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EXECUTIVE SUMMARY 	

The Anti-Racism Working Group (ARWG) is a group of ten full- and part-time 
faculty members, students, and alumni. We are Prof. Annmarie Adams and 
Conrad Peart, members Ron Adriano, Christopher Clarke McQueen, Cameron 
Cummings, Prof. Rosetta Elkin, Elif Kurkcu, Marc-André Plourde, Prof. Philip 
Tidwell, and Prof. Theodora Vardouli. The group was constituted during Summer 
2021 by former Director Martin Bressani, in response to student demand for 
action following the events of Summer 2020, including the Black Lives Matter 
movement. The students wrote Prof. Bressani a letter and he responded. 
Another outcome was the so-called Sheila Brown report commissioned by the 
School, submitted November 2020, a 19-page summary of interviews with 
students, staff, and faculty Sept-Oct 2020.  These key documents are included in 
this report. 

Ph.D. graduate Dr. Ipek Mehmetoglu organized a massive library of materials 
from other architecture schools, etc., for the group to consult, summarized in 
this report’s Bibliography. Our mandate was to follow up with real 
recommendations from Sheila Brown report. We took the topics for our 
meetings from the report. Our topics included: admissions, outreach, course 
content, land acknowledgements, funding, hiring. We had seven, one-hour 
meetings in Fall 2021, plus a drop-in for students and including a discussion 
session with faculty colleagues who run admissions. We did outreach to units, 
the RAIC, other schools, and the Black Architects and Interior Designers 
Association (BAIDA). We coordinated with other anti-racism inspired initiatives in 
the School, for example, the Race + Space reading group and associated blog; 
two courses on Race and Architecture (fall 2020 and fall 2021); and we 
participated in discussions around a race-related research student prize. 

In terms of our process, Annmarie Adams and Conrad Peart wrote up narrative 
summaries of the discussions following the meetings. These summaries were 
circulated for feedback and corrections. Adams and Peart then pulled a list of 
recommendations from these summaries, also circulated to the group members. 
The result is this report, including 26 recommendations. This is just a first step 
and we look forward to what might come next. 
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BACKGROUND 

The Anti-Racism Working Group (ARWG) of the School of Architecture is a 
committee of full- and part-time faculty members, architects, alum, and students 
committed to anti-racism in architectural education. The group met seven times 
during Fall 2021. Its discussions and recommendations are summarized in this 
report. 

During our work, the ARWG kept in mind that fighting racism is a long-term 
challenge—not something that can be achieved in a semester. The intentions of 
the ARWG were to take things slowly and to “do it right.” 

Prof. Annmarie Adams and architect Conrad Peart served as co-chairs of the 
group. Peart, an alum, linked us to the architectural profession, provided an 
arms-length perspective, and underlined the role of collaboration and 
partnership in fighting racism. 

The work of the ARWG ran from 1 September 2021 – 31 January 2022. All 
meetings were hybrid and took place from room 207, 9-10 a.m.  We arranged to 
have a dedicated email address: arwg.architecture@mcgill.ca. We also had a 
webpage accessible from the main header of the school’s site. 

Here is the larger context of the ARWG. Our two student associations GASA and 
ASA wrote an open letter to the School’s leadership, Director Martin Bressani, a 
“Call for Action Against Systemic Racism at the School of Architecture” (see 
Appendix 1). Prof. Bressani responded to the students (see Appendix 2). 
Subsequently, the School commissioned consultant Dr. Sheila Brown to produce 
a “Working Paper on Anti-racism Consultations” (see Appendix 3). This followed 
a series of interviews conducted by Dr. Brown with faculty, staff, alumni, and 
students. 

Director Bressani formed the ARWG during the Summer of 2021, inviting Prof. 
Annmarie Adams and Conrad Peart to co-chair. Prof. David Theodore 
succeeded Bressani as Director of the School on September 1, 2021, and 
honoured the earlier commitment to support the work of the ARWG. 

The basic mandate of the ARWG was to leverage Brown’s report in relation to 
McGill’s Action Plan to Address Anti-Black Racism 2020-2025                         
(https://www.mcgill.ca/provost/files/provost/action_plan_to_address_anti-
black_racism.pdf). The group also integrated information from multiple external 
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sources, including other schools of architecture and professional organizations.  
These resources were collected during Summer 2020 by Ipek Mehmetoglu, a 
recent graduate of our Ph.D. program, and organized in a shared online folder. 
We stored notes, drafts, revisions, summaries and other key documents from our 
meetings in the shared online folder as well. 

