 Elected Fellow, Canadian Psychological Association 

  2013 Scientific Achievement Award, U.S. National Center for Responsible 

Gaming 

  2013 Joseph Ciarrocchi Award for “Pioneering efforts in research on youth 

problem gambling.” Awarded by the Maryland Council on Problem 

Gambling 

  2011 United States National Council on Problem Gambling’s Jim Wuelfing 

Award for Prevention for outstanding achievement in advocacy, 

development, integration, outreach, research and training in the area of 

prevention of problem gambling 

  2005 United States National Council on Problem Gambling Outstanding 

Program Award 

  2003 Connecticut Council on Problem Gambling Award for “International 

leadership in addressing youth problem gambling through research, 

training and advocacy” 

Martin 

Drapeaux 

Associate 

Professor 

2015 Heather Reisman & Gerald Schwartz Award for Excellence in Teaching, 

McGill University 

  2012 International Society for Psychotherapy Research Outstanding Early 

Career Achievement Award 

  2010 Award for exceptional contribution to psychology, Department of 

Psychology of the Université du Québec à Montréal 

  2007 Canadian Psychological Association New Researcher Award 
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Name Rank Year Award 

Adam Dube Assistant 

Professor 

2016 Outstanding Reviewer Award, Journal of Experimental Child Psychology 

Marilyn 

Fitzpatrick 

Professor 2016 Distinguished Teaching Award, Faculty of Education, McGill University 

Nathan Hall Associate 

Professor 

2014 Faculty of Education Distinguished Teaching Award., McGill University 

  2010 Canadian Psychological Association President's New Researcher Award 

Nancy Heath Professor 2011 Mentorship Award, CSSE, Canadian Committee of Graduate Students in 

Education Mentorship Award, in recognition of outstanding support for 

graduate students in Education 

  2009- James McGill Professor, McGill University. Endowed professorship 

recognizes a senior scholar’s status as an outstanding and original 

researcher of world-class caliber and a leader in his/her field 

  2003-2009 William Dawson Scholar, McGill University. Distinguished scholar award  

  2001 Academic Fellow, International Academy for Research in Learning 

Disabilities (IARLD. Fellows are appointed by the Academy based on 

their record as a world leader in the scientific study of human problems 

related to learning disabilities 

Bassam 

Khoury 

Assistant 

Professor 

2015 Medal of the General Governor of Canada 

  2010 Research Excellence Award, International Mental Health and Citizenship 

Alliance 

Annett Körner Associate 

Professor 

2014 Heather Reisman and Gerald Schwartz Award for Excellence in Teaching, 

McGill University 

  2005-2008 Douglas Utting Fellowship, awarded by the Douglas Utting Foundation, 

Montréal, QC, Canada 

Susanne Paula 

Lajoie 

Professor 2011 Canadian Research Chair Tier 1 in Advanced Technologies for Learning 

in Authentic Settings 

  2004-2011 James McGill Professor Research Chair 

  2000 Carrie M. Derick Award for Graduate Teaching and Supervision  

Lynn 

McAlpine 

Emeritus 

Professor 

2006 Research Award from Canadian Society for Studies in Higher Education 

  2005 W.J. McKeachie Career Achievement Award  from American Educational 

Research Association SIG Faculty Teaching, Evaluation and Development 

  2000 Sheffield Award from the Canadian Society for the Study of Higher 

Education (for most excellent article): shared jointly with C. B. Weston 

and three graduate students 

Tina  C.  

Montreuil 

Assistant 

Professor 

2015 Lundbec Canada – Innovation Award 

  2014 Beck Institute Student Scholarship CBT for Depression and Suicidality 

(Crisis Intervention) 

  2013 Canadian Alliance on Mental Illness and Mental Health Champion of 

Mental Health Award 
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Name Rank Year Award 

Krista Muis Associate 

Professor 

2016 Female Professor of the Year: Educational Psychology, Corporate Vision, 

United Kingdom 

  2015 Most Inspiring Graduate Student over the past 50 Years, Simon Fraser 

University, Faculty of Education 

  2014 Richard E. Snow Award for Early Career Contributions from the American 

Psychological Association 

  2013 Canada Research Chair (Tier II) in Epistemic Cognition and Self-Regulated 

Learning 

  2011 Principal’s Prize for Excellence in Teaching, Assistant Professor Level, McGill 

University 

  2010 New Scholar Fellowship for Outstanding Research Paper, Canadian Society for 

the Study of Education 

  2009 American Psychological Association Division 15 Early Career Research 

Award 

Marie-Hélène 

Pennestri 

Assistant 

Professor 

2011 Wayne Hening Young Investigator Award  

Eve-Marie 

Quintin 

Assistant 

Professor 

2016 McGill Rising Stars, Recognition from Dr. Rosie Goldstein, Vice Principal 

Research and Innovation 

Robert Savage Associate 

Professor 

2007- William Dawson Scholar 

  2007 Dr. Noni McDonald Award, Canadian Paediatrics Association award for best 

paper of the year 

Steve Shaw Associate 

Professor 

2012 President’s Award for Contributions to the Profession, National Association of 

School Psychologists 

  2010 Faculty of Education Distinguished Teaching Award, McGill University 

  2008-2009 Distinguished Reviewer Award for contributions to the Mental Measurements 

Yearbook Series. The Buros Institute of Mental Measurements.  

  2007 Early Career Scholar, School Psychology Research Collaboration Conference. 

Society for the Study of School Psychology/National Association of School 

Psychologists 

Bruce Shore Professor 

Emeritus 

2014 American Mensa Education & Research Foundation and Mensa International 

Limited Award for Excellence 

 

 2014 Canadian Committee for Graduate Students in Education (CCGSE) Mentorship 

Award, Canadian Society for Studies in Education 

 

 2009 Principal’s Prize for Excellence in Teaching, Full Professor Category 

 

 2009 David Thomson Award for Excellence in Graduate Supervision and Teaching, 

McGill University 

 

 2009 Faculty of Education Distinguished Teaching Award, McGill University 

 

 1996 American Mensa Education & Research Foundation and Mensa International 

Limited Award for Excellence, 1996, for Research on Human Intelligence and 

Intellectual Giftedness  

 

 1995 Distinguished Scholar Award, National Association for Gifted Children 
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 1994 American Mensa Education & Research Foundation Awards for Excellence, 

(two awards), for Research on Human Intelligence and Intellectual  

Name Rank Year Award 

Ada Sinacore Associate 

Professor 

2015 Distinguished Member Award, Section for Counselling Psychology, Canadian 

Psychological Association 

  2010 Oliva Espin Award for Social Justice Concerns in Feminist Psychology: 

Immigration and Gender Association for Women in Psychology 

Victoria 

Talwar 

Associate 

Professor 

2012-

Present 

Canada Research Chair, Tier II, Developmental Psychology and Law 

  2009 Society for Research in Child Development Early Career Research 

Contributions to Child Development Award 

  2008 McGill University Faculty of Education Distinguished Teaching Award 

  2006 Canadian Psychological Association President’s New Researcher Award 

 

Our professional programs are accredited by the senior accrediting agencies in each field, and 

faculty members participate as site visitors and the chairs of site visits for professional programs 

throughout North America and internationally. Our faculty members presently hold or have held 

active positions in international professional and academic associations and have been recognized 

as Fellows, with many receiving  major awards from several of these associations.  Our outreach 

initiatives, as previously noted, continue to reach an international audience. Recruiting students 

internationally, while challenging, has brought numerous rewards with many of our students 

achieving international recognition and prestigious scholarly positions.  

 

ECP consistently attracts Visiting Professors and scholars from around the globe, with many being 

engaged as sessional lecturers and/or providing workshops and seminars while in residence. While 

ECP does not have funds to directly support these visiting scholars, we have managed to pay partial 

costs associated with visas (a list of recent visiting Professors is found in Table 3). 

 

Table 3 

ECP Visiting Professors 2012-2016 

 
Dr. Nicola (Nick) Gazzola 2016-17 (10 mo) University of Ottawa 

Dr. Müge Çelik Örücü 2016 (4 mo) TED University, Istanbul, Turkey 

Dr. Elise Marie-Pierre Lavoué-

Garrot 2016 (6 mo) National Institute of Applied Sciences, Lyon, France 

Dr. Anna Maria Jankowska 2014-15 (10 mo) University of Gdansk, Poland 

Dr. Benilde Garcia Cabrero 2014 (2 mo) National Autonomous University of Mexico 

Dr. Rebeca Cerezo-Menendez 2013 (4 mo) University of Oveido, Spain 

Dr. Maria Bannert 2013 (6 mo) University of Würzburg, Germany 

Dr. Simone da Nóbrega Tomaz 

Moreira 2012-13 (12 mo) Federal University of Rio Grande do Norte, Brazil 

Dr. Rebeca Cerezo-Menendez 2012 (3 mo) University of Oveido, Spain 
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Significant Scholarly Research Productivity.   

 

In 2015, ECP faculty members published 1 book, 41 book chapters, 100 academic journal articles, 

and made 227 invited and refereed national or international presentations. Nearly half of this 

productivity is co-authored with our graduate students. 

 

According to available data, ECP faculty members are the most productive among similar 

Departments in Canada and perform close to the level of the strongest similar Departments in the 

U.S. (see Table 5).  These scholarly achievements and those in Section C do not include other 

highly visible scholarly contributions such as their role as editors, associate editors, journal and 

grant reviewers, and the production of videos, development of curricular materials, workshops, 

consultations and press interviews. As well, the summary of contributions does not include the 

number of Fellows and officers of major scholarly associations, and contributions to university 

governance and the community at large based on faculty members’ expertise (see faculty member 

CVs). 

 

Between calendar year 2011 and the beginning of August, 2015, ECP researchers received 

$10,535,071 in competitive, research-related funding (it should be noted that there is no equivalent 

to “training grants” in Canada), even during a period in which many principal Tri-Council funding 

agencies were subject to repeated budgetary cuts.  Table 4 below reveals the newly acquired grants 

(typically expended over multiple years) received in each year. It should also be noted that these 

figures do not include amounts carried forward from grants previously awarded. 

 

Table 4 

New Competitive Research Funding from 2011 to Early August 2016 (5.5 Years) 
 

Year 2011 2012 2013 2014 2015 20161 Total Average 

$ 2,578,535 4,553,505 1,133,015 875,496 1,035,948 358,572 10,535,071 1,915,467 
The list of agencies providing the competitive research funding can be found in Appendix 3. 
1 This amount does not represent the entire calendar year. 

 

While the amounts of research funding per year have varied, so too have the number of faculty 

members within ECP. It is also important to note that these amounts were generated while the 

Department was at its lowest faculty complement in decades. Rebuilding our faculty complement 

began in 2014, which coincided with the primary federal and provincial agencies funding 

envelopes being reduced.  These figures do not include the $200,000 annual research allocations 

to Tier 1 Canada Research Chairs (CRCs) and James McGill Fellows, nor the $100,000 similar 

funding to Tier 2 CRCs and William Dawson Fellows. In 2016-2017, these two sources provide 

an additional total $475,000 for the six ECP researchers (Professors Lajoie [CRC Tier I], Muis 

[CRC Tier 2]. Talwar [CRC Tier 2], Heath [James McGill Professor], Savage [William Dawson 

Scholar], and Bertone [William Dawson Scholar]) holding these positions. 

 

 

 

 

 

Exceptional graduate programs linked to this research 
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Since 1992, the Department has explicitly organized itself structurally around its graduate program 

specializations.  

 

ECP’s professional psychology programs have achieved the highest available levels of 

international/national accreditation.  The Counselling Psychology Master’s degree has been 

accredited since the 1960s by the Ordre des Conseillers et Conseillères d’Orientation du Québec 

(OCCOQ) and in 1985 the Ordre de Psychologues du Québec (OPQ) created an entente with the 

Department to recognize a stream of graduates from the MA in Educational Psychology to be 

eligible for licensure.  When the minimum qualification to practice professional psychology in 

Quebec was raised to the doctoral level, both the PhD programs in Counselling Psychology and 

School/Applied Child Psychology received accreditation.  In the mid-1990s, the PhD in 

School/Applied Child Psychology program was the first school psychology program in Canada to 

be accredited by the American Psychological Association (APA) (at that time the Canadian 

Psychological Association [CPA] did not yet offer accreditation in school psychology). The 

Counselling Psychology program achieved joint accreditation from both the American 

Psychological Association and Canadian Psychological Associations.  In 2015, APA ceased to 

accredit programs outside the U.S. having forged a reciprocal-recognition agreement with the 

CPA, and the School/Applied Child Psychology program earned CPA accreditation. Both PhD 

programs are now accredited by the CPA and the OPQ. Two ECP faculty members have either 

served or are currently serving as Chair of the CPA Accreditation Committee (Professors 

Derevensky and Sinacore) with a former faculty member serving as President of CPA (Professor 

Vallerand).  The MA (Non-Thesis) in Counselling Psychology, Professional/Internship 

Concentration (that replaced the MEd), is accredited by the OCCOQ. A significant number of 

Counselling and School/Applied Child Psychology doctoral students applying to the Association 

of Psychology Postdoctoral and Internship Centers (APPIC) during the past 5 years have been 

highly successful (over 85%) in securing competitive internship placements in both Canada and 

the United States. 

 

Coursework and dissertation supervision are provided by members across the Department, and 

program areas contribute directly or indirectly to the need for additional administrative staff and 

resources (e.g., student-recruitment processes, data collection, annual reporting, the Assessment 

Materials Resource Centre (AMRC), Psychoeducational and Counselling Clinic).  Maintaining the 

highest level of accreditation for the professional training programs is a collective undertaking 

supported by the entire Department. Accreditation enhances employment opportunities for 

graduates and is obligatory for many.  Finally, it directly expresses ECP’s commitment to the core 

of the University mission, specifically toward “the advancement of learning and the creation and 

dissemination of knowledge, by offering the best possible education, by carrying out research and 

scholarly activities judged to be excellent by the highest international standards, and by providing 

service to society.”  Accreditation enables us to affirm that we support and meet these standards. 

 

In the other major programs (non-professional) within the Department, excellence is placed on 

research, teaching and graduate supervision. Several faculty members have won outstanding 

achievement awards from professional societies, funding agencies and Universities. They are 

Fellows of professional organizations and hold CRC Chairs (both CRC 1 and CRC 2) as well as 

William Dawson Scholarships and James McGill Professors.  

http://orientation.qc.ca/
http://orientation.qc.ca/
https://www3.ordrepsy.qc.ca/en/index.sn
https://mcgill.ca/edu-ecp/students/amrc
https://mcgill.ca/edu-ecp/students/amrc
https://mcgill.ca/edu-ecp/about/clinic
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Students feature prominently in publications and presentations across the Department and as noted 

below are among the most successful in the University in securing major highly competitive 

graduate student fellowships (see Table 10). 

Two other indices of the exceptionality of the graduate programs are the success among our 

graduates in securing research-centered academic positions at universities and, for professional 

doctoral graduates who prefer a professional career, their success in internship and occupational 

positions.  

 

Our research graduates from all programs occupy academic positions across Canada, in several 

parts of the U.S., and further abroad.  For example, these include, and are not limited to, the 

following academics:  

 

 Nancy Miodrag, PhD in Educational Psychology (Human Development): Department of Child 

and Adolescent Development, College of Health and Human Development, California State 

University Northridge, Los Angeles, CA. 

 Jessica R. Toste, PhD in Educational Psychology (Human Development): Assistant Professor, 

Department of Special Education, University of Texas at Austin. 

 Carlos Gomez-Garibello, PhD in Educational Psychology (Human Development): Centre for 

Medical Education, Faculty of Medicine, McGill University, Montreal, QC. 

 Reza Feyzi-Behnagh, PhD in Educational Psychology (Learning Sciences): Department of 

Educational Theory & Practice, University at Albany, SUNY, Albany, NY. 

 Salman A. Mufti, PhD in Educational Psychology (Applied Cognitive Science):Queen's 

School of Business, Queen's University at Kingston, Kingston, ON. 

 Nancy Lavigne, PhD in Educational Psychology (Instructional Psychology): School of 

Education, University of Delaware, Newark, DE. 

 Krista C. Ritchie, PhD in Educational Psychology (Applied Cognitive Science): Department 

of Education, Mount St. Vincent University, Halifax, Nova Scotia; Adjunct Professor, 

Department of Medicine, Dalhousie University; Adjunct Scientist, I. W. K. Health Centre. 

