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ABSTRACT LITERATURE REVIEW | | WHY ARE OUR AINDINGS  METHODOLOGY
The questions of whether schools are a great Findings from existing studies on ‘MPOQW I identified data sources providing

equalizer and can compensate for socio-economic high-income societies longitudinal information on children's

inequalities at birth is perhaps one of the longest The fact that summer learning losses are not equally skills across school grades.
lasting in the sociology of education literature. Some In high income countries, summer learning losses are) distributed among socioeconomic groups is a key -

scholars argue that schooling plays an important role well attested to by research in a variety of countries, area of concern for development policy as "education .

in reproducing and even m-] ating |'XI.\lllll>'. i including the United States, Canada, Sweden, and enables upward socioeconomic mobility and is a key The datasets that we worked with:
disparities. Other scholars claim instead that, despite Belgium. While certain studies bring into questi to escaping poverty” per the Sustainable X . : -

s ! gium. ain studies bring into question escaping paverty” per the Sustaina o Learning and Educational Achievement
differences in resources across schools, schools serve the significance, or even existence, of losses among Development Goals (SDG). Although the target of Lear “.]ll"" d". 2 .l du nal Achi 5 el
to reduce disparities in skills between advantaged higher-income students, they universally point the SDGs is the guality of education rather than mn Pllll.luh Schools (LEAPS)
and disadvantaged students. towards computational mathematic as the most educational inequality, summer learning losses are ® The Malawi LAT sumplmg frame

vulnerable skill and generally indicate significant eritical in achieving the former. Indeed if the quality

. USAID/Zambia Education Data

Although seemingly incompatible, hoth lines of setbacks among lower-income students which are of education can vary amongst socioeconomic status, L
argument may be correct if var iation in school reversahle by means of summer learning programs, this could mean that some <'h|ld'run are getting an Activity
environments is smaller than variation in non-school at least in terms of various reading proficiencies education that is deemed “good” whilst ather children

environments. A simply way to assess this claim of the same community would b ing an

would be to obtain seasonal estimates, i.e. to o ds . ks . rag education that is deemed as “poor”. This could he
compare to socioeconomic gaps in skills when school Fllld.lllgh from (:kl..\(‘lllg studies on eritical in terms of growing il‘ln'u”,p gaps. -
is not in effect, for instance during the summer low-income societies T =
months, where non-school factors such as family and To our knowledge, there is not significant research m BB E
neighbourhood play a key role. on grade-transition losses in low-income countries
other than Slade et al.'s research in Malawai. Slade's i E

Previous research that has adopted this approach study effectively shows that, similarly to high-income 3 FUWQE D‘gsmm
has found that students learn at much more equal countries, grade-transition loss exists in low-income E EE " ) i PR
rates when school is in session than when it is not, countries such as Malawi. This can be seen in the o d GoAE Ullf()l'[ll]]al[(‘l_\ , due to time constraints,
nuly,u«atinv. that ;vl’n--»lh miLl'.hl rw'rwl:m t‘qu:llli'f-iil;: following graph which illustrates oral reading Furthermore, according to the National Dropout Dr. Pesando and I were not able to
role. However, this research is mainly from high- fluency in Chichewa, by student cohort and Prevention Center, getting poor grades at school is a . 9 » PAQOAPO
income societies. This project seeks to investigate an assessment time: major determinant in .wl'lllm} dropouts. This would conclude our research.
analogous research question in low-income societies. mean that if summer learning losses are unequally
'I’l]ni.». i.-\lindm_'d]uuim'li-\umplln-lx 1 ;]nll\l:uluullllm;ll :llll_\' less / |l_n~iri|{nu-|l. more In\\'-mlruuw .\}l}(lﬂll.\ would lh;\ :;l ¢ However, we will continue to work on this
relevant sociologncally -- due to lower altendance risk of getting poor grades, and in turn more Likely o N . , . (. s datec
rates in resource-deprived contexts and less w [/ dropping out o!".m hool than high-income students. paper. Our next ht(ll) is to clean our data
availability of longitudinal data following children Ny and have them ready for statistical
and measuring their skills as they move from one : Summer learning losses could he diminished or analveoc

! o o) SUOF EROVS UK OUS - . ve diminished | analyses.
grade to the next. These data are essential as they — . prevented through large seale interventions from .
allow us to estimate learning rates when school is in : policvmakers. It is therefore of great interest to
session and when it is not, thus shedding light on further the literature that has heen published on

whether schools actually increase inequality or not. summer learning losses for the study of educational
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