The ARWG was pleased to collaborate with other anti-racism initiatives and 
advocates in the School, particularly the Race + Space reading group 
and accompanying blog (https://blogs.mcgill.ca/race-space), the Canada 
Research Chair (http://spatialjustice.research.mcgill.ca) on Architectures of 
Spatial Justice, Prof. Ipek Türeli, the current graduate seminar on race and land 
taught by Dr. Rafico Ruiz. The ARWG supports the ongoing initiative for funded 
awards for student research on race and looks forward to two planned anti-
racism tenure-track hires (see Appendix 4). 

The ARWG invited students to share feedback, questions, ideas, and 
experiences relevant to the work of the group via personal communication, our 
dedicated email address, and a special drop-in session on October 8. We 
welcomed participation from Prof. Türeli, representatives of the Race + Space 
Reading Group, and individual students on that occasion. 

The group met seven times during Fall 2021. The topics were established ahead 
of time and specific resource materials were sent to members ahead of each 
meeting. The dates and topics are listed below: 

 

September 3, 2021 

Introductions 

September 24, 2021 

1. Vision and Mission Statements, Land Acknowledgement: revise statements, 
land acknowledgement policy. 

2. Public Image: Histories of the School [including women’s histories, sexism, 
homophobia], naming, spaces, artwork. 

October 22, 2021 

3. Funding: awards, scholarships, opportunities, funding for guest lecturers, etc. 
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4. Communications: social media, lectures, discussions, student groups, 
international exchanges, networking events. 

October 29, 2021 

5. Indigenous Engagement: students, Elders, Elder greeting, curriculum 

6. Outreach: community, university, other departments, other schools of 
architecture, professionals, organizations. 

7. Resources and Counselling: website, readings lists & access to counselling: 
mental health and wellness, work load. 

November 5, 2021 

8. Hiring/Recruiting: faculty, lecturer recruitment, postdocs, guest critics, 
visiting professors. Promotions, recognitions. 

9. Admissions: equity training, outreach to pre-uni students. Example: 
University of Toronto Medicine “Black student application program.” 

November 26, 2021 

10. Accountability: evaluate, survey demographic info / work environment, 
collect data, student positions in committees, procedures of reporting 
harassment, micro-aggressions, commitment to review plan every x years, 
accreditation requirements/reform. 

11. Training: workshops and trainings for students, faculty, staff. 

December 17, 2021 

12. Curriculum: how to decolonize studios, core classes, electives. New classes. 

13. Accessibility & Space: accessibility, signage, safety (ex. after hours). 
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SUMMARY OF DISCUSSIONS 

1. September 3: Introductions 

At this first meeting of the ARWG, in-person and on Zoom, Director David 
Theodore greeted us and thanked members for their dedication and time on 
this important initiative. Members then introduced themselves and we reviewed 
the context of the group’s formation and our mandate going forward: to make 
specific recommendations building on the report written by Sheila Brown in 
2020, and within the context of McGill’s anti-racism initiatives (see 
https://www.mcgill.ca/equity/resources/anti-racism-resources). Individuals 
articulated their particular interests and perspectives including long and short 
experience in the School of Architecture; direct and indirect participation in the 
Sheila Brown report; experience at other schools of architecture in Canada, the 
USA, and Europe; first-hand experience of racism in the profession of 
architecture; parallel and useful work in anti-sexism; the fresh perspectives of 
international students. We acknowledged that the group has broad 
representation, including full and part-time faculty with diverse expertise, several 
graduates, three current students. Unfortunately for us, there was no 
administrative staff member in the group. The group acknowledged and lauded 
other anti-racism initiatives in the School and a desire to work collaboratively 
with those shaping positive change, in particular, the Race + Space reading 
group and accompanying blog, two planned anti-racism tenure-track hires, our 
first Black Director David Theodore. 