 Ellen B. Moss, PhD in Educational Psychology (Applied Developmental Psychology): 

Department of Psychology, Université du Québec à Montréal (UQAM), Montreal, QC. 

 Hariclia (Harriet) Petrakos, PhD in Educational Psychology (School/Applied Child 

Psychology Concentration): Department of Education, Concordia University, Montreal, QC. 

 Linda S. Pagani, PhD in Educational Psychology (Applied Developmental Psychology): École 

de psychoéducation, Université de Montréal, and Researcher, Ste-Justine Hospital for 

Children-Mother-Child Research Centre. 

 Aliki Thomas, PhD in Educational Psychology (Learning Sciences): School of Physical and 

Occupational Therapy, Research Scientist at the Centre for Medical Education, McGill 

University; Leader of the Services, Systems, and Polices) Theme, Centre for Interdisciplinary 

Research in Rehabilitation of Greater Montreal.  

 Cristelle Audet, MEd in Counselling Psychology (later completed a PhD at the University of 

Alberta): Educational Counselling Program, Faculty of Education, University of Ottawa. 

 Melissa C. Duffy, PhD in Educational Psychology (Learning Sciences), Department of 

Innovation in Medical Education, Faculty of Medicine, University of Ottawa. 



ECP Cyclical Review Self-Study 2016-2017 19 

 Rose Martini, PhD in Educational Psychology (Special Populations and Applied Cognitive 

Science): Department of Occupational Therapy, School of Rehabilitation Sciences, University 

of Ottawa. 

 Julia DiMillo, PhD in Counselling Psychology: Educational Counselling Program, Faculty of 

Education and Monfort Hospital Research Institute, University of Ottawa. 

 Nicola (Nick) Gazzola, PhD in Counselling Psychology: Educational Counselling Program, 

Faculty of Education, University of Ottawa (and past Associate Dean). 

 David Smith, PhD in Counselling Psychology: Educational Counselling Program, Faculty of 

Education, University of Ottawa. 

 Anne Thériault, PhD in Counselling Psychology: Educational Counselling Program, Faculty 

of Education, University of Ottawa. 

 Anusha Kassan, PhD in Counselling Psychology: Counselling Psychology Program, Werklund 

School of Education, University of Calgary, Alberta. 

 Kaori Wada, PhD in Counselling Psychology: Counselling Psychology Program, Werklund 

School of Education, University of Calgary, Alberta. 

 Jason Harley, PhD in Educational Psychology (Applied Cognitive Science): Department of 

Educational Psychology, University of Alberta. 

 Danielle Brosseau, PhD in Counselling Psychology: Department of Psychology, The King’s 

University, Edmonton, Alberta [starting in 2017]. 

 Grace Iarocci, PhD in Educational Psychology (School/Applied Child Psychology), 

Psychology Department, Simon Fraser University 

 Richard Young, DEd in Counsellor Education [later renamed PhD in Counselling Psychology]: 

Department of Educational Counselling and Psychology, and Special Education, University of 

British Columbia. 

 Natalie Russo, PhD in School/Applied Child Psychology: Department of Psychology, 

Syracuse University. 

 Roger Azevedo, PhD in Educational Psychology (Applied Cognitive Science): Department of 

Psychology and Chancellor’s Faculty Excellence Program in Digital Transformation of 

Education, North Carolina State University. 

 Cheryl Klaiman, PhD in School/Applied Child Psychology: Senior Psychologist, Research, 

Marcus Autism Center, Department of Pediatrics, Emory University. 

 Sybil Hart, MAin Educational Psychology (later earned PhD elsewhere): Department of 

Human Development and Family Studies, Texas Tech University. 

 Shigeru Iwakabe, PhD in Counselling Psychology: Developmental Clinical Psychology 

Program, Department of Psychology, Ochanomizu University, Tokyo. 

 Chao-Mei Chiang, Department of Educational Psychology and Counseling, National Hsinchu 

University of Education, Hsinchu City, Taiwan.  

 

Having our graduates widely employed in professorial posts also enhances ECP’s pool of future 

graduate students who are recommended by our former graduates. Among our doctoral graduates 

in leadership positions in professional appointments across Canada, we find the following 

examples: 

 Judith A. Margison, PhD in School/Applied Child Psychology: School Psychologist and 

Resident in Psychology, School District 18, Fredericton, New Brunswick. 
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 Renée St-Pierre, PhD in School/Applied Child Psychology: Psychologist, English Montreal 

School Board (central and eastern Montreal Island). 

 Vera Romano, PhD in Counselling Psychology: Clinical Director of the Counselling and 

Mental Health Services, McGill University. 

 Nicole Roberts, PhD in Counselling Psychology: Counsellor and Director of Training at the 

McGill Counselling and Mental Health Services, McGill University. 

 Francesca Luconi, PhD in Educational Psychology (Instructional Psychology Major, Applied 

Cognitive Science Minor): Professional Associate, Continuing Professional Development, 

Department of Family Medicine, Faculty of Medicine, McGill University. 

 Deborah Radcliffe-Branch (RN), PhD in Educational Psychology (Applied Cognitive 

Psychology Major, Instructional Psychology Minor): Director of Patient Education, Montreal 

Neurological Hospital and Institute (a McGill Teaching Hospital) and Assistant Professor in 

the Faculty of Medicine, McGill University. 

 Felicia Kaufman, PhD in Educational Psychology (School/Applied Child Psychology 

Concentration): Manager of the Counselling Centre at Ometz, Jewish Family Services of 

Greater Montreal. 

 Karen Hardoon, PhD in Educational Psychology (School/Applied Child Psychology 

Concentration): Staff psychologist in Child Psychiatry, Day Hospital, Sir Mortimer B Davis 

Jewish General Hospital (a McGill Teaching Hospital), Montreal, QC. 

 Cindy Finn, PhD in Educational Psychology (School/Applied Child Psychology): Director of 

Student Services, Lester B. Pearson School Board, Montreal. 

 Andrew Bennett, PhD in Educational Psychology (Applied Human Development), School 

Psychologist, Lester B. Pearson School Board, and Coordinator, Centre of Excellence for 

Autism Spectrum Disorder* based at the Lester B. Pearson School Board, Montreal. 

 Elana Bloom, PhD in School/Applied Child Psychology: School psychologist, Lester B. 

Pearson School Board, and Co-Coordinator, Centre of Excellence for Mental Health* based at 

the Lester B. Pearson School Board, Montreal. 

 Gerald (Gerry) Weintraub, PhD in Educational Psychology: Co-Coordinator, Centre of 

Excellence for Mental Health* based at the Lester B. Pearson School Board in Montreal’s 

western suburbs. 

 Lynn P. Senecal, PhD in Educational Psychology: Formerly Learning specialist at the 

Riverside School Board, now Coordinator of the Inclusive Learning Resource Network* based 

at the Sir Wilfred Laurier School Board in Montreal, QC.  

 Cheryl L. Plouffe (née Walker), PhD in School/Applied Child Psychology: School 

Psychologist and member of the Gifted Education Committee, Ottawa-Carlton District School 

Board. 

 Rina Gupta, PhD in Educational Psychology (Applied Human Development):Associate 

Director, Regional Assessment and Resource Centre, Queen’s University, Kingston, Ontario. 

 Harjit Aulakh, PhD in School/Applied Child Psychology: Psychologist, South Vancouver 

Island Aboriginal Child and Youth Mental Health, Ministry of Children and Families, Victoria, 

British Columbia. 

 Jessica McBride, PhD in School/Applied Child Psychology: School Psychologist, Broward 

County Public Schools, Fort Lauderdale, Florida.  

 
*These Centers of Excellence are part of a network of six centers mandated and funded by the Ministère de 

l’Éducation, du Loisir et du Sport du Québec (MELS), serving all Quebec English-language School Boards, 
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and managed by the Directors General of Quebec’s English School Boards.  ECP graduates are key to the 

leadership and operation of all six centers. 

The majority of Counselling Psychologists at Quebec’s English-language universities and colleges 

(for example 17 of the 18 McGill counsellors), hold a McGill master’s or doctorate in Counselling 

Psychology from ECP.  Some programs, such as Educational Counselling at the University of 

Ottawa have employed large numbers of our graduates.  

Our professional Master’s graduates also hold positions of responsibility in which they bring their 

sensitivity to evidence-based practice and the ability to evaluate the quality of research to their 

positions. These students are primarily educators but also routinely include surgeons, physicians, 

nurses, counsellors, and professionals from other areas. Some examples include: 

 Siu Yuk (Louisa) Leung, MA in Educational Psychology: Director of Special Care for the 

Salvation Army Booth Centre for Women, Montreal. 

 Shelley Goodleaf-McComber, MEd in Educational Psychology (Concentration in General 

Educational Psychology): Resource teacher, now Assistant Principal, Kateri Tekakwitha 

School, Kahnawake, QC. 

 Constantina (Dena) Chronopoulos, MEd in Educational Psychology (Concentration in Special 

Populations): Principal of Mother Teresa Junior High School in suburban Montreal. 

 Jeffrey Wiseman (MD, FRCPC), MA in Educational Psychology: Faculty of Medicine and 

Centre for Medical Education, McGill University, past Chief Examiner for the Royal College 

of Canada oral certification examination in internal medicine, Chair of the McGill 

Undergraduate Internal Medicine Education Committee, Internal Medicine Clerkship 

Coordinator and Medical Director of a McGill University Health Sciences Centre Clinical 

Teaching Unit.  

 Michaela (Michelle) B. Koller, MA in Educational Psychology: Research Associate at the 

Centre for Health Services and Policy Research, Queen’s University, Kingston, ON 

 Shawn M. Carey (now Turnquest), MA in Educational Psychology: Vice Principal, Queen’s 

College (Secondary School), Nassau, Bahamas.   

 Randa Jad-Moussa, MEd in Educational Psychology (General Educational Psychology 

Concentration): Full-time Lecturer, University of San Diego.  

 Limor Kadouri (now Dankner), MEd in Educational Psychology (Concentration in Special 

Education): Principal of Middle School at Milken Community High School, Sherman Oaks, 

California. 

 Janet Leith Sly, MEd in Educational Psychology (later earned a PhD in Australia): 

Communications Strategies Coordinator, The School of Medicine, The University of 

Queensland, Australia. 

 

C. THE UNIT’S CURRENT STRENGTHS AND WEAKNESSES.IF FEASIBLE, PLEASE DISCUSS YOUR 

PEERS AND HOW YOUR UNIT COMPARES TO THEM, SUPPORTED BY THE RELEVANT METRICS. IF 

UNABLE TO OBTAIN METRICS, PLEASE LIST THE UNITS AGAINST WHOM YOU BENCHMARK YOUR 

UNIT. 

 

Strengths 

 

 Strong faculty, attracting considerable competitive funding, publishing in prestigious journals, 

and recipients of major competitive awards.  Mean publication rates of ECP compare favorably 

http://www.linkedin.com/company/milken-community-high-school?trk=ppro_cprof
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to UBC, University of Alberta, OISE, McGill’s Department of Psychology, University of 

Connecticut, and approximate those of the University of Wisconsin (see Table 5). 

 High level of national and international collaboration by our faculty (see faculty CVs in 

Appendix 2). 

 Our faculty disseminate their work through traditional academic channels (peer-reviewed 

publications, books, book chapters, research reports, testimony before governmental agencies) 

but also through a wide variety of community activities (e.g., consultations, workshops, 

hospital Grand Rounds, media interviews, etc.)  (see Table 5 and CVs). 

 Strong research-based graduate program with opportunities for different levels of 

specialization depending upon students interests and abilities. 

 Highly sought after graduate programs. In the current admissions cycle, the number of graduate 

research program applications have increased by 68% over last year. 

 We have an active, cohesive and engaged group of graduate students as evidenced by their 

research and committee participation, work on student committees, publications and 

conference presentations.  

 There are a large number of graduate students receiving highly competitive external 

scholarships and fellowships (McGill’s Graduate and Postdoctoral Office and student annual 

reports) (see Table 10).   

 Our graduate students are successful in finding academic, and professional employment 

opportunities. 

 Excellent record of matching students for practicum and internship placements.. 

 High level of graduate students actively participating in publications and national and 

international conferences (based upon student annual reports). 

 The Departmental faculty receive high student evaluations for their teaching and engagement 

(see Table 12). 

 The Department remains a sought after place for visiting academics and scholars  (Table 3).  

 Our research methodology and data analytic training is strong. We offer multiple levels of both 

quantitative and qualitative data analyses, with new online courses being developed. 

 With support from Dean Rassier, the Department continues to strongly support reduced course 

loads (maximum 9 credits per year) and carefully limited but targeted committee service for 

newly appointed Assistant Professors during their initial appointment. At the same time, 

Program Directors and the Chair attempt to minimize, where possible, new course preparations 

for newly appointed faculty. 

 The Department has a strong mentoring process in place for untenured Assistant Professors 

(see Mentoring Committee). 

 Faculty and the Department ensure that the programs offered are commensurate with changing 

standards and innovations in the field. Our program structure is reviewed regularly by multiple 

Departmental committees. 

 The Department has evolved an effective governance structure. Program committees consist 

of all tenure track faculty members plus a Master’s and Doctoral student. All Program 

Directors plus two students-at-large form the Department's Executive Committee, a major 

source of recommendations for Departmental policy. 

 The Department has recently established several new committees (Awards Committee - to 

highlight potential awards for faculty members, and a Curriculum Committee - to identify and 
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review the development of new courses, examine curriculum overlap between courses, to make 

recommendations to the Executive Committee). 

 We have an extremely hardworking, capable, dedicated administrative staff (see number of 

administrative staff at comparable universities, Table 5, although the Department 

acknowledges we do not have an undergraduate program). 

 

Weaknesses and Challenges 

 

 Departmental members tends to have an inordinately large supervision level along with a 

required 12 credit teaching load for all faculty after their initial appointment. While this has 

led to a high degree of productivity, there are major concerns with respect to a work-life 

balance.  McGill has actively addressed supervision levels in multiple reports.  The Strengths 

and Aspirations 2006 document is committed to guaranteeing “high quality supervision across 

every graduate program while the 2012-2017 Achieving Strategic Academic 

Priorities document stated that McGill will “implement, in partnerships with units across the 

University, a program to enhance all aspects of graduate supervision.” A February, 2013 

survey by the Office of Graduate and Postdoctoral Studies (GPS) reported that 29% of 

supervisors across the university had 1-3 MA, MSc, PhD, or postdoctoral students; 42% had 

4-6; 21% had 7-10; and 8.4% supervisors had more than 10 students per graduate supervisor.  

 

The corresponding percentages for ECP, calculated as of September, 2015, omitting one 

colleague on long-term medical leave and two recently hired Assistant Professors (began in 

August, 2015), revealed 16% of tenure-track faculty members supervising 1-3 students; 20% 

with 4-6; 29% with 7-10; and 29% with 10 or more students.  ECP’s numbers are skewed at 

the high end, commensurate with our goals as a largely graduate department; however this 

level of supervision is not sustainable. While this has not come without some support, 

supervision of graduate students is extremely demanding and time consuming.  Dean Rassier 

has recognized the problem and has authorized a 3-credit course release to Professors 

successfully supervising 10 or more research graduate students, for individuals who have not 

already had some teaching release associated with other special awards (e.g., Chercheur 

Boursiers, CRCs). While we acknowledge the value of the Dean's initiative, we remain 

concerned about the high level of supervision of several faculty members (see comparative 

data in Table 5). The high levels of supervision are indeed concerning and issues around a 

work-life balance have been raised both by faculty and the University. Should a Professor leave 

the University or go on long-term disability (three professors with a high supervision load 

recently left the University), this places an added burden on existing faculty members for 

supervision. This may also negatively impact the rate of graduation of our students. 

Simultaneously, units are being asked to increase their graduate student complement to ensure 

levels of recruitment funding (Graduate Excellence Fellowship Awards or GEFs) and 

enrolment driven funding allocations are maintained annually in order to meet budgetary 

operational needs.  

 

 The general dearth of undergraduate coursework, a necessity in McGill’s current funding 

model, is problematic.  The Certificate in Inclusive Education now enrolls a tenth of its peak 

enrollment, but is a requirement for professionals working with diverse learners in Quebec.  

The BA Minor in Educational Psychology continues to grow marginally each year.  We feel 
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the need for creation of a medium-term Departmental plan for serving undergraduate studies. 