The co-chairs presented a proposed lineup of meeting topics, drawn from the 
Brown report and McGill’s Action Plan to Address Anti-Black Racism, 
https://www.mcgill.ca/provost/files/provost/action_plan_to_address_anti-
black_racism.pdf,  and we surveyed the shared online folder of relevant 
materials, assembled during summer 2021 by Ipek Mehmetoglu. All members 
voiced strong commitment to the ARWG initiative and to contributing to the 
final report due in January 2022. Subsequently, background information on the 
group, the list of meeting topics and the Brown report were posted on a 
dedicated website, https://www.mcgill.ca/architecture/anti-racism-working-
group-arwg. Some highlights from the meeting include the reminder that we 
need not wait until January to incite change, that our focus should extend to the 
so-called “pipeline,” including people and places before and after our School 
and its programs; that we need to keep our focus on producing a report with 
actionable items; and a promise from the co-chairs to write in stages to ensure 
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continuous feedback. Note that Ph.D. representative Chris Clarke McQueen is 
getting academic credit for his participation and will produce a paper on racism 
in architectural education, possibly for inclusion in the final report. A particular 
challenge facing the ARWG is the absence of current and historical race statistics 
at the School; and relatedly, for the architectural profession in Quebec and 
Canada.  
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2. September 24:  Vision and Mission Statements, Land acknowledgement, Public 
Image 

At this second meeting of the ARWG we welcomed a tenth member, Prof. 
Rosetta Elkin, who had signalled interest in joining following a brief presentation 
at a department meeting a week earlier. With this meeting, a recently purchased 
“owl” technology meant our hybrid meeting style, in person and on Zoom, 
became much easier to manage. News reported at this meeting included: a 
dedicated email address for the group (arwg.architecture@mcgill.ca); a review of 
recent comments on social media posts related to the group’s activities; and a 
desire to collaborate on an event or two with the Race + Space reading group. 
We also discussed preparations for a planned drop-in time on October 8 to get 
student feedback. 

The focus of this meeting, however, was to update the School’s Vision and 
Mission Statements, to draft a proposed menu of Land Acknowledgements to 
be used at events, classes, or on course outlines (to be left to the discretion of 
organizers and instructors) and to review a bibliography of publications on the 
history of the School. Following an intense discussion and some follow-up emails 
from members, the texts below were produced. The Land Acknowledgement 
drafts were sent to the Kakwiranó:ron Cook, formerly of the Office of Indigenous 
Initiatives, for feedback on October 15. His feedback is included in the versions 
below: 

Updated mission statement: 

The mission of the Peter Guo-hua Fu School of Architecture is to educate future 
architects and researchers to improve the world through the design, 
construction, and interpretation of the built and living environments. The 
School commits to: 

• providing an inclusive environment for teaching, learning, and research, that 
embraces diverse traditions, ideas, and approaches 

• offering programs that enable graduates to contribute ethically to the 
profession, to education, to research, and to careers in related fields 

• enriching multi-disciplinary teaching and research within and beyond the 
University 

• engaging community groups, local, provincial, and national governments, and 
the private sector toward the improvement of society 

• addressing the role of design in social inequalities and climate change  
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• presenting undergraduate and graduate students with educational opportunities 
for global engagement  

Updated vision statement: 

The Peter Guo-hua Fu School of Architecture at McGill University is dedicated to 
professional architectural education that flourishes through teaching, research, 
critical practice, community engagement, and environmental and spatial 
activism. The School strives to act responsibly within changing cultural, social, 
and technological conditions, maintaining architecture’s core mission to 
enhance the built and living environments. 

Proposed Menu of land acknowledgement options (at the discretion of 
individual instructors): 

Option 1: Long 

We acknowledge that The Peter Guo-hua Fu School of Architecture at McGill 
University is located on traditional, ancestral, and contemporary lands of 
Indigenous people. This unceded territory is home to the Kanien’keha:ka 
Nation, encompassed by the traditional homelands of the Haudenosaunee 
Confederacy and Anishinabeg Nations. We respect the members of these 
nations as the traditional architects of the places we know today. As design 
professionals, it is important to recognize the past and ongoing consequences 
of colonialism in Tiotia:ke, or Montreal, in the language of the Kanien'kehá:ka, 
and across Turtle Island. For example (A) our university is named for James 
McGill, who enslaved Black and Indigenous people named Jack or Jacques, 
Sarah, Marie-Louise, an Indigenous boy whose name is unknown born 1768 
and Marie Potamiane, or (B) our building is named for William Macdonald, 
whose wealth derived from the tobacco industry’s legacy of ecological injustice 
linked to brutal forced labour. Today at the [name of event], we encourage you 
to enhance awareness of Indigenous traditions by researching the history of 
these lands and others that our studio projects might reshape. In teaching future 
architects to respect all peoples and to design for diversity, we play an active 
role in anti-racism and reconciliation. 

Option 2: Short 

We would like to acknowledge the traditional architects of the places and 
stewards of the lands where we meet today. The Kanien`kehà:ka, or the People 
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of the Flint, are also called Mohawk. The Kanien`kehà:ka are one of the founding 
nations of the Haudenosaunee (People of the Longhouse) Confederacy, also 
known as the Iroquois League of Nations. As we share our knowledge, 
experiences and learning about architecture, we pay respect to the Elders past 
and present and the knowledge embedded forever within this land and its First 
Peoples. 

Option 3: For courses that engage sites external to McGill University 

As part of ARCH [###], let us enhance our awareness of Indigenous traditional, 
ancestral, and contemporary lands by researching the site/s under consideration 
in this course. In teaching future architects to respect all peoples and to design 
for diversity, we play an active role in anti-racism and reconciliation. Please 
consider working as a class to compose a land acknowledgement that 
recognizes earlier territories and the ways in which the site/s extend beyond 
current boundaries. As we share our knowledge, experiences and learning about 
architecture, we pay respect to the Elders past and present, and emerging, and 
the knowledge embedded forever within this land and its First Peoples. 

We acknowledged that an important step in anti-racism work is acknowledging 
rather than hiding racism. We reviewed the following online and unpublished 
resources on the histories of our School: 

• History on website: https://www.mcgill.ca/architecture/about/history-school 
• Highlights on website: https://www.mcgill.ca/architecture/about/featured 
• Centennial interviews: https://www.mcgill.ca/architecture/category/article-

categories/memoriam/alumni-interviews 
• The limited edition history of the School of Architecture, sometimes called “The 

Green Book” was passed around among those who attended in person 

Bibliography of published sources 

Adams, A. “'Archi-ettes' in Training: The Admission of Women to McGill's 
School of Architecture,” Bulletin of the Society for the Study of Architecture in 
Canada 21, No. 3 (Sept. 1996), 70-73. 

Adams, A. “Peter Collins: A Study in Parallax,” Journal of Architectural 
Education 59, no. 2 (November 2005): 22-31. 
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Adams, A. “Picturing The Old Architecture of Quebec: Ramsay Traquair and 
Cultural Conservatism, 1913-39,” Photogenic Montreal, eds Martha Langford 
Johanne Sloane, Montreal: MQUP, in press, 151-73. 

Adams, Annmarie, and Martin Bressani. “Canada: The Edge Condition.” Journal 
of the Society of Architectural Historians 62, no. 1 (2003): 75–83. 

Epstein, Maurry H. “Sir William C. Macdonald : Benefactor to Education.” McGill 
University, McGill University Libraries, 1969. 

Fong, William Jesse, and Fondation Macdonald Stewart. Sir William C. 
Macdonald: A Biography. Published for the Macdonald-Stewart Foundation by 
McGill-Queen's University Press, 2007. 

Gournay, Isabelle. The First Leaders of McGill's School of Architecture: Stewart 
Henbest Capper, Percy Nobbs, and Ramsay Traquair. Bulletin | Society for the 
Study of Architecture in Canada/Société pour l'étude de l'architecture au 
Canada 21, no. 3 (Sept 1996): 60-66. 

Legault, Rejean. “Introduction” to Peter Collins, Concrete: The Vision of a New 
Architecture, 2nd edition (Montreal: McGill-Queen’s UP, 2004): xxi-lix. 

Stickells, Lee. “Model Students: Ecol Operation and the Performance of 
Appropriate Technology” SAH Virtual Conference 2021, 15 April, 
https://app.oxfordabstracts.com/events/1344/program-app/submission/203820 

Valen, Dustin. “Hazen Edward Sise and the History of Modern Architecture at 
McGill, 1949-1957.” Racar: Revue D'art Canadienne / Canadian Art Review, 40, 
no. 2 (2015): 27–41. 

Wagg, Susan W. The Architecture of Andrew Thomas Taylor: Montreal's Square 
Mile and Beyond. McGill-Queen's University Press, 2013.  