The welcome initiative for a BA Education in Global Contexts partly addresses this concern.  

ECP’s understaffing is in the process of being addressed by extremely welcome support at the 

Decanal and Provostial levels, but the focus has necessarily been on rebuilding and sustaining 

our graduate capacity. Undergraduate plans are, in contrast, to date not cohesive or proactive. 

 

 We acknowledge an uneven distribution of research productivity among faculty members. 

While in most cases productivity remains very high, in some situations this is not the case. 

This may be due to previous histories of service and/or administrative commitments as well as 

health-related issues. How we as a Department and the University address this issue is 

important.  Relatively under-performing colleagues have been alerted to their lack of scholarly 

productivity.  ECP faculty members and the Chair have offered each colleague in question the 

support of a senior colleague as a mentor toward redirecting their focus to research 

productivity, and re-energizing this process. The Chair monitors their accomplishments on a 

monthly basis. This approach has begun to show results in increased productivity for faculty 

members involved.   

 

 We are now in the position where we are beginning to have a shortage of student and laboratory 

space, especially for new hires and both junior and senior faculty with growing research 

commitments.  As the scholarly effort grows, it is ill served by a building (and two annexes) 

designed when the only recognized missions were essentially initial teacher education and 

training school counsellors.  

 There is a continuation of decades of “downloading” administrative tasks to individual 

professors (e.g., on-line financial management of grants including travel, purchasing, and 

student payments, maintaining of websites, entering and amending grades, responding 

frequently on very short notice to requests for data from the University, Faculty, and 

Department).   

 

 There is a continued concern that due to large class sizes, significant numbers of classes are 

implementing more didactic teaching methods. While this is particularly true at the 

undergraduate level, we have some graduate courses exceeding 50 students. This is predicated 

upon budgetary issues. 

 

 The Department's administrative staff has been under severe stress related to the heavy 

workload, with 50% of the permanent staff either on maternity or paternity leave (3/6). Dean 

Rassier and the Provost have recently approved a new administrative position which will help 

but given the downloading of responsibilities and increased graduate enrollment we still 

remain understaffed. 

 

 There is an absolute necessity to acquire a level of French proficiency for international 

applicants (unless they received their secondary education in Quebec) to fill positions in 

SchoolApplied/Child Psychology or in Counselling Psychology. This  also impacts 

recruitment when there is a significant other/partner who would need to learn a new language 

to qualify for membership in a professional order to continue a career. While the university has 

a spousal hiring plan, this only applies when the spouse is an academic. Recruiting nationally 

and internationally qualified academics rarely brings us applicants with the needed knowledge 
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of French, or the commitment to add a new language on top of a full-time load and family 

obligations. We have found that a successful recruitment strategy is to especially focus on new 

academic recruits whose origins (or whose partners’ origins) are from Quebec, but who have 

studied or worked elsewhere for several years.  This has characterized many recent hires.  

However, the results are a faculty composition that is more homogeneous than desired, but we 

have been able to sustain the University practice of rarely hiring our own PhD graduates. 

Support for intensive, full-time language instruction for as much as a year for new faculty 

(where appropriate) and some existing faculty members would be a significant benefit.  

 

 The GEF funding for graduate student recruitment fails to take into account the large 

differential fees required of international students.  As well, we are often not competitive with 

the bench marked universities.  While the Department receives some (3) DFWs (Differential 

Fee Waivers) it remains a problem to help support a growing body of international students. 

An increase in DFWs and for foreign student funding would be helpful. 

 

Comparison Units and Relevant Metrics 

 

A comparison with other similar programs at leading universities, benchmarking, can provide 

valuable information on our relative ranking and strengths and weaknesses. Toward this end, ECP 

engages in external accreditation reviews of its own programs, its members participate in and lead 

in the accreditation processes and site visits across Canada and the U.S; and the Department 

remains a member of the Council of Graduate Departments of Psychology (COGDOP). 

 

It is important to note that reliable metrics are often difficult but not impossible to ascertain. We 

have identified six other programs that we consider to be comparable units, four in Canada and 

two in the U.S, although none is identical. These include: 

 

 University of British Columbia, Department of Counselling and Educational Psychology, and 

Special Education 

 University of Alberta, Department of Educational Psychology 

 University of Calgary, Programs in Learning Sciences, Counselling Psychology, and 

School/Applied Child Psychology (the University no longer has departments or divisions) 

 University of Toronto-Ontario Institute for Studies in Education, Department of Applied 

Psychology and Human Development 

 University of Wisconsin-Madison, Department of Educational Psychology 

 University of Connecticut, Department of Educational Psychology 

 

We have also included McGill’s Department of Psychology. While a very different unit due to its 

substantial undergraduate enrolment (a common difference between Psychology Departments in 

Arts and Sciences and those in Education), it has Experimental and CPA-accredited Clinical 

Programs and we share an underlying core discipline.  Graduates from McGill’s BA and BSc in 

Psychology are routinely among our graduate applicants, and they are typically extremely well 

prepared for advanced studies. 

 

For this comparison, we reviewed available annual reports, departmental web pages, individual 

faculty web pages, and CVs wherever possible. We established 2015 as the calendar year for all 
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data comparisons. This immediately introduces a possible source of error as 2015 could have been 

an anomaly for some individuals and programs.  As well, peer reviewed publications often lag and 

can have the effect of inflating or deflating data for any one calendar year. As well, program 

enrolments can vary from year to year. As indicated in Table 5, we have omitted data that seemed 

especially low or suspect (additional explanations are contained in the footnotes to Table 5). 

 

Table 5 

Staffing, Publications, and Supervision Loads at Comparable Departments 

 
Calendar 

2015 Data1 

Full-Time 

Academic 

Faculty2 

Support 

Staff3 

Books, Book + 

Chapters &+ 

Articles4 

Thesis 

PhD Students 

Thesis or 

Major-Project 

Master’s 

Students5 

PhD + Master’s 

Students 

 Total Total Total Mean Total Mean Total Mean Total Mean 

McGill 

ECP 

246 6 122 5.1 138 5.8 44 1.8 182 7.6 

McGill 

ECP w 

NTT 

307 6 142 4.7 141 4.7 49 1.6 190 6.3 

McGill 

Psychology8 

28 

 

13 117 

 

4.2 53 1.9 6 0.2 59 2.1 

UBC 

Ed Psych9 

48 7 141 2.9       

Alberta 

Ed Psych 

37 8 76 2.1 58 1.6 23 0.6 81 2.2 

Calgary 

Ed Psych10 

31 133 88 2.8 36 1.2 32 1.0 68 2.2 

UT-OISE 

Ed Psych11 

39 9 111 2.8       

Wisconsin-

Madison12 

20 5 105 5.313 43 2.2     

Connecticut 

Ed Psych14 

37 4 153 4.1       

           

Totals15 270 4416 933  331  110  398  

 Means15, 17 33.8 6.317 116.6 3.5 66.2 2.3 27.5 0.9 99.5 3.2 

Notes  

1 These were published data in accessible CVs, annual reports, and on websites.  It is not 

certain that all data are exactly equivalent, but the overall portrait is consistent with our 

personal knowledge of these different units.  Details are elaborated in the following notes. 

2 This has been more difficult to accurately calculate.  For example, the UT-OISE and 

University of Connecticut faculty lists include known emeriti.  Calgary does not have 

Departments in its Werklund School of Education, therefore we tallied matching program 

areas.  We included two rows for McGill’s ECP, described below (especially see Note 7).  

Two current ECP PhD theses are being supervised by professors external to the 

Department; while these theses are “counted”, the supervisors are not included. 



ECP Cyclical Review Self-Study 2016-2017 27 

3 These are base-budget supported positions. There is one additional (a seventh) support-staff 

member in ECP, but she is 100% funded on research funds therefore not included here.  

The number (13) is for the entire faculty and cannot be broken down because there are not 

separate Departments nor is support staff indicated by program. 

4 We limited publication tallies to books, book chapters, and journal articles as these could be 

fairly reliably discerned in the available raw data.  Even there, examination of CVs, where 

available, revealed inconsistency in whether or not published, multipage proceedings were 

included under headings such as “contributions to collective works.”  These data seem 

generally trustworthy when averaged.  We did not specifically remove from the count 

publications jointly authored by Department members; these are totals across CVs.  The 

frequencies for the comparison units were similarly calculated, therefore, the potential 

errors generated by this process should be mitigated, but they might exist. 

5 Theses or dissertations were relatively identifiable.  Some non-thesis master’s programs 

include substantial research projects, for example, ECP’s MEd (Educational Psychology) 

Project options.  These and others listed as individual supervision were included.  The 

numbers were relatively small and would not appear to meaningfully distort averages.  

6 We obviously have more detailed knowledge about our own situation than that of others.  In 

the calendar year 2015, and specifically on September 1, 2015, ECP had 27 tenure-track 

positions, and one full-time non-tenure-track position.  Two of the 27 were on medical 

leave (one returned part-time during 2015, the other remains on long-term disability 

leave).  The total of 24 reflects omitting these three positions.  As well, see note 7 

regarding the next line in the table. 

7 In this line, we have added the non-tenure-track (NTT) lecturer, the professor who returned 

from medical leave, and the four active emeriti who continued to publish and provide 

graduate supervision in 2015.  This raised the total staffing to 30.  These two lines provide 

a range thereby making it possible to make global comparisons with the other programs 

identified as comparable. 

8 We included the McGill Department of Psychology as it provides comparisons between 

McGill’s two somewhat overlapping Psychology Departments. There are a number of 

commonalities, such as the underlying discipline and the accreditation of professional 

programs, but there are major differences notably in undergraduate enrolment.  This is 

reflected in the significantly higher supervision loads.  

9 The search for UBC data yielded 19 PhD and 25 Master’s students; these are clearly 

undercounts and therefore we have left the student-tally cells blank (see note 11). 

10 As previously noted, the University of Calgary School of Education does not have separate 

Departments.  We therefore gathered data for three graduate programs that most closely 

parallel those in McGill’s ECP programs; Counselling Psychology, School/Applied Child 

Psychology, and Learning Sciences.  Faculty members attached to these programs are 

clearly identified on the website.  We have some confidence in the student numbers, but 

the number of support staff (13) represents a total for the entire Faculty. 

11 As with UBC (see note 9), we are not confident in the count of PhD (28) and Master’s (12) 

students that we were able to identify, therefore the relevant cells have been left blank.  

12 Our search revealed only 1 Master’s student; as such, we were not confident in this count 

and subsequently left the related cells blank. 

13 A total of 20 publications were counted for one of the 20 faculty members.  The average for 

the other 19 faculty members is 85 publications, thus 4.5 each. 
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14 At UConn, data on supervision were available for only some of the faculty members.  We 

therefore omitted these data.  From experience with accreditation site visits and 

collaborations with faculty members at UConn, we are confident that they are similar to 

those of the other comparison Departments. 

15 These are based in the second ECP line showing 30 faculty members.  This provides a lower 

bound of average ECP productivity in publications and supervisions. 

16 The University of Calgary number is omitted from this total for the other seven Departments 

given there are no distinct Departments in the Faculty of Education at the institution. 

17 Means are based on the In the Total column; the total is divided by the number of programs 

tallied. In the Mean column, the total is divided by the number of academic faculty in the 

programs tallied. 
 

Interpretation of Data Comparisons and Benchmarking 

 

Based upon the results presented in Table 5, we conclude the following: 

 In 2015, ECP had fewer academic faculty members than most comparable units.  This gap is 

closing and as of 2016 ECP’s faculty cohort is approaching average size by this metric. 

 ECP is at the lower end of the number of support personnel among Canadian comparison 

universities. The lower numbers of support staff at the two U.S. institutions are typical in our 

experience; this being partly a result of higher-education funding in the U.S., but it also does 

not take into account that many U.S. University Schools of Education have central offices that 

assist extensively with accreditation and other functions borne at the Departmental level at 

McGill. 

 ECP academic staff is the most productive in Canada in terms of scholarly work (books, book 

chapters, and peer-reviewed journal publications) with the selected comparison units--in most 

cases by a wide margin, and close to the top with the selected U.S. comparison institutions.  

This is consistent with past external reports and cyclical reviews.   

 ECP graduates more PhDs and Master’s students (with theses or major projects), overall and 

per Professor, than comparison units.  

 When the previous ECP Chair identified burn-out and anxiety at high levels several years ago, 

these concerns were supported by the productivity data.  ECP acknowledges the resumption in 

funding of tenure-track positions. We hope, however, that future appointments can be made at 

middle ranks so as not to be too “heavy” with new faculty members who cannot be productive 

in all these ways at similar rates for several years.  We also hope that the ability to have core 

faculty teach more undergraduate and equivalent courses (e.g., Master’s in Teaching and 

Learning), and to provide mentored teaching experiences for our PhD students will also be part 

of the calculus in defining the justified additional academic staffing needs of ECP. 

 

Overall, the available data support a strongly positive evaluation of ECP productivity. 

 

While there has not been a specific ranking of Canadian Educational Psychology Departments,  in 

related rankings Maclean’s magazine ranked McGill University overall first among medical-

doctoral universities (for the 12th consecutive year) and ranked McGill’s Faculty of Education as 

#3 in the country, behind the University of Toronto and University of British Columbia; two 

Universities with about double the overall enrolment of McGill. International rankings placed 

McGill at various points within the top 25 universities.  All the above principally provide context.  
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US News and World Report annually ranks such Departments in the U.S.  Of interest for this self-

study was that the University of Wisconsin-Madison was ranked #1 in 2016 (one of our two U.S.-

based comparison programs) (http://grad-chools.usnews.rankingsandreviews.com/best-graduate-

schools/top-education-schools/education-psychology-rankings).  The data we were able to collect 

with regard to current scholarly productivity revealed that ECP’s average publication rate for 2015 

was the highest in Canada and only marginally below that of this top-ranked comparison unit (that 

difference is marginal and not likely meaningful). 

 

The published literature contains comparisons of specific programs (as opposed to Departments), 

but most of them limit their data to APA (American Psychological Association) accredited 

programs or more narrowly to programs within the U.S.   Two of these publications addressed 

School Psychology programs across North America, of which there are just under 60 (there are 

currently four CPA accredited “School Psychology” programs in Canada, so the total is not greatly 

affected).  The first of these comparisons was done by R. M. Carper and R. L. Williams in 2004 

(Article publications, journal outlets, and article themes for current faculty in APA-accredited 

school psychology programs: 1995-1999; School Psychology Quarterly, 19, pp. 141-165).  While 

these were the first years of our program, it was ranked 4th in North America and was the only 

Canadian university to appear in the top 10 list of programs.  That report essentially counted 

publications. A more recent report by J. H. Kranzler, S. L. Grapin, and M. L. Daley in 2011 

(Research productivity and scholarly impact of APA-accredited school psychology programs: 

2005-2009; Journal of School Psychology, 49, pp. 721-738) incorporated several scholarly 

productivity criteria including publication counts, average number of publications per program 

professor, as well as  citation counts.  McGill’s program ranked between a tie for 5th and 9th on 

all criteria except for falling out of the top 10 for average publications per professor.  Our second 

U.S. comparison Department (University of Connecticut) ranked between 4th and 13th on 

Kranzler et al.’s various measures.  Both survey periods preceded the five-year review window of 

most of the data in this self-study report.  Given the paucity of external comparisons and rankings, 

but the consistency of the numbers over time, we would not assign an exact placing for ECP or its 

programs among similar units in North America, but the unit can claim to have been regarded as 

among the leaders in terms of research and scholarly productivity. It should be noted that these 

two reviews were only for School Psychology programs; however the other units within the 

Department are comparable in terms of scholarship and productivity. 

 

While ECP’s last Cyclical Review was 20 years ago, we hope the overall assessment at that time 

will continue to resonate in 2016-2017.  The external reviewers reported, “There is no doubt that 

the Department has the potential for being one of the best research departments in North America.”  

It has created “an ethos of a collegial, democratic Department,” and “has been clearly and steadily 

successful in positioning itself within the priorities and mission of the University with respect to 

the development of its research mission.” 

 

Following the site visit, the University Cyclical Review Committee added: “Overall, the Review 

Committee concurs with the general assessment of the external evaluators that in comparison with 

other major competitors in English speaking Canada, the Department of Educational and 

Counselling Psychology is ‘the strongest Department in its areas of strength, and it is not among 

the weakest in its areas of weakness.” 

 

http://grad-schools.usnews.rankingsandreviews.com/best-graduate-schools/top-education-schools/education-psychology-rankings
http://grad-schools.usnews.rankingsandreviews.com/best-graduate-schools/top-education-schools/education-psychology-rankings
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We propose that we have sustained a solid and well-focused unit that is well aligned with the 

Faculty and University missions, is eager to be even better aligned, and that the Department stands 

the test of comparison with similar units elsewhere. Some of this improved alignment can come 

from within the Department, and part can come from topics addressed at the Faculty level such as 

reflection on the future of undergraduate studies, but most notably the scholarly base to support it 

in a manner appropriate to the McGill University mission. 

 

D. STRATEGIES FOR MAINTAINING AND/OR FURTHER IMPROVING THE PERFORMANCE OF THE 

UNIT. WHAT DO YOU THINK YOU COULD DO BETTER WITH YOUR CURRENT LEVEL OF 

RESOURCES? 

 

As a Department, we need to have a better plan for succession of administrative roles and 

responsibilities (e.g., Program Directors, Chair). Too often these administrative positions are held 

by faculty unwilling to assume these roles for multiple terms. While the Chair is trying to 

emphasize a shared responsibility model, these administrative tasks can be overwhelming and 

impact upon one’s academic scholarly activities and productivity. We will continue to work on 

this area of concern. 

 

Second, we need to have more frequent contact with past graduates. This should be a priority. As 

a result, we require a mechanism for systematic data collection to maintain updated mailing lists. 

This also has implications for our support staff who are currently overwhelmed by the many 

priorities established by the Faculty and University. 

 

Third, we need to continually monitor our teaching performance. While several faculty members 

have won Faculty and University teaching awards, greater attention will need to be paid to recently 

appointed faculty.  When performance, based upon student course evaluations or individual 

complaints are made, the Department Chair meets with the Professor, discusses the issue(s), and 

comes up with a remediation plan.  The Chair and Professor continues to monitor progress. 

 

Given the data provided, ECP contends that there is little else we can do better overall with the 

current level of resources. We continue to emphasize the need to enhance scholarly contributions 

in highly impactful journals (this does not necessarily only include journals with high impact 

scores or h index scores but also those publications reaching large numbers of service providers). 

As well, the Chair has emphasized the need to assume a more international basis for our 

collaborative work, for governmental and foundation support, and for encouraging applications 

from international students and increased visits from international scholars. At the provincial, 

national and international level, our faculty will continue to assume more leadership positions in 

professional organizations. We continue to address helping new faculty members and others 

returning from administrative duties or health leaves to increase their research and scholarly work 

and supervision where appropriate.  We need to continue to encourage and support colleagues to 

apply for awards, fellowships, and similar distinctions, a task of the newly formed committee. 

 

The areas in which we cannot presently claim to do the best possible job, for example, teaching 

most of our courses by core faculty members, contributing to undergraduate education, providing 

more of our doctoral students the opportunity to teach (this is now a union issue), and sustaining 

our ability administratively to keep up with rounds of accreditation, multiple levels of annual 
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reporting, coordination of practicum and internship sites, and coordinating a test resource library 

and training clinic, are difficult to do better with the current level of resources.  

 

The Department incorporates multiple strategies to enhance the performance of the unit.  ECP 

conducts ongoing Department-wide dialog about program focus and coordination.  This occurs at 

annual retreats, monthly Department and Executive Committee meetings, and regular program-

level meetings.  ECP has also just approved a new Curriculum Committee whose mandate will 

include addressing these issues across programs.  Although stable years are welcome, the 

conversation has been active for decades, and as described elsewhere in this Self-Study, the 

Department has re-arranged its internal organization at regular intervals in order to promote 

learning and scholarship in the areas it has defined as its priority focus.  In addition, that focus has 

become sharper at each iteration. 

 

The Department presently has five core program and research areas: 

 Counselling Psychology 

 School/Applied Child Psychology 

 Learning Sciences 

 Human Development 

 MEd in Educational Psychology (non-thesis) Research Project Concentrations 

 

There are still some active program components that are important to what we do, but for which 

the administrative connections are ad hoc.  As we have reduced the numbers of these foci, it is 

increasingly difficult to fit some valued areas into the structure.  Although these are assigned to a 

specific area, they are Departmental foci.  These included the MEd in Educational Psychology 

(non-thesis) Concentrations in General Educational Psychology and  Inclusive Education, 

statistics, research design, and evaluation, and general contributions to initial teacher-education 

(e.g., inclusive education, learning sciences, normal and atypical, child development, evaluation) 

and to other undergraduate initiatives. 

 

The Chair has informed the programs, search committees, and all interviewed candidates about the 

importance of (a) contributing over time to program and Departmental governance, (b) making 

teaching and supervision contributions across program areas a priority, and (c) where possible 

creating additional on-line courses or, perhaps more effectively, mixed and blended courses that 

combine online elements with teaching and tutorial support. 

 

Several initiatives are also taken at the program level.  For example, programs hold annual or more 

frequent retreats where programmatic, student and faculty recruitment, supervision and student 

issues are raised. Each Program Committee includes student representatives who participate in all 

its deliberations except the evaluation of student progress and recommendations about faculty 

career advancement.  Two programs have started a series of town-hall meetings involving faculty 

members and students, with the other programs viewing this as similarly important. 

 

Several other areas should be addressed including the importance of having a Departmental retreat, 

increasing cross program initiatives (e.g., C.V. building, job interviewing skills, etc.), maximizing 

resources (e.g., APPIC workshops for both the School/Applied Child Psychology and Counselling 
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Psychology, crisis intervention workshops, etc.). ECP remains committed to re-accreditation for 

its programs in professional psychology.   

 

Some things can be done better within current levels of resources, and some things cannot be 

improved without additional resources.  For example: 

 

Current staff resources are unable to offer many essential services to students/academic staff due 

to the current volume of workload (i.e., we no longer provide in-person advising for current or 

prospective students or academic staff unless critical/urgent circumstances are required).  Level of 

services the unit support staff is capable of providing is no longer at the standard it once was with 

the reduction to staffing complement.  ECP offers numerous professional degrees.  A recent shift 

in accreditation bodies for our School/Applied Child Psychology and Counselling Psychology 

Program (from the American Psychological Association (APA) to the Canadian Psychological 

Association (CPA) has necessitated a change in reporting requirements that are required by the 

Department.  Many of these requirements have resulted in an increased administrative workload 

for the current support staff complement.  We are also required to undertake a formal review and 

subsequent annual reporting to maintain our status with the Ordre des psychologues du Quebec 

(OPQ) as well as the Ordre des conseilliers et consellieres d’orientation du Quebec (OCCOQ).  

The self-study reports must include data collected at the unit level which are to be coordinated by 

support staff.  Integration of accredited programs with community agencies also requires a great 

deal of administrative support.  Both professional programs require that the unit operate a clinical 

training facility, the Psychoeducational & Counselling Clinic.  The clinic requires multiple 

psychological assessment kits and tests to operate which necessitates the existence of an 

Assessment Materials Resource Centre (AMRC) (loans centre).  We have sought the 

discontinuation of less essential/critical activities to liberate resources as well as the 

reorganization, restructuring or redistribution of work among existing employees, but the workload 

remains beyond that of available staff.  We have already discontinued non-critical tasks (i.e., 

monthly financial reconciliation of accounts; in-person student meetings; assisting in planning and 

development of unit priorities; coordination of community outreach programs; and general support 

for academic staff members wherever possible, etc.). 

 

Our current program support will be improving with the new hiring of an administrative staff 

member and the conversion of a part time(80%) position to a full-time position.  This is particularly 

important as several of our current support staff are on maternity leave or when others are either 

ill or on vacation. With six core support-staff members, vacations alone account for nearly half the 

year.  We are privileged to have superbly capable, dedicated, and enthusiastic support staff and 

their retention is critical. Support staff members also need to be able to advance through the 

position categories and salary scales without requiring them to move to other positions inside or 

outside the University; it can take months or longer to train a new graduate program coordinator 

in the face of increasing internal University demands as well as those of different accrediting 

agencies, the operation of the Assessment Materials Resource Centre (AMRC), and the efficient 

running of our Psycho-Educational and Counselling Training Clinic. Specialized knowledge 

acquired over time is not easily or quickly replaced, either temporarily or in rotation.  Stability 

keeps our most senior support staff from spending up to half their time training while their work 

accumulates. Skills acquired elsewhere in junior positions do not transfer quickly or easily. In such 

situations, as has recently occurred, the Department does not have sufficient senior-level support 
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staff to do the on-site training and cover the work that needs to be done by firm deadlines.  We do 

so by the management-level support staff putting in many more hours than is reasonable.  Doing 

more with less is not a sustainable plan.   

We have been successful in recruiting outstanding graduate students, in spite of limited recruitment 

packages, who have achieved the highest level of success in the University in earning major Tri-

Council and Quebec Fellowships. While the University has been supportive of our recruitment 

plan for differential multi-year recruitment awards, we still are not competitive with other 

competing universities. This speaks to the caliber of the students, to the quality of mentoring they 

receive from their supervisors from the very beginning of their studies (and often before 

admission), and to the content and standard of their research.  The defining quality of successful 

applications for major student fellowships at this time has shifted and has been refocused upon the 

student’s publication record. We share the University’s challenge of adequately funding top level 

graduate applicants.   

 

An Over-Riding Consideration 

 

ECP wishes to emphasize that after a decade of faculty retirements and attrition, and loss of a third 

of its academic positions even as enrollments and supervisory responsibilities grew, the 

Department is grateful to the Dean and Provost for recognizing this issue and acting positively in 

their approval for hiring several tenure track positions. In the early 2000s, the Department had 31 

professors (an exact FTE count would be a bit lower, but the cross-appointments mostly affected 

course teaching, not supervision or participation in governance).  By 2013, after many senior 

retirements without replacements, we were down to 20 tenure-track appointments, including two 

faculty members on long-term disability leave without replacements, plus one non-tenure-track 

Clinic Director. As of September 2016, after almost two new academic appointments per year, we 

now have 27 full-time academic tenure-track positions in the Department (one of which, however, 

remains on Long-Term Disability), the full-time Clinic Director, plus two part-time Faculty 

Lecturers.  The Department has been offered at least two additional strategic searches for 2016-

2017 (one is a  mental-health search and another in indigenous psychology - these will serve 

multiple programs in ECP), as well as two replacements for retirements scheduled for May 2017, 

with the addition of at least one new position in the near future. We are delighted to have this 

renewed Faculty and University support that substantially renews our academic faculty 

complement.  While it takes some time for new Assistant Professors to be able to carry a full 

teaching, supervisory and governance role, we remain encouraged by the administrative support 

provided to the Department.  We interpret this support as recognition that ECP well serves the 

Faculty and University missions. 

 

Our needs for additional resources are based on filling gaps, rather than creating a whole new 

enterprise/program. They aim to improve our academic and scholarly performance.  ECP remains  

ready to accept new mandates related to new Faculty initiatives and priorities (e.g., in the area of 

Indigenous Psychology), but cautions that new areas require appropriate levels of support and 

resources.   
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II. Academic Programs, Teaching and Learning 
In the table below, please list all the programs offered by the Unit 

 

Table 6 

ECP Programs 

 
Degree Program Number of 

Students1 

Certificate Inclusive Education 13 

BA Minor2 Minor Concentration in Educational Psychology 29 

Diploma 2 Human Relations & Family Life Education (no new admissions) 3 

Graduate Certificate2 Counselling Applied to Teaching 2 

MA-Non-thesis (N) Counselling Psychology (Professional/Internship) 40 

MA-Non-thesis (N)2 Counselling Psychology (Project) 9 

MA-Non-thesis (N) School/Applied Child Psychology (Research Project)3 15 

MA-Thesis (T) Educational Psychology (Health Professions Education) 3 

MA-Thesis (T) Educational Psychology (Human Development) 8 

MA-Thesis (T) Educational Psychology (Learning Sciences) 8 

MEd-Non-thesis (N) Educational Psychology (Inclusive Education) 72 

MEd-Non-thesis (N) Educational Psychology (Learning Sciences) 17 

MEd-Non-thesis (N) Educational Psychology (General Educational Psychology) 53 

MEd-Non-thesis(N) 2 Educational Psychology (General Educational Psychology 

Project) 

5 

MEd-Non-thesis(N) 2 Educational Psychology (Inclusive Education Project) 1 

PHD-Thesis (T) Counselling Psychology 31 

PHD-Thesis (T) Educational Psychology (Human Development) 19 

PHD-Thesis (T) Educational Psychology (Learning Sciences) 26 

PHD-Thesis (T) 4 School/Applied Child Psychology 50 

Post PhD Diploma2,5 School/Applied Child Psychology [re-accreditation] 0 

Notes: 

1. These numbers represent students currently formally registered in the Fall 2016 (October 4, 

2016). Other students (e.g., those on Leave or Time Limitation) are excluded. 

2. These programs do not require course offerings beyond those available for other programs. 

3. This MA is part of the combined MA and PhD in School/Applied Child Psychology; the MA 

is not a stand-alone program leading to licensing as a psychologist. 

4. The abbreviations T and N are used to denote Thesis and Non-thesis programs at McGill and 

in this document.  Non-thesis programs also include “Project” programs to denote students’ 

eligibility for internal and external research-student funding.  The words Thesis and 

Dissertation are used interchangeably at McGill and are assigned at least 24 credits; 

projects are assigned 12 credits in ECP.  The minimum number of credits in a Master’s 

degree is 45; in ECP the numbers are 60 (professional programs) or 48.  Doctoral programs 

do not use a credit system. 

5. Two students applied in 2016 and may be reconsidered in 2017; the main limitation is 

clinical teaching places, especially in MA-level courses, even though no thesis supervision 

is needed. 

 



ECP Cyclical Review Self-Study 2016-2017 35 

Please identify and provide evaluative commentary on the following issues. 

 

UNDERGRADUATE 

 

A. QUALITY AND EFFECTIVENESS OF PROGRAMS. SUCCESS OF THE UNIT IN ENCOURAGING A 

STUDENT-CENTRED LEARNING ENVIRONMENT, ACADEMIC EXCELLENCE, PROMOTION OF 

RESEARCH, INTERNATIONALIZATION, INTERDISCIPLINARITY, PROFESSIONAL TRAINING (WHERE 

RELEVANT), ETC. 

 

This has largely been previously addressed.  Enhanced undergraduate teaching opportunities, for 

example in the new BA (Education in Global Contexts), but also within the BEd and MATL would 

be good for the programs and for our graduate students who have almost no “lower level” course-

teaching opportunities (this is now the result of restrictive union agreements).   

 

Our impression remains that the Certificate in Inclusive Education, the BA Minor in Educational 

Psychology, and ECP courses in Educational Psychology, Inclusive Education, and Evaluation are 

well received, but they are currently not funded in a manner that can raise them to highly visible 

levels.   

 

GRADUATE 

 

A. QUALITY AND EFFECTIVENESS OF GRADUATE PROGRAMS AND GRADUATE STUDENT 

SUPERVISION. 

 

A fully detailed response here would again be redundant.  These are particular strengths in the 

Department, as previously discussed. The publication record, scholarly contributions, winning of 

awards, employment placements, and graduation rates attest to the effectiveness of our programs. 

 

B. MILESTONES FOR GRADUATE PROGRAMS (MILESTONES ARE PRE-DEFINED PROGRAM 

REQUIREMENTS THAT MUST BE ACHIEVED BY CERTAIN DEADLINES IN ORDER TO DEMONSTRATE 

THAT THE STUDENT IS MAKING SATISFACTORY PROGRESS TOWARDS THE DEGREE). 

 

In one sense, milestones are clearly defined as part of the accreditation processes in Counselling 

Psychology, School/Applied Child Psychology, Inclusive Education, and by our Faculty in the 

Quebec accreditation of all the teacher-education programs at McGill.  The term competencies are 

defined for every stage of all accredited professional programs.  Competencies are less explicitly 

defined in most Educational Psychology programs (apart from Inclusive Education). 

 

However, ECP has several explicit milestones that all our graduate students must achieve.  These 

are the principal examples: 

 

 All programs have clearly defined deadlines for submission of applications. 