Wagg, Susan W, et al. Percy Erskine Nobbs: Architecte, Artiste, Artisan. 
Published for the McCord Museum, McGill University by McGill-Queen's 
University Press, 2014.   

Žantovská Murray Irena, and Norbert Schoenauer. John Bland at Eighty: A 
Tribute. McGill University, 1991. 
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In the ensuing discussion, we briefly suggested the following ideas for further 
research and/or exposure. Re: projects, we are not proposing an exhibit or a 
book, but rather hard thinking on the history of our school so would support 
events and research that involves active engagement. 

• John Bland and early diversity hiring 
• Histories of social activism, early housing research 
• William Macdonald-Bernard Harrington as namesakes of our building 
• History of architectural history in our school: teachers, textbooks, etc. 
• Digitize the limited edition history of the School of Architecture, sometimes 

called “The Green Book” 

Group members suggested collecting these resources and underlined the 
importance of knowing where to locate them but advised against putting them 
on the school website, which would sanction them as official histories, require 
updating, and run the risk of leaving something out. Members suggested that 
faculty and students could make an annual application for a project, perhaps 
from Fu funds. We talked about producing a lecture series, a studio, and being 
open to other ideas.  

We briefly discussed the University of Alberta’s wildly successful online course 
“Indigenous Canada” and wondered if we could develop an online open course 
or resource on Indigenous architecture and place-making.  
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3. Special Session October 8: Drop-in Session for Feedback 

The ARWG hosted a special, 3-hour, optional session on October 8 for students, 
faculty, or anyone in the School community to drop in.  We sent dedicated 
invitations to Prof. Ipek Türeli, Canada Research Chair in Architectures of Spatial 
Justice and the leadership of the Race + Space reading group. Prof. Türeli and 
four students participated. Prof. Türeli kicked off the discussion by presenting 
information on her Canada Research Chair, the reading group, the 
accompanying blog, the undergraduate research paper award for work on race 
and architecture, and other initiatives in the School. She urged us to record 
sessions of the ARWG and as Graduate Program Director she informed us about 
Ph.D. students undertaking race-related work in the Ph.D. program. She 
expressed her strong support of the ARWG. 

Students representing both the undergraduate and Masters program told us of 
plans to host a school-wide Town Hall which will include information-gathering 
on anti-racism initiatives. There was some discussion of the past and present 
roles of GASA, including some issues in the communication of feedback to 
consultant Sheila Brown last year. Some of the students present had read the 
Sheila Brown report but they noted it might be difficult to understand for some 
students, pointing to statistical analysis in particular.  From the conversation with 
students, members got the impression that issues of racism and equity at large 
are of interest to our student body, but there do not seem to be immediate 
concerns about the environment at the school. The rise of the Race and Space 
reading group suggests something similar. Students seem to be interested in 
thinking critically about society, but they have not expressed feelings that the 
school is unwelcoming to them. For example, they wondered whether a Tip Box 
might be effective. They urged us to recast the information on the ARWG 
website to be more transparent and accessible to students (specific suggestions 
included adding the meeting topics and flushing out the timeline) and to seek 
permission to post the Sheila Brown report. We discussed one option to 
produce an executive summary of the Brown report. A Masters student 
suggested that we consider helping students deal with the workforce, perhaps 
by advocating a mentorship program. What is racism? What is decolonization? 
Students need help understanding these concepts. Another student 
recommended the book White Fragility by sociologist Robin DiAngelo. ARWG 
members and our guests discussed ideas for workshops on anti-racism and anti-
oppressive practices. This is something we could recommend on an annual 
basis, for example. 
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We then turned to specific plans for the student-run Town Hall, which needs a 
professional or “ethical moderator” to ensure everyone is heard.  Students 
commented that the current ARCH 540 course taught by Rafico Ruiz on race 
should be open to all, not just graduate students (so perhaps it needs another or 
an additional course number). One student noted ARCH 540 feels like a 
“bubble” in the School. One ARWG member recommended the students try to 
link with other student groups at McGill who are invested in anti-racism, to look 
for “crossover moments.” 