 In Counselling Psychology and School/Applied Child Psychology there are strict national 

guidelines for student notifications of acceptance into the programs (March) and for student 

acceptance of the letters of offer established by the Canadian Psychological Association. 
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 Our other programs in Human Development and Learning Sciences similarly adhere to these 

deadlines. 

 The University has strictly applied limits on time to completion.  Nearly all our students 

graduate within these limits. It should be noted that the Counselling Psychology and 

School/Applied Child Psychology programs require a full year approved pre-doctoral 

internship. This is often an impediment to our students’ graduation without exceeding the 

university time limitation. Nevertheless our students do graduate and acquire meaningful 

employment upon graduation.  

 The School/Applied Child Psychology program requires that the Master’s portion is fully 

completed by August 15 of the second year in order to be able to proceed to the PhD. 

 Both professional programs require defense of the dissertation proposal, the successful 

completion of the doctoral comprehensive examination and completion of all coursework 

before a student attends an internship. The Department strongly encourages the completion of 

data collection before attending an internship, with a growing number of students defending 

their dissertations before beginning their internship. 

 A prescribed timeline is provided for advancement in the Human Development and Learning 

Sciences programs. 

 All PhD applicants must identify a potential dissertation supervisor before being considered 

for admission; it is permissible to make changes later, and the respective Student Handbooks 

and guidelines are clear about the procedures to do so. 

 

Most importantly, long before the University implemented campus-wide Graduate Student 

Research Progress Tracking (http://www.mcgill.ca/edu-ecp/students/tracking), ECP had such a 

system in place.  The respective program committees meet separately and review the file and status 

of every graduate student who is working on a thesis or major project with the progress report 

being signed by both the student and the research supervisor. The professional programs also 

require their research student to submit an additional annual report with supplemental data 

requirements used to complete accrediting body reporting. A similar review is also extended to 

Counselling Psychology Master’s Professional Internship Concentration students in this non-

research option.  MEd students enrolled in the non-research concentrations do not require such 

detailed review; their progress however, is monitored by the Program Coordinators, especially 

with regard to time limitations (about half these students are part-time and do need reminders about 

this limit).  In addition to feedback from their supervisors on their Research Progress Tracking 

forms, when problems exist they are documented and the student is individually mentored through 

the steps required to be on track. Each program now provides a special award sponsored by the 

Department for one outstanding student (programs decide upon the criteria and all program 

members vote on the recipient). 

 

BOTH 

 

A. QUALITY OF STUDENTS – UNDERGRADUATE AND GRADUATE (graduation rates, time to 

completion, career paths, student awards, student publications and conference 

presentations, graduate student funding, etc.). 

 

Quantitative data follow an introductory overview.  There are no indications of problems with any 

of these criteria. The two undergraduate programs for which we are totally responsible are the 30-

http://www.mcgill.ca/edu-ecp/students/tracking
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credit, all-course, professional Certificate in Inclusive Education, and the BA Minor in Educational 

Psychology.  The remainder of our undergraduate teaching credits reside in the BEd degrees. 

The successes of our graduate students have been extensively documented elsewhere in this report 

(e.g., the exceptional success in major external competitive Tri-Council fellowship applications). 

The faculty CVs (Appendix 2) includes student publications and presentations in their totals.  Most 

professors have highlighted the publications and presentations that were co-authored in their CVs.  

We have tallied the numbers in each category (publications and presentations) that were co-

authored in 2015. Of the 142 books, chapters, and journal articles listed, graduate students co-

authored 67 or 47%.  Of the 327 conference presentations and invited keynote addresses (the latter 

rarely including co-authors of any sort), graduate students co-authored 130 or 40%. Given the large 

number of invited individual presentations among the 327 presentations, and publications written 

with national and international academic collaborators, these represent substantial success in 

bringing graduate students into the community of scholarship as well as providing them the 

practical training and sufficient practice to succeed independently in future research and academic 

efforts. 

 

Graduates’ employment is consistent with their training. These are illustrated in the academic, 

research and clinical positions held as previously discussed. 

 

Evaluating graduate supervision in a collective exercise is somewhat difficult, but perusal of the 

CVs reveals five major Faculty of Education and University teaching and supervision awards, two 

Fellows of the American Educational Research Association (AERA), two Fellows of the Canadian 

Psychological Association (CPA) and one Fellow of the American Psychological Association 

(APA), plus several other forms of recognition including three Canada Research Chairs (1 CRC 

Tier I and 2 CRC Tier 2) and three McGill internal equivalent honors (William Dawson Scholars 

and James McGill Professors), and one additional Quebec equivalent (FRSQ Chercheur Boursier 

Salary Award - Junior 2).  The most important indicator is the success of the students. In addition 

to the data already reported, our PhD graduates routinely receive University-wide awards for 

outstanding dissertations and national and international awards as well as from relevant specialized 

associations (these are inconsistently recorded in supervision data within the CVs).  Two faculty 

members have also published books about graduate supervision. 

 

The following five Tables and related narrative provide a statistical overview of our students from 

application and admission to graduation. 
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Table 7 

ECP Graduate Students Admissions Statistics (Fall of Each Year) 

 

Program Values 2011 2012 2013 2014 2015 2016 

MA - N Applicants 229 194 207 181 150 151 

Counselling Offered students 27 24 32 49 46 40 

Psychology Registered students 24 19 22 23 19 20 

(Internship) Selectivity 12% 12% 15% 27% 31% 26% 

 Yield 89% 79% 69% 47% 41% 50% 

MA - N Applicants 74 69 80 37 56 51 

Counselling  Offered students 7 5 3  6 6 

Psychology Registered students 7 5 3  5 4 

(Project) Selectivity 9% 7% 4%  11% 12% 

 Yield 100% 100% 100%  83% 67% 

 

MA - N Applicants 2      
Educational Offered students       
Psychology Registered students       

 Selectivity       

 

 

Yield       
MA - T Applicants 82 75 78 72 46 39 

Educational Offered students 29 34 26 20 19 16 

Psychology Registered students 22 25 15 10 11 5 

 Selectivity 35% 45% 33% 28% 42% 41% 

 Yield 76% 74% 58% 50% 58% 31% 

 

MA-N Applicants     33 35 

School/Applied  Offered students     10 11 

Child Psychology Registered students     7 8 

(Project) Selectivity     30% 31% 

 Yield     70% 72% 

 

MEd - N Applicants 103 104 92 117 126 124 

Educational  Offered students 64 75 70 74 83 88 

Psychology Registered students 46 54 49 54 61 64 

 Selectivity 62% 72% 76% 63% 66% 71% 

 Yield 72% 72% 70% 73% 73% 73% 

 

PhD - T Applicants   1         

Ad Personam1 Offered students       

 Registered students       

 Selectivity       

 Yield       
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Program Values 2011 2012 2013 2014 2015 2016 

 

PhD  - T Applicants 37 41 37 19 36 22 

Counselling Offered students 10 10 8 5 1 3 

Psychology Registered students 9 8 7 3 1 2 

 Selectivity 27% 24% 22% 26% 3% 14% 

 Yield 90% 80% 88% 60% 100% 67% 

 

PhD - T Applicants 33 23 30 24 24 23 

Educational Offered students 12 10 16 12 10 11 

Psychology Registered students 8 8 9 10 7 7 

 Selectivity 36% 43% 53% 50% 42% 48% 

 Yield 67% 80% 56% 83% 70% 64% 

PhD - T Applicants 20 17 16 17 20 15 

School/Applied Offered students 8 10 12 12 13 11 

Child Psychology Registered students 6 9 11 12 9 8 

 Selectivity 40% 59% 75% 71% 65% 73% 

  Yield 75% 90% 92% 100% 69% 73% 
1This program is being retired. 

 

The presumed “ideal” in admissions statistics is reflected in low selectivity (Offers/Applicants) 

and high yield (Registrations/Offers).  We have three different selectivity-yield patterns depending 

on the program area and level (master’s or doctoral).  All follow the desired general pattern, but 

some diverge in ways that necessitate explanation.   

 

First, we have the Counselling Psychology MA degrees.  Together they attract between 200-300 

applications per year, have a low rate of offers and a high rate of acceptance.  Part of the 

explanation is that these degrees offer a direct (in one case after a doctorate) trajectory to a highly 

attractive career path either clinically employed or in private practice. There are more applicants 

than available places across North America (by a factor of between 2:1 and 4:1), and students have 

typically applied to five to ten or more programs.  Most applications are therefore rejected as ECP 

seeks to recruit an annual cohort of only 24 students commensurate with our professional-

supervision capability.   

 

Second, we have the MEd in Educational Psychology.  Both selectivity and yield hover around 

70%, high in one case and low in the other. This is a unique clientele consisting of primarily two 

types of students.  About half, recently completed their initial teacher education training, and are 

seeking specialized graduate education.  The reality of employment in teaching within Quebec’s 

English schools is that many begin part-time and wait for a full-time position to open.  To fill the 

gap, many apply to a Master’s degree that they can take part-time and after normal school hours, 

or they elect to enrol full-time in a graduate program and work part-time.  Courses are scheduled 

to accommodate this flexibility.  The second group is comprised of  professionals in mid-career 

who decide to upgrade their education and credentials.  They are nearly all part-time students, but 

some obtain subsidized leaves from their employers to attend full-time.  Another subgroup 

comprises professionals from other fields who expect to work as educators in their fields.  All meet 

the normal graduate admissions standards.  They are strong students who combine work and study, 

along with family life and are mature members of society.  The high acceptance rate is a result of 
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their self-selection, they know the admission standards, and they are not typically making multiple 

applications. This program is their key to advancement in all dimensions of the word.  The yield 

rate is low given some applicants acquire full-time jobs, have children, change schools or 

responsibilities, and are otherwise sent on a different career path.  We do not regard these numbers 

as problematic as they are not the typical MA or PhD student at McGill. 

 

The third group include our PhD students.  In Counselling Psychology, the selectivity rate is 

moderately low because approximately half of PhD students are selected from the MA (Project) 

pool; they have worked with a lab team and are applying in many cases with encouragement.  

However, there are also outside applicants, and accreditation for licensing as a psychologist is a 

major attraction.  The yield rate as a result is very high. In School/Applied Child Psychology, the 

vast majority of the applicants are already in the MA program. Typically, a smaller number of 

students come from other programs directly into the PhD (however this applicant pool is growing).  

The Calendar is clear that one normally starts at the MA program and progresses to the PhD.  As 

a result the selectivity is low, and this is not a problem.  Similarly, the students are almost all well 

known to the program and the yield is usually high.  In Educational Psychology, the selectivity is 

approximately 40%. All PhDs require that a dissertation supervisor is identified before their 

application is submitted in order to be considered.  Many more students make initial contact with 

potential supervisors than actually apply, and most who do apply have been mentored in this 

process (in all three programs).  The yield rate, however, is lower than in the other two ECP PhD 

programs.  There are two primary reasons for this.  First, the other two degrees are within a wide 

range of career-trajectories. The options in Educational Psychology are fewer. We have also been 

told directly by applicants to all the PhDs, that they get more lucrative financial offers elsewhere.  

In the end, the financial support for our students is strong and prestigious, but they have to take a 

chance (most of our students received competitive fellowships in year 2 and 3 of their doctoral 

program).While McGill’s and the Department’s financial support packages get slightly better each 

year in the guaranteed support it offers to new graduate students (the Department offers some 

enhanced ‘preferential’ two-year guaranteed packages for doctoral students and one year packages 

for MA research students) (individual Professors can also provide research funding for their 

students), we still typically have less financial support than competitive universities.  While the 

University recognizes the problem, until the guaranteed entry package nearly parallels the level of 

average support in later years, several students refuse offers of admission primarily for funding 

reasons.  Even with strong research-grant support, if it is a renewal year for the supervisor, a 

guarantee of multi-year funding is often difficult to make.   

 

Finally, we respond to the lower yield rate in the most recent years.  Our interpretation is that it is 

definitely related to up-front offers of funding at the time of admission.  This is one of ECP’s most 

serious challenges to overcome and cannot be accomplished with current resources although the 

Department continues to work closely with GPS. 

 

This leads directly to two questions: What is the support available to ECP graduate students, and 

what are the present enrolments? 
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Support levels for ECP graduate students since 2011 are reported in Table 8. Overall, funding has 

been at an impressive level, typically ranging between $2.5 and $3.0 million. Most impressive are 

the competitive Federal and Provincial Fellowships awarded to our students. This represents nearly 

triple the annual research funding or operating budget.   

 

Table 8 

Total Financial Support Associated with Graduate Students in Educational and Counselling 

Psychology by Type of Support and Academic Year Across All Programs 

 
Source of Funds               Year 2011-2012 2012-2013 2013-2014 2014-2015 2015-20161 

Graduate and Postdoc. Studies $445,394 $418,543 $479,516 $469,088 $655,181 

Differential Fee Waiver $29,499 $56,025 $44,797 $28,770 $60,634 

Internal Fellowships and 

Scholarships $106,339 $114,000 $69,928 $83,443 $91,608 

Federal Fellowships and 

Scholarships $966,353 $1,051,192 $894,363 $854,933 $971,666 

Provincial Fellowships and 

Scholarships2 $433,640 $491,207 $461,680 $414,006 $307,788 

Other Bursaries, Awards,  

Scholarships, and Fellowships $29,779 $74,240 $93,842 $40,229 $46,409 

Research Stipends $251,206 $408,722 $357,052 $286,838 $322,267 

Research Assistantships $161,555 $129,473 $125,154 $151,894 $88,727 

Teaching Assistantships $73,987 $89,166 $69,231 $72,855 $75,073 

Course Lecturer3 $124,267 $117,415 $73,200 $48,200 $37,733 

Other Employment-Based 

Income Support $142,272 $111,146 $96,874 $65,405 $56,085 

Grand Total $2,764,293 $3,061,130 $2,765,636 $2,515,661 $2,713,171 

Notes : 

1.  Provincial agency (FRQ) awards are received annually in the summer following the Agency's fiscal 

year. FQRSC/FQRNT/FRSQ award payments for 2015-16 include Fall 2015 and Winter 2016 payments 

only (data re: summer 2016 payments are not yet available). 

2.  Quebec’s funding agencies received major cuts around this time. 

3.  This line highlights the reduction in Faculty budget allocation available to employ our own graduate 

students to obtain teaching experience and the general need to combine sections of courses.  
 

Graduate enrolments (as opposed to new admissions) are shown in Table 9.  The average amounts 

of funding per student over the five years were $8,479, $8,410, $7,747, $7,126, and $7,126 

respectively.  The decline is visible; part of it is explained by the relative rise in the number of 

MEd students who are not eligible for most financial academic awards.  Most of them are, in any 

case, employed full- or part-time.  Granting agencies also reduced funding during this period, 

awarding fewer fellowships and reducing the size of the awards. These figures are different from 

the average size of support per awardee presented in Table 10. That amount waned around 2013 

and 2014 but has started to recover.  This reflects the various agencies creating more highly 

prestigious and larger awards ($35,000 - $70,000 per year), but they have so far done this at the 

relative expense of expanding the number of mid-sized awards in the $20,000-to-$30,000 range.   

 

 

Table 9 
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ECP Total Graduate Enrolments by Program 2011-2016 as of 2016 October 151 

 

Degree and Program  2011 2012 2013 2014 2015 2016 

MA Counselling Psychology (Internship) -N 45 45 41 48 41 40 

MA Counselling Psychology (Project) -N 12 11 7 3 5 9 

MA Educational Psychology -T 40 26 23 12 14 19 

MA School/Applied Child Psychology-T2  21 19 14 9 3 

MA School/Applied Child Psychology (Project)-N2     7 15 

MEd-N (all areas, courses, special activity, project) 105 121 119 135 144 149 

Exchange/Special/Visiting Graduate Students 6 7 3 5 5 1 

Special Students (not enrolled in a program)  2 3  1 1 

Post-PhD Graduate Diploma School/Applied Child Psy 1 1 1 1 1   

PhD Ad Personam-T (custom, individualized program)   1         

PhD Counselling Psychology-T 36 39 45 39 33 31 

PhD Educational Psychology-Appl Cognitive Sci -T3   1  1  
PhD Educational Psychology-Instructional Psychol-T3 5 1    1 

PhD Educational Psychology-Special Populations-T3 1      
PhD Educational Psychology (all areas)-T 33 42 44 43 42 46 

PhD School/Applied Child Psychology-T 42 47 51 54 50 50 

Totals 326 364 357 354 353 365 

Notes: 

1. Variations in these numbers compared to other student numbers are related to the dates on 

which the data were generated. 

2. The 24-credit thesis was replaced by a 12-credit project as part of a process to reduce the 

burden of the program from 78 to 60 credits.  These two lines show the transition. 

3. These are older programs that have been redefined within the PhD in Educational Psychology 

as listed below. 
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Table 10 

Total ECP Graduate Student Financial Support from All Sources by Program and Year (with the 

same 2015-2016 lag in funding arrival as above) 

 
Program 

 

Data Type 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 

MA Couns 

Psychology 

(Internship) 

$ Total 

# Awardees 

$ Avg/Awardee 

7,150 

7 

1,021 

28,735 

8 

3,592 

50,443 

14 

3,603 

10,771 

7 

1,539 

5,983 

4 

1,496 

MA Couns 

Psychology 

(Project) 

$ Total 

# Awardees 

$ Avg/Awardee 

127,097 

11 

11,554 

165,686 

11 

15,062 

65,191 

7 

9,313 

22,043 

3 

7,348 

64,753 

5 

12,951 

MA Educ’l 

Psychology 

(all areas) 

$ Total 

# Awardees 

$ Avg/Awardee 

360,161 

34 

10,593 

490,102 

41 

11,954 

380,830 

37 

10,293 

263,110 

26 

10,120 

269,635 

22 

12,256 

MA School 

Appl Child 

Psychology 

$ Total 

# Awardees 

$ Avg/Awardee 

not eligible 

until 2015 

   51,173 

6 

8,529 

MEd (all 

areas) 

$ Total 

# Awardees 

$ Avg/Awardee 

20,557 

17 

1,209 

50,932 

20 

2,547 

89,156 

19 

4,692 

104,925 

30 

3,498 

89,918 

22 

4,087 

PhD 

Counselling 

Psychology 

$ Total 

# Awardees 

$ Avg/Awardee 

569,210 

32 

11,788 

641,546 

37 

17,338 

698,978 

38 

18,394 

633,189 

41 

15,444 

531,755 

30 

17,726 

PhD 

Educational 

Psychology 

$ Total 

# Awardees 

$ Avg/Awardee 

825,110 

36 

22,920 

777,760 

38 

20,467 

736,687 

40 

18,417 

787,386 

41 

19,205 

810,662 

33 

24,566 

PhD School/ 

Appl Child 

Psychology 

$ Total 

# Awardees 

$ Avg/Awardee 

825,345 

34 

24,275 

906,385 

40 

22,660 

744,348 

41 

18,155 

661,557 

50 

13,231 

843,003 

42 

20,072 

Notes: 

 Thesis program students are eligible for more funding than students in professional programs. 

 In 2012 the MEd added project options that added eligibility for some sources, but only for full-time 

students (about half the enrollment). 

 Cell totals in this Table were manually calculated from a spreadsheet that had all students without 

subtotals; this accounts for any minor variations from the grand totals in the previous Table. 

 The average amounts tell only part of the story.  The range of awards varies widely (the largest was 

$70,000 and the smallest was $50).  The purpose of the present exercise, however, is to address the 

Department as a whole, and the data have been compressed and organized to provide an overall picture. 

 

The number of student admissions and success as students is tied to their graduation (Graduation 

data are presented in Table 11). 

 

 

 

 

 

Table 11 
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ECP Degrees Granted by Year 

 

Program 2011 2012 2013 2014 2015 2016* Total 

MA Counselling Psychology (Internship) -N 21 18 26 16 25 21 127 

MA Counselling Psych (Thesis/Project)-T/N 8 4 6 3 3  24 

Subtotal 29 22 32 19 28 21  

MA Educational Psychology -T 20 15 11 12 12 2 72 

MA School/Applied Child Psychol-T/N**    8 16 2 26 

Subtotal for the above two lines 20 15 32 20 32 4 98 

MEd -N 36 34 42 32 43 47 234 

PhD Ad Personam-T   1    1 

PhD Counselling Psychology-T 4 4 1 6 6 4 25 

PhD Educational Psychology (all areas)-T 3 4 5 12 6 2 32 

PhD School/Applied Child Psychology -T 8  7 8 10 4 37 

 Total Degrees Awarded for All Programs 100 79 99 97 121 82 578 

* The 2016 totals include only Spring Convocation, and do not include Fall Convocation. 

** Prior to 2014 the Master’s level School/Applied Child Psychology program was a specialization 

within the MA in Educational Psychology.  The two rows together indicate an uneven rise in magistral 

graduations over the six years. 

 

Our graduate-student graduation rate is, in fact, nearly 100%, but it very difficult to generate 

accurate data for a time period as short as five years. While a considerable number of graduate 

students in our professional programs are on time extension (having to complete research 

dissertations, practicums and a full-year internship), almost all graduate.  The attrition rate and 

counselling out of students is typically very low.  The best data follow students from first 

registration to graduation.  Now that students must temporarily withdraw when they reach time 

limitation (a University policy), they cannot be registered and re-enrolled until they are ready to 

submit their thesis/dissertation or final course requirements. At that point, students reapply, 

complete all requirements (e.g., submission of PhD dissertation and defense) and graduate. 

Therefore, a student listed as “withdrawn” might simply be working to complete their dissertations 

and is very likely “off the radar.”  Our experience is that nearly all students in this category do 

finish, albeit some take longer than others. A perusal of the CVs indicated three or four students 

known to have not completed their degrees within the time limits and whose future intentions are 

uncertain. Several students are readmitted each year and graduate (once again, it is important to 

note that the time limitations do not take into account students required to complete a full year 

internship in our professional programs).  

 

The graduation numbers presented in Table 11 represent approximately 83% of the admissions 

over the same time period.  Unfortunately, these numbers are global and do not track individual 

students. The students who graduated were admitted earlier, and the students in progress will not 

all graduate in this time period.  An increase in enrollment can generate a gap between this 83% 

figure and the actual graduation rate. In fact, Table 9 reveals that total graduate enrollment has 

climbed from 326 in 2011 to 365 in 2016, a rise of 12%.  If that 12% represents mostly future 

graduates now enrolled, our claim for ultimate graduation of around 95% out of those admitted is 

defensible. 
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Success in the workforce was previously illustrated in the examples of our graduates filling a wide 

range of occupations including academics, researchers, professionals and leadership roles within 

the workplace.   

 

B. HOW IS SUPERIOR TEACHING RECOGNIZED (MERIT, TEACHING AWARDS, ETC.)? 

 

Teaching and learning are among the pillars of the discipline of educational psychology. For 

several decades, what is now the Teaching and Learning Services (TLS) had its campus home 

within the Department; every Director has had, and continues to have, direct links to ECP, as have 

most of its professional staff.  ECP has a Higher Education sub-specialization in its graduate 

programs.  ECP members have played a key role in the Senate Committee on Teaching and 

Learning (e.g., co-authoring the report that linked the Boyer Report on Teaching and Learning in 

Higher Education to the University) and the Senate Committee on Students with Disabilities. 

 

In addition, ECP gives importance to teaching and supervision in annual merit and promotion 

decisions. ECP was one of the first units at McGill to ask potential academic applicants to provide 

a ‘class lecture’ in addition to giving a research talk during hiring interviews.  

 

It should be noted that several of our faculty have received Faculty teaching awards and are 

continually nominated by their students for University teaching and supervision (three have been 

nominated in 2016 – the results are not yet available).  In collaboration with the University’s 

Teaching and Learning Service, ECP initiated the formal training of Teaching Assistants at 

McGill, offers a doctoral course in teaching in higher education (EDPH 689) that draws students 

from across campus, as well as Universities throughout Quebec (this a required course in the PhD 

Management programs at McGill and throughout the province) and is required in our own 

Learning Sciences program (optional but highly recommended for other programs).  ECP requires 

this course of any doctoral student who wishes to teach an ECP course. 

 

Table 12 summarizes the average course ratings by students in McGill’s mostly-standardized 

course evaluations (units can add a few questions) from Fall 2013 to Winter 2016. When averages 

are in the middle on the five-point scale, variance tends to be very high and differences are not 

interpretable. Very high and very low ratings are more interpretable, but these course evaluations 

are only one form of data about the quality of teaching. The Canadian Association of University 

Teachers (CAUT) has published a guide to creating a teaching dossier with multiple data sources; 

the lead author was an ECP faculty member.  Whatever the question asked, if it invites a judgment, 

it is typically highly correlated with student reported enjoyment of the course.  Question 1 on the 

McGill’s course evaluation system asks students to rate their agreement with the statement that 

“this was an excellent course.” 

 

In Table 12, there are two double columns.  The first pair provides the average rating for Question 

1.  The second pair provide the ranges for all 17 questions, omitting questions asking   how often 

the student attended class; questions about teaching assistants (TA) were also ignored  (ratings 

tend to be lower than for course instructors, even when the course instructors were also graduate 

students--the role and limited times affect the ratings).  The means are calculated in two ways: (a) 

pooling all students across courses by question and calculating the averages, and (b) acquiring the 

global average ratings per course.  While these calculations could lead to different results, 
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Departmental averages remain high; especially given the number of compulsory courses in our 

graduate programs (student course ratings are typically higher in elective courses). 

 

Unfortunately, no data is available for other Departments for comparative purposes.  In general, 

most averages are approximately 4 out of 5; in this case, being regarded by students as quite 

solid. 

 

Table 12 

Average ECP Students’ Course Ratings in Recent Years (Likert Scale ranging from 1 to 5)  

 
Semester “This is an Excellent Course” Range of Means across All Questions 

 Department Mean Course Mean Department 

Means 

Course Means 

2013Fall  3.9 4.1 3.9 to 4.1 4.1 to 4.5 

2014 Winter  3.9 4.1 3.9 to 4.4 4.1 to 4.5 

2014 Fall 3.9 4.0 3.8 to 4.1 3.9 to 4.4 

2015 Winter 3.9 3.9 3.9 to 4.4 3.9 to 4.4 

2015 Fall 4.0 3.9 3.9 to 4.1 3.9 to 4.4 

2016 Winter 4.0 4.1 4.0  to 4.2 4.1 to 4.6 

 

Three patterns within Table 12 invite interpretation.  First, overall, the ratings are consistently 

generally strong.  ECP’s students are positive about their courses, undergraduate and graduate 

together, taught by permanent faculty members or sessional lecturers.  Second, several of these 

indices increased last year; this might possibly reflect the beginning of new hiring that brings more 

new faculty members into all of our graduate programs.  Third, the final number in the far right 

column is always the highest.  This is in each case the average for one question that asks students 

to rate the statement that the instructor encouraged students to become actively involved in the 

learning process.  Without that item the range is slightly narrower.  We are very pleased to see 

those ratings ranging from 4.1 to 4.6 out of a possible 5. In educational psychological theory, a 

key precept is that learners create meaning for themselves and the process by which they do so is 

interaction with each other; the Professor cannot lecture meaning entirely to learners, although this 

can contribute. Students perceive that in ECP courses there is an overt effort to make learning an 

active and shared experience (this may become a problem with higher than desired enrollments in 

certain classes). This contributes to better learning, and it contributes to the student-centered focus 

the University has adopted as a mantra. 

 

This emphasis in the University mindset was clearly expressed by the Principal about a decade 

ago. In her Annual Report she wrote: 

 

McGill is proud of its tradition that all professors, including those holding Canada Research 

Chairs, both teach and do research. Many universities in Canada are pursuing a different 

model--separate faculty streams for teaching and research. At McGill we continue to 

believe in the immense value that comes from exposing our students to professors 

conducting world-class scholarship and inquiry.  
 

One area where we rank consistently high is on the National Survey of Student Engagement 

- the degree to which our students are engaged in the research conducted by their 
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professors. Perhaps because of this, or because of the impact of professors’ research on 

classroom teaching, our students also see the positive effect that their professors’ research 

has on their education.  We continue to develop the nexus between research and teaching, 

to promote in our students a spirit of inquiry and a problem-solving approach to learning 

and life. Gifted professors become role models for gifted students.  That does not change. 

(Principal Heather Munroe-Blum, http://www.mcgill.ca/annual-report-13/files/annual-report-

13/i4001-principalinsert.pdf). 

 

ECP supports and endorses this view of the goal of connecting superior scholarship and superior 

teaching with the same regular academic faculty at the core of both activities.  We recognize that 

the nexus needs to be built and maintained; it does not happen automatically.  The Past-Principal’s 

observation about the National Survey results align well with our students so highly valuing active 

involvement, however, as noted elsewhere, in some of our program areas we have drifted under 

fiscal pressure toward separation of scholarship and instruction.  We hope that future support for 

ECP can help close this gap as the link has traditionally been one of our strengths. 

 

C. IF YOUR UNIT IS THE HOME/ADMINISTERING UNIT FOR AN INTERDISCIPLINARY PROGRAM 

OR PROGRAMS, PLEASE REFLECT ON THE QUALITY AND VIABILITY OF THE PROGRAM(S). HOW 

IS THE PROGRAM(S) MANAGED? HOW IS ADVISING HANDLED? 

 

ECP is not the home for any interdisciplinary programs; however, the Health Professions 

Education option is conducted in active consultation with the Faculty of Medicine where 

applications and supervision are jointly done.  This joint program incorporates Faculty from the 

Department’s many disciplines. 

 

III. Research, Scholarship and Creative Work 
Please identify and provide evaluative commentary on the following issues. 

 

EXTENT AND QUALITY OF THE UNIT’S RESEARCH, SCHOLARSHIP AND CREATIVE WORK, WITH 

FOCUS ON HOW IT ENHANCES MCGILL’S POSITION AS AN INTERNATIONALLY RECOGNIZED, 

RESEARCH-INTENSIVE, STUDENT-CENTRED UNIVERSITY. Please use metrics such as the 

following: performance in federal and provincial grant competitions, research contracts, 

publication record, honours and awards, citations (where available), etc.. 

 

We previously highlighted where in the document these data can be found in summary form, or 

added a brief summary here.  Important source data are in the CVs that comprise Appendix 2.  

Additional data were provided in tabular form (typically Excel spreadsheets) by the Cyclical 

Review Office; these were adapted to emphasize Departmental rather than individual performance 

by faculty members or students.  As requested in the heading, this section primarily provides 

evaluative comments rather than raw data. 

 

A. Publications 

 

The frequency of ECP’s faculty members’ publications is the highest amongst its Canadian peer 

group and consistent with the level  of the number-one rated Educational Psychology Department 

in the U.S.  ECP graduate students co-authored 47% of the written works and were on 40% of the 

http://www.mcgill.ca/annual-report-13/files/annual-report-13/i4001-principalinsert.pdf
http://www.mcgill.ca/annual-report-13/files/annual-report-13/i4001-principalinsert.pdf
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presentations; the latter number would be higher if invited talks were excluded.  In our experience 

with applications for major student fellowships and in service on the selection committees, we 

have observed that all the applicants have superior academic records and are making consistent 

progress in their studies and on their dissertations.  The deciding factors among them appear to be 

having won previous prestigious competitive awards and especially having an impressive 

publication record. In important ways, ECP’s graduate students contribute to and benefit from the 

publication strength of the Department and their supervisors. 

 

Staffing, Publications, and Supervision Loads at Comparable Department.  (Please see Table 5, 

citations information below, and Table 13). 

 

B. Honors and Awards 

 

Please see the paragraph following Table 4 for details about the six Canada Research Chairs and 

McGill internal equivalents among the 27 active faculty members. In addition, ECP faculty 

members include “five major Faculty of Education and University teaching and supervision 

awards, two Fellows of the American Educational Research Association (AERA), two Fellows of 

the Canadian Psychological Association (CPA), and one Fellow of the American Psychological 

Association (APA).”All faculty member are reviewers for major research agencies and journals in 

their disciplines, and several are editors or associate editors (these details are provided in the 

attached CVs--Appendix 2). 

 

The Department is well recognized by agencies that offer honors and recognition awards.  In 

reflecting on this element of our work, it has become apparent that we should be more proactive 

in recommending and nominating ECP members for existing honors and awards (this has been 

reinforced by the previous VP Research). The Department has now established a Faculty Awards 

Committee to seek out recognition awards for faculty and to encourage them to apply for such 

awards. A special Departmental annual Collegiality Award was recently established to honour 

faculty members making outstanding Departmental contributions. 