Although we had fewer participants than we had hoped in planning this session, 
those in attendance all agreed the feedback was very worthwhile and we had 
learned a lot from the students. The co-chairs proceeded to seek permission 
from the Director to post the Brown report and revised the website, which 
followed on October 14. 
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4. October 22: Funding and Communications 

Our focus in this third meeting was on Funding. This is because it was generally 
agreed that the School does a good job with Communications, apart from 
sometimes-confusing email communications to students (we acknowledged this 
is not directly related to race or racism). Our understanding from this 
conversation was that students say that they receive too many emails and they 
would like them to be consolidated so that they don’t ignore important emails. 
Group member Theodora Vardouli kicked off our discussion as she recently 
(2019) chaired the school’s scholarships and awards. We identified the Clifford 
Wong and John Bland awards as especially relevant to race, as providing 
financial support for students from China and for research travel to China, 
respectively. We then discussed the possibility of providing scholarships 
targeted to Black students, as a way to increase the number of Black students in 
the School and in the profession. We discussed the advantages and 
disadvantages of recruitment scholarships vs. in-course awards; the link (or not) 
to financial need and GPA. Several members of the group recalled experiences 
of tokenism, where they were meant to feel they were accepted or advanced for 
reasons beyond merit. The ARWG does not want any future recipients to feel 
this way. Funding for Black students is challenging if students are uncomfortable 
identifying race. We also must ensure that they stay in the School, in other 
words that the experience of our School is positive for all. One idea was to 
subsidize a “fellowship” that might allow a Black student to work in a particular 
office or for an NGO for 1-2 summers; this also comes with challenges of 
deciding which office would benefit and which subjects are particularly worthy. 
The idea of student fellowships or internal awards was suggested in part 
because it might allow students to pursue projects related to race or equity that 
are difficult to incorporate into conventional coursework. Members noted that 
questions of recruitment and admission are important, but it may be equally 
important to allow students to pursue interests that do not always receive 
priority in the curriculum. This should not be seen as an alternative to necessary 
revisions to curricula, but it is something that could be implemented quickly, and 
help students with particular interests to shape their own educational 
experience. 

There was some discussion about the concept of “community engagement,” 
perhaps students could identify a project and the school could help find a 
partner. Another option discussed was to prioritize a certain geographic 
location, for example, Africa. We briefly discussed the now-defunct Mastercard 
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scholarships that did this. We discussed an implied pressure to award a recurring 
scholarship, even if an “ideal” candidate was not identified. Also discussed was 
the targeted timing of scholarships, i.e. entrance vs. in-course. Noted that both 
streams are required, but entrance scholarships may be less constrained by 
objective metrics. Additionally, the proportion of each can vary over time but 
that entrance should be prioritized so as to first address the pipeline issue. 

A second line of discussion was the use of funds to enhance learning about race 
and architecture. One group member underlined how many in the school do not 
see “race” as an architectural or spatial topic. Another suggested it was 
important to have many scholarships, not just one, to avoid tokenism. 

Our third theme was the “approachability” of the school. It is not just about the 
programs, but whether students can imagine themselves studying architecture 
at McGill. Faculty members should give lectures on architecture at high schools, 
in order to make students feel more welcome. Relatedly, the guest lecturers and 
critics we invite to our school need to be more diverse. Students need to see 
diverse architects teaching them in the School, in the profession, and attending 
School events (lectures, reviews etc). One group member reported on their 
thesis experience and some critics’ discomfort with discussing sexuality. That 
was a missed opportunity to engage the student in discussions of expertise for 
feedback. Can lists of potential critics be expanded or circulated for 
suggestions? 

Indigenous students often don’t have funding to travel to Montreal to see the 
School or the city. Might we be able to invite some Indigenous high school 
students to come to McGill, stay a few days, and see how the School operates? 
That would be an exciting opportunity for all. A discussion ensued about the 
general policy of educational funding for Indigenous students. It was once used 
to control the group, i.e. Indian Residential Schools, but now there is a 
movement for it to cover university costs. 

A brief discussion of Communications followed. All acknowledged the 
importance of clear communications; the representatives from GASA and ASA 
explained the main communication tools for the student groups. Recent reforms 
to the website were lauded. The website works well for parents, some of whom 
might not speak or read English. One group member pointed out that the 
application instructions favour students who come from CEGEPs. This may be 
off-putting to international students or those from other provinces. One member 
recalled that a powerful television show inspired him to study architecture. We 



ARWG FINAL REPORT  FEBRUARY