 

C. Citations 

 

Reference-citation data are controversial.  There exist many ways to calculate these, they are 

sometimes over-interpreted as indices of impact, and they vary according to areas of research.  For 

example, citation indices do not necessarily factor in the number of authors for an article, and areas 

such as the Learning Sciences have, from time to time, favoured books and chapters as a medium 

of scholarly exchange to a greater extent than other specializations. In addition, a small number of 

papers are often frequently cited. Being limited to journal articles, this source also reduces the 

reach for senior faculty members who are more often writing books and invited chapters. 

Blemishes aside, citations indices are less problematic in aggregated form. 

 

Using the Web of Science database for each of the 27 tenure-track faculty members and the four 

active emeriti, the search covered 20 years of journal articles (this was further constrained by being 

limited to the journals that are indexed in this social-sciences index with many newer journals only 

now becoming indexed).    
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In general, the highest correlation between productivity or impact indices is that between the total 

number of published manuscripts and the total raw citation count; approximately .85, thus these 

two totals are essentially equivalent indices. Raw publication-counts for articles, books, and 

chapters are reported in Table 5; if one publishes more, one is cited more often.  Citations per 

publication is less well correlated with total productivity (but still significant around .69, but with 

about half the variance accounted for), so this was included as it was generated automatically and 

(due to the lower correlation) might be signalling some other quality of the work. However, once 

again, it is only relevant to the articles in the journals indexed.  It is likely that all the numbers are 

similarly underestimates. 

 

Table 13 

Global Citation Data for ECP Publications in the Last 20 Years 

 

Group Total Articles 

Indexed 

Cited by # 

articles 

Ratio of 

Citing Articles 

to Total 

Indexed 

Average # 

Citations per 

Article 

h-Index (see 

note above) 

27 Tenure-Track Faculty     

Subtotal 737 8,778 11.91 307.23 221 

Range 3 to 99 8 to 2,841 1 to 28.70 1.91 to 30.73 1 to 32 

Average (/27) 27.30 325.11 11.91 11.38 8.19 

      

4 Active Emeriti     

Subtotal 88 546 6.20 37.81 27 

Range 6 to 38 54 to 294 2.84 to 21.00 3.05 to 21.33 4 to 12 

Average (/4) 22 13.65 6.20 9.45 6.75 

      

Total for 31 Faculty     

Total 825 9,324 11.30 345.04 248 

Range 3 to 99 8 to 2841 1 to 28.70 1.91 to 30.73 1 to 32 

Average (/31) 26.61 300.77 11.30 11.13 8.00 

 

We selected five indices, four from the website, and one calculated for presentation in Table 13, 

starting in column 2, from left to right. It is also important to note that not all 27 Tenured Professors 

have been at McGill for twenty years. 

 

Column 2: Total numbers of journal articles generated for this author; this productivity index 

underestimates total scholarly productivity, but it is a relevant measure and has been shown to be 

highly correlated with other more convoluted indices of productivity (Kranzler et al., 2011). 

Column 3: Total number of discrete articles that cite these papers, excluding any self-citations and 

multiple citations within the articles identified.  This number is typically about 5% - 10% lower 

than the total number of citations. 

Column 3: This metric was calculated manually for this report.  We divided the values in column 

3 by those in column 2, generating an index of articles citing this author versus articles cited by 

the author. 
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Column 4: This is the average number of times each of these authors’ articles were cited and can 

be more than once in a single citing article. 

Column 5: This “h-index” is the number of citations greater than the number h for each author; it 

eliminates highly and also rarely cited items, rather like a median in contrast to an average.  This 

scale was consistent with the other data and might prove useful. 

The numbers in column 3 exceed those in column 2, and all the ratios are positive; ECP authors 

are cited more often by others than they cite others.  This was true for the individual data from 

which this summary was reduced.  No member of ECP cited others more often that she or he was 

cited by others.  Overall, and in most of the individual cases, the difference was substantial, and 

the ratio was more or less 10:1.  That is an indication of a positive scholarly reputation for ECP 

members and for the unit as a whole.   

 

The wide ranges reflect career stage and echoes the variability recognized in overall research 

productivity that the Department is proactively addressing.  An interesting side-note, however, 

visible only in the individual data, is that some of the highest values in column 5 are for individuals 

with some of the smaller totals in column 2.  The correlation is high, but not 1.00. 

 

There are narrower ranges in the data and slightly lower averages for emeriti.  These likely reflect 

supervision phasing down, but sustained momentum in publishing. 

 

Overall, the citation data remain very positive. 

 

D. Federal and Provincial Research-Grant Funding 

 

Please see Table 4 and the related discussion for global funding amounts and Appendix 3 for the 

range of agencies from which research funding has been recently obtained. 

 

The level of research funding is strong but there continues to be room for further growth especially 

among several new faculty members, several colleagues resuming full-time academic duties after 

multiple years in administrative positions or on leave, and the prospect of growth in funding for 

the agencies in which ECP faculty members are especially dependent upon research funding.   

 

E. Visiting Professors 

 

There are approximately 2 or 3 officially appointed Visiting Professors within each year in the 

Department (see Table 3).  ECP does not fund these positions; all are funded by their own research 

or respective governments.  We do provide office space, usually shared, library and Internet 

resources, and some administrative support. We try, wherever possible, to provide those teaching 

a course with some private office space. 

 

F. Research Contracts 

 

CVs indicate a modest number of contracts over the years with School Boards, the Quebec 

Ministry of Education, U.S. government agencies, and corporate agencies. Contracts play a minor 

role in the funding of research in ECP and have not offered a large pool of potential resources.  

Every year or two, the Quebec government in particular offers invitations for targeted research 
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addressing policy issues to which it assigns priority, but the awarding of these grants is delegated 

to the provincial funding councils and is normally counted as research funding, not contracts.  

Among the topics relevant to ECP has been targeted research in mental health and addictions 

(including gambling). 

 

G. Invitations, Presentations Elsewhere 

 

During 2015, faculty members presented 63 invited talks, presentations and workshops. Summing 

across all faculty, for all years and independent of years of service, faculty members presented 

1,285 invited talks, keynote addresses, hospital Grand Rounds and workshops. These are 

consistent with other indices (e.g., editorships, total publications, and citation data) and are 

indicative of the wide scholarly international reputations of the Department and its faculty 

members. It should be noted, as expected, that there was considerable variability with some of the 

more senior members delivering a large number of invited keynote presentations. Nevertheless, 

almost every tenure-track faculty member has been invited to speak or provide specialized training 

off-campus. The cumulative effect is that ECP is recognized as an important source of expertise 

in its areas of research. 

 

IV. Equity and Community Engagement 
Please identify and provide evaluative commentary on the following issues. 

 

A. MCGILL INTERNAL:  

HOW DOES YOUR UNIT CONTRIBUTE TO AND ADVANCE MCGILL’S COMMITMENT TO CREATING 

AND MAINTAINING AN EQUITABLE AND INCLUSIVE SITE OF TEACHING, LEARNING AND 

SCHOLARSHIP, AND OF BEING AN ENGAGED INSTITUTION COMMITTED TO COMMUNITY 

PARTNERSHIPS AND INVOLVEMENT?  

DISCUSSION HERE MAY INCLUDE, FOR EXAMPLE, EQUITY AND DIVERSITY INITIATIVES FOCUSED 

ON: STUDENT LIFE AND LEARNING; FACULTY AND ADMINISTRATIVE & SUPPORT STAFF 

RECRUITMENT AND RETENTION OR COMMUNITY ENGAGEMENT.  

 

ECP is in a unique position within McGill, a position shared with other social-science departments 

that also educate professionals in psychology, counselling, and social work.  Respect for and 

contributions to equity and diversity are part of our teaching and research mandate.  These 

obligations are strongly emphasized in meeting accreditation requirements.  For example, the 

Department is evaluated periodically by the Canadian Psychological Association (CPA) for the 

following: 

 

1. Respect for the variability in human diversity in recruiting and promoting faculty. 

2. Respect for the variability in human diversity in recruiting and evaluating students. 

3. Program avoids any actions on grounds that are irrelevant to success as a faculty member 

or as a graduate student. 

4. Recruitment, promotion, and evaluation policies are reviewed comprehensively and 

systematically providing detail and evidence in its attention to and respect for diversity. 

 

Respect for diversity is conveyed systematically across the entire Department. Attention to issues 

of diversity is further reflected in (a) the explicit content of core courses (i.e., the professional 
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practice of psychology as it applies to relevant laws and professional regulations, and gender and 

cultural issues) (b) appropriate reference to these issues in clinical and theoretical courses, (c) 

attention to these issues in public seminars, and (d) the inclusion of practicum and internship sites 

that equally respect these principles. ECP teaches in the area of diversity, and faculty members are 

actively involved in research in the area within the university and professional community.   

They collaborate with other McGill and external units, and its members are active consultants and 

media experts on related topics. Overall, ECP is one of McGill’s core units in which we have 

expertise. 

 

Other examples of ECP’s contributions include: 

 

 ECP courses explicitly address diversity issues, multiculturalism, including transitions and 

adjustment among immigrant populations, international issues, feminism, sexuality, and 

gender, and their impact on classroom experiences and the provision of professional services.  

Other didactic courses also address different populations of learners, especially children, with 

a range of developmental disabilities; nearly all of which have social and other outcomes 

related to diversity.     

 

 McGill provides services for students with disabilities.  Our programs in inclusive education 

directly complement these services. Use of the Office for Students with Disabilities or the 

Mental Health Service, for example, can only be ascertained if voluntarily disclosed by the 

student. ECP respects that privacy. We remind all our students that services to promote student 

success (the mission of Student Services at McGill) are readily available, easily accessible and 

are at no cost for students. 

 

 In our professional teaching, clinical placements are selected and designed to provide exposure 

to diversified populations.  This also applies to our own McGill Psychoeducational and 

Counselling Clinic where clients, recruited through the community, represent the diversity of 

Montreal and supervision emphasizes an understanding of individual and group differences.  

 

 A special Principal’s Task Force on Diversity, Excellence, and Community Engagement 

(http://www.mcgill.ca/principal/diversityexcellenceandcommunity/), chaired by an ECP 

faculty member, highlighted the importance of commitment to diversity in the McGill 

University community, and especially focused on the recruitment of First Nations, Inuit, and 

Métis students. This is also a renewed emphasis by the Provost in 2016 and a strategic search 

is currently being conducted for a new academic position in this area. Over several decades, 

ECP graduates have taught, provided psychological services, and educational leadership in the 

North, especially in indigenous schools around Montreal. 

 

 ECP faculty members and graduates have served in the past and continue to serve on several 

of the related University committees and services that promote respect for diversity, on 

mandates ranging from student mental health services, residences, students with disabilities, 

and academic policies. 

 

This participation is broad and we invite perusal of the CVs in Appendix 2 for more details.   

 

http://www.mcgill.ca/principal/diversityexcellenceandcommunity/
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V. Structure, Management and Administration 
Please identify and provide evaluative commentary on the following issues. 

 

APPROPRIATENESS OF THE UNIT’S STRUCTURE, MANAGEMENT, AND ADMINISTRATIVE 

PROCESSES AND RESOURCES. 

 

Details about Departmental governance can be viewed at  

https://www.mcgill.ca/edu-ecp/about/governance 

 

Background and Historical Overview 

 

Understanding the present structure and functioning of ECP benefits from some historical 

perspective. The Department of Educational and Counselling Psychology grew primarily out of 

five main units that operated in the 1970s and as recently as 1981--the Department of Counsellor 

Education, the Department of Educational Psychology and Sociology, the Department of Methods 

of Research in Education, the Department of Special Education, and the Educational Technology 

Program--plus other strands. 

 

Following the creation of the Faculty, the Department has been reshaped several times.  In 1981, 

the Department of Educational Psychology and Sociology and the Department of Counsellor 

Education merged, Sociology of Education as a discipline moved to the Department of Educational 

Administration (one of the components in time of the current Department of Integrated Studies in 

Education) and the Department was renamed the Department of Educational Psychology and 

Counselling. The DEd in Counsellor Education became a PhD in Counselling Psychology, the first 

regular PhD program to be offered in the Faculty of Education.  The PhD in Educational 

Psychology followed in 1985.  Several changes occurred in 1992-1993.  The name was changed 

to the current Educational and Counselling Psychology; this recognized the shift in the counseling 

discipline away from school counseling toward professional psychology (while retaining the 

interest in career development), and the common disciplinary basis of the department’s focus.  At 

the same time, Special Education faded as a school activity, being replaced by Inclusive Education, 

there was a major growth in cognitive and learning sciences (including four faculty positions 

generated by a competitive Quebec funding initiative), and the growth of the MEd in Educational 

Psychology and the emergence of the doctoral program in School/Applied Child Psychology.  Both 

the School/Applied Child Psychology and Counselling Psychology programs obtained 

accreditation from the senior accrediting agencies in North America..   

 

During the last 25 years, the external structure of the Department has remained stable.  Internally, 

there has been a steady process of consolidating or phasing out  of small programs reducing the 

“scatter” in what we attempt to accomplish, and increasing our focus on core research and 

professional goals.  Hiring and recruitment has intentionally focused on building these areas and 

on hiring academic staff who can bridge them as well.   
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Over time, there has been a considerable reduction in input into initial teacher education.  The 

Department offers several courses for the Minor, but the new MA (Teaching and Learning) 

programs have less Departmental input than the BEd programs.  The Department engages in post-

graduate teacher education through the well-subscribed MEd in Educational Psychology. 

Within ECP, five main sub-disciplinary areas have thrived as research and teaching areas, 

primarily at the graduate level.  (The Department is one of the largest graduate-level units in the 

University).  The five areas are: 

 

 Counselling Psychology 

 School/Applied Child Psychology 

 Learning Sciences (including Health Education and Higher Education concentrations) 

 Human Development 

 Master of Education Concentrations in Educational Psychology 

 

Administrative Structure and Resources 

 

The Department’s academic structure reflects these foci.  There are presently four program 

committees each with a program director. Each program director plus Department representatives 

at large and students comprise the single Executive Committee that works directly with the Chair. 

Administrative support is unified and cuts across program boundaries. A set of widely 

representative committees (all including students and support staff as well as academic faculty) 

supports the decision-making roles. 

 

Support staff and Departmental assigned spaces are listed in Appendix 1.  The governing structure 

of the Department is outlined in detail in Appendix 5. https://mcgill.ca/edu-ecp/about/governance  

Appropriateness 

 

Our self-evaluation of the present situation and of the trajectory is as follows: 

 

The academic organization within the Department around five major thematic areas has been 

effective and enables the Department to contribute effectively to the scholarly goals of the 

university, community needs, and to the experiences of our students.  Similarly, the administrative 

organization, overall, has evolved functionally and benefitted from the contributions of superbly 

able and dedicated support staff. 

 

We have, nonetheless, pondered how the structure, management, and administration of the 

Department can continue to improve in the months and years ahead, in accordance with the goals 

of the Department, Faculty, and University, and external accountability. 

 

Department Level 

 

Most of the Departmental improvements that we foresee are incremental but within the context of 

consolidation and conceptual aligning of our offerings.   

 

https://mcgill.ca/edu-ecp/about/governance
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Even at the time of the 1992 departmental reorganization, we noted that the Counselling 

Psychology and School/Applied Child Psychology programs had many common needs and 

strengths.  We identified them both as comprising a Departmental focus on Professional 

Psychology. We took several steps toward making this a reality, for example, having one member 

from each  unit on the search committees for academic appointments in the other, working across 

program boundaries in the preparing of applications for accreditation and renewal, and serving 

both with the same administrative staff such as Program Coordinators, assessment centre personnel 

and acquisitions policies, and the Psycho-Educational and Counselling Clinic. We are moving 

toward a common policy across all program areas, namely, that any member of the Department 

may serve as the supervisor of a dissertation in any program, but if the supervisor is not primarily 

identified with that area, then one member of that program area must also be on the student’s 

doctoral committee. This will enable Counselling Psychology dissertation students to bring their 

interests and expertise to a wider range of research topics, for example in--but not restricted to--

Human Development. 

 

A second area to which we wish to give Departmental attention is to facilitate the growth of 

enrolment in the area of Human Development.  This area is the foundation for our work in 

professional psychology, and human development is a critical foundation discipline in education 

generally. It is not, however, an area of graduate study that is identified with clear career paths as 

in the other three departmental foci, and enrolment therefore (and perhaps for other contributing 

reasons) rises and falls in response to external influences.  The Department regards this as a major 

planning need. The challenge lies not solely within the program area. We are looking at how the 

area contributes across ECP programs, potentially to teacher education and other undergraduate 

and graduate areas, and to other needs. 

 

Faculty Level 

 

First, we have multiple external accountability lines in program administration. For example, 

annual reporting to accrediting agencies for multiple professional programs and periodic renewal 

of the accreditations themselves (including preparation of self-studies, annual reports, site visits, 

updating of admissions, etc.). We maintain close links with practicum and internship sites for six 

programs, plus the normal day-to-day interaction with hundreds of graduate students.  As noted 

earlier, this contributes to high demands on ECP’s support staff even when a full complement of 

support members are available.  

 

Second, we believe the diminution in ECP’s undergraduate role has created several problems: (a) 

a reduction in new teachers’ knowledge of psychology, especially human development, the 

learning sciences, research training, awareness of special learning needs, and evaluation, as part 

of their professional background (whether this is achieved through separate courses or, better, 

through integration into the broader curriculum), (b)  a narrow definition of what it means to be a 

teacher-education graduate from McGill, and (c) this impacts academic hiring, how we define and 

plan program areas, and how we relate to the undergraduate part of the Faculty mission.  ECP also 

strongly supports the creation of the new BA (Education in Global Contexts) program; our research 

strengths would be a major asset to this program. 

 

University Level 
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Two other Faculty-level functions are critical to the Department but are likely tied to University 

policies.  First, the Human Resources Advisor (HR) position in the Faculty has been a continuing 

“revolving door.”  HR functions have devolved to senior support staff at the Department level, 

including providing on-the-job training to new incumbents.  Administrative Officers, not only 

from ECP, have been doing their own jobs, covering for their staff on leave, and helping.  Second, 

and similarly, the Development Officer for the Faculty has also changed regularly, although 

stability has recently been established and a second Development person has begun.  Until the 

present appointment, rarely has a Development person stayed more than a year or two before 

moving to another Faculty or leaving the University, before they can accomplish any long-term 

building and relationships. The potential for development among alumni and funding in the 

Department and Faculty is enormous.  

 

VI. Any Other Issues on which the Unit would like to Comment  
 

A White Paper prepared by the previous Provost, Dr. Anthony Masi, addressed the importance to 

the University of developing professional academic programs. ECP has been pursuing this goal 

with success for over a century.  There is, nonetheless, a trade-off between this important local 

impact and difficulty recruiting professional academic faculty for these programs as well as their 

high associated costs.  Faculty members in most of these programs require eligibility for licensing 

in Quebec, including language proficiency. We hope to retain the understanding of the University 

(and accreditation agencies) that sometimes it takes longer than one year or even two years to 

recruit a superb candidate for an academic opening. The pool of potential applicants would be 

larger if we could more often seek to attract mid-career academics rather than only filling entry-

level positions. In our two professional psychology programs (with a spill-over to the Department 

as a whole), our faculty cohort might be less diverse than we would ideally wish.  These 

professional courses are also labour intensive as clinical supervision requires small class sizes; 

thus increasing costs.  ECP believes we have an important obligation to fulfill in the province. 

 

ECP tries to build for the future.  We believe that we have been effective and successful in aligning 

our goals and practices with those of the University and Faculty.  

 

It is our understanding that Principal Fortier has added three new priorities to McGill’s vision, 

namely Openness, Connectedness and Purposefulness.  These will come into focus as previous 

strategic plans come to the end of their anticipated periods of application.  These three foci have 

not yet been fully articulated to the full University community, and if past practices are followed, 

there will be extensive campus discussion and consultation about how they become realized.  ECP 

looks forward to playing an important role in fulfilling these priorities. 

 

The Principal has, however, indicated in several arenas that these priorities have particular 

importance, and these have been shared by the Provost: 

 

 Openness - looking at diversity, being open to the world, engaging in outreach programs, 

international collaborative work, and hiring the most outstanding new faculty members, 

support and management staff.   

 Connectedness - interdisciplinary research and projects, openness to the community, and being 
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a global university in 21st century. 

 Purposefulness - speaks to the advancement of knowledge, and helping communities. 

 

ECP remains committed to actively working toward incorporating the new strategic goals in their 

daily practice. 

 

Diversity remains core to our teaching, research, and both internal and community service.  Our 

faculty members are consultants internationally and their research is extensively cited.  There are 

challenges to our hiring, especially in the professional areas, but there are solutions as previously 

suggested.  One way to hire “the best” is to enable some hiring to be at more senior academic 

ranks. Academic planning is about career and program development, not just individual positions. 

 

Connectedness is also an ECP hallmark.  The nature of our teaching and research keeps us closely 

connected to schools, hospitals, government agencies, and international organizations. As an 

example, the CFI awarded to Dr. Lajoie the ATLAS lab and the  Learning Environments Across 

Disciplines (LEADS) (http://leadspartnership.ca/), was developed as an  international research 

partnership project devoted to improving learning and engagement in schools, from middle school 

to university, by bringing together educators, psychologists, computer scientists, engineers, 

physicians, historians and students across six countries, 18 universities and 13 partner 

organizations, to conduct cutting-edge research in fostering 21st century skills through the use of 

innovative forms of technology that span across disciplines and subject-matters (such as cognition, 

affect, assessment, computational modeling, machine learning, educational data mining, and 

digital video ethnography). 

 

Other areas include working with the Ministry to provide funding for all doctoral level students 

completing psychology internships in Quebec (this project has recently been approved and the 

mechanism for distributing funds is being developed). 

 

We believe that ECP remains an internationally recognized Department. Our faculty publish, 

present, consult, and are invited to provide talks and advise internationally. Policy development in 

a number of areas has been a priority for several faculty members. A solid foundation exists toward 

contributing actively and well to such a priority. Professor Saroyen, with funding from the 

Provost’s office, is now spearheading a drive by the Faculty for greater international collaboration, 

professor and student exchanges.  Most recently two of our professors, Professors Savage and 

Flanagan have been invited to provide workshops in Hong Kong. 

 

Finally, the idea of purposefulness is well embodied in the Department.  Our programs, their 

content and departmental governance did not just happen.  They are the outcome of a continual 

process of planning and internal consultation by all faculty members including student 

representatives. Options such as Health Professions Education were added because we are 

extremely well connected to that community. Other options such as Family Life Education were 

phased out, not because there is no need for the many graduates in the community, but because we 

could not do everything that a Department such as ours could conceivably do.  There is a concerted 

effort to focus our resources in areas of faculty strength.  It is our intention that both the practices 

and outcomes in ECP are strong, and that the Department has demonstrated its solid alignment 

with University and Faculty priorities looking back, but also looking forward.  

http://leadspartnership.ca/
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Appendix 1 

 

Faculty Members, Support Staff, and Dedicated Spaces 

Explanation of Abbreviations 

Academic Rank: 

 AtP  = Assistant Professor 

 AcP = Associate Professor 

 FP = Full Professor 

 FL = Faculty Lecturer 

Main Program Affiliation: 

 CP = Counselling Psychology 

 HD = Human Development 

 LS = Learning Sciences 

 SACP = School/Applied Child Psychology 

Named Chairs: 

 Canada: CRC1 = Canada Research Chair Tier 1, CRC2 = Canada Research Chair Tier 2 

 Quebec: CB = FRSQ Chercheur Boursier 

 McGill: JM = James McGill Professor, WD = William Dawson Scholar 

 

Faculty Members     

27 Tenured or Tenure Track (Rank)  Office Tel. Lab and Student 

Space 

Primary 

Program 

Bertone, Armando AcP WD CB 548 3441 DH100/DH101/DH102 SACP 

Breuleux, Alain AcP 516 6952 B177 LS 

Burack, Jacob (Jake) A. FP 520 3433 CH111, CH114 HD 

Derevensky, Jeffrey (Jeff) L. FP      

(Dept. Chair) 

549/DH204 4249 DH203/DH205,DH302

DH 201, DH305 

SACP 

Drapeau, Martin AcP 507 4904 B131/B134/B135/B136 CP 

Dubé, Adam K. AtP 530 3442 B176 LS 

Fitzpatrick, Marilyn FP 536 3476 B132 CP 

Flanagan, Tara D. AcP 511 3441 CH114 HD 

Hall, Nathan C. AcP 543 3452 B175, B1-1 LS 

Heath, Nancy L. FP JM 523 3439 B168/B171/B172/B174 HD 

Hoover, Michael L. AcP 512 1607 B177 LS 

Konishi, Chiaki AtP 524 4247 B108 HD 

Körner, Annett K. AcP 547 2481 B183/B184, 220 CP 

Khoury, BassamAtP 515 1054 B150 CP 

Lajoie, Susanne (Sue) P. FP CRC1 505 3429 219, B148(B151,B152) LS 

Montreuil, Tina C. AtP 512 3454 B185 SACP 

Muis, Krista R. AcP CRC2 521 3445 B182, B1-3, B1-4 LS 

Pennestri, Marie-Hélène  AtP 546 8079 B105 CS 

Quintin, Ève-Marie  AtP 535 3449 B109 SACP 

Ruglis, Jessica AtP 537 2418 B161 HD 

Saroyan, Alenoush FP 531 5329 544/544W LS 
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Faculty Members     

27 Tenured or Tenure Track (Rank)  Office Tel. Lab and Student 

Space 

Primary 

Program 
Savage, Robert S. AcP WD 534 3435 B116 HD  

Shaw, Steven R. AcP 522 4913 CH114 SACP 

Sinacore, Ada L. AcP 545 3446 B111/B112 CP 

Sladeczek, Ingrid E. AcP 541 3450 B107 SACP 

Stringer, Ronald W. AcP (on LTD) 505 3428  SACP 

Talwar, Victoria AcP CRC2 548 3438 B114, DH104, DH200 HD 

     

3 Non-Tenure-Track      

Cohen-Gazith, Karen FL (interim) 544E  8042  HD 

Conrad, Scott S.FL (interim) 544E  8042  HD 

DeStefano, Jack FL (permanent) B132 2514 B130 CP 

     

4 Active Emeriti     

Aulls, Mark W.  -----  LS 

Bracewell, Robert J. 540 2384  LS 

McAlpine, Lynn 540 2384  LS 

Shore, Bruce M. 532 7685 B162 LS, SACP 

     

Support Staff (6 departmental, 1 on research funds; temporary leave replacements shown) 

Ryan, Samantha  614D 4260 Administrative Officer  

Ngaira, Angela 614A 4245 Graduate Program Administrator 

Anekwe, Happiness 614G 4363 Interim Clinic/Test Ctr Adm. Coord. 

Brown, Kelly 614B 4248 Interim Admin & Student Affairs 

Coord 

Franzo-Whitnell, Manuela 614 4242 Frontline Adm’ive Coordinator 

Jamieson, Robb 614C 4245 Student Affairs Coordinator (.80) 

Muncaster, Rachael (parental leave) 614G 4363 Administrative Coordinator 

Triplet, Emelia (parental leave) 614C 4248 Adm’ive & Student Affairs Coord’r 

Doheny, Arlene (research-funded) DH201 1391 Administrative Secretary 

Clinic Service-Request Line ---------- 4241 ----------------  

     

Other Spaces     

Course Lecturers/Teaching Assist’s 538 2954   

Course Lecturers/Teaching Assist’s 533 2287   

Clinic: SACP MA, CP MA students B163 7430   

Clinic SACP MA, CP MA students B163 8828    

Clinic: SACP PhD Trainees B163 3568   

Visiting Profs, PostDoc Fellows 528 8019   

Visiting Profs, PostDoc Fellows 529 3451   

Visiting Profs, PostDoc Fellows 528A 2481   

Computer Assisted Test-Scoring  202 7497   
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Support Staff and Job Description 

Name Title Job Description 

Manuela Franzo Frontline Administrative 

Coordinator 

First point of contact for the public, faculty 

members, and staff. 

Happiness Anekwe Interim Administrative 

Coordinator/ Assessment Materials 

Resource Centre Coordinator / 

Clinic Coordinator 

Serves a dual role as Clinic and AMRC 

Coordinator, among other administrative 

duties. 

Rachael Muncaster (on 

parental leave) 

Administrative Coordinator/ 

Assessment Materials Resource 

Centre Coordinator / Clinic 

Coordinator 

Serves a dual role as Clinic and AMRC 

Coordinator, among other administrative 

duties. 

Kelly Brown Interim Administrative and Student 

Affairs Coordinator 

Assists both the Administrative Officer and 

the Graduate Program Administrator. 

Emelia Triplet (on parental 

leave) 

Administrative and Student Affairs 

Coordinator 

Assists both the Administrative Officer and 

the Graduate Program Administrator. 

Robb Jamieson Student Affairs Coordinator Provides administrative support for 

academic student affairs. He works from 

Tuesday to Friday. 

Angela Ngaira Graduate Program Administrator Oversees the administration of both 

graduate and undergraduate student affairs 

and works closely with Graduate and 

Undergraduate Program Directors. 

Samantha Ryan Administrative Officer Reports directly to the Chair and manages 

the administrative office. All ECP support 

staff report to the AO. 
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Appendix 6 

 

ECP Mentoring Policy & Guidelines 

 
Educational and Counselling Psychology Department, Faculty of Education, McGill University 

 

Objective  

 

The objective of the ECP mentoring project is fourfold:  

 To provide a formal structure to support and guide new and untenured faculty through the initial 

years of their appointment on matters related to teaching, research, community service, and 

professional development;    

 To help newly appointed faculty integrate into and connect with members of the Department and 

the University at large and to inform them of University policies and practices in general and 

those related to reappointment and tenure, in particular;    

 To identify and mitigate potential problems early on and before they influence reappointment and 

tenure decisions;  

 To provide guidance in maintaining a work-life balance.  

 

Mentor Responsibilities 

   

 Be familiar with Departmental, Disciplinary, and University performance; review processes, 

norms and performance expectations communicated by the Chair  

 Be familiar with important dates concerning reappointment, tenure, promotion  

 Be available to meet with candidate at least 2 times a year, once to set goals for the   year and 

once to review performance  

 Be available for additional meetings, if the candidate requests a meeting  

 Have no conflict of interest with the mentee (mentor can be member of DTC [Departmental 

Tenure Committee])  

 Be able to provide advice on career planning  

 Be able to tailor advice to individual needs  

 Be able to make concrete suggestions for prioritizing / focusing efforts and activities  

 Be able to coordinate activities/comments with other committee members  

 Be able to provide advice on at least two of the following: teaching, supervision, granting 

applications, research dissemination targets, committee work  

 Facilitate mentee’s integration into the Department/ University (for example, introduce to 

colleagues, accompany to talks and lectures, town-hall meetings, MAUT meetings, University 

events, etc.)  

 Document activities  

 

Mentoring Incentive 

 

 Counted as Departmental service on the basis of documented activities  

 Taken into account in the merit exercise on the basis of documented activities  
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Mentoring Committee 

 

 Comprised of 2 or 3 faculty members for each new faculty member 

 Possible composition (one individual from the program, one from another program, and one 

individual who has recently received tenure. One of the first two should have experience as a 

member of the University Tenure Committee [UTC])  

 

Choosing a Mentor 

 

 Following a discussion between the candidate and the Chair  

 Within the first two months of appointment  

 

Frequency of Meetings 

 

 Once within the first two months of appointment (for example, for an August 1 appointment, 

schedule meeting no later than September 30thof the same year)–to set objectives for the year  

 Once following the second academic term (for example, May or June of the first year of 

appointment)–to review performance and to set goals for the following year  

 

Responsibilities of Mentee 

 

 Provide mentors with CV and any other communication received regarding performance 

expectation in advance of any meetings  

 Coordinate meetings with mentors, providing advance notice of time and place  

 Discuss issues and concerns openly  

 Inform mentoring committee of any potential issues or events that may be hindering   progress 

(e.g., medical or personal issues; issues with teaching or supervision; factors   that are hindering 

progress as planned, etc.)  

 Inform the Chair if there is an unresolvable issue with a member of the mentoring committee 

 Document activities  

 

Indicators of Effectiveness of Mentoring 

 

 Candidate is able to meet set goals  

 Candidate is reappointed  

 Candidate is successful in obtaining tenure  

 Candidate’s sense of belonging/being integrated in the Department/University  

 

Prepared by Alenoush Saroyan 

Original prepared on 3 December 2014 

Approved by ECP on December 11, 2014 pending revision 

Revised December 15, 2014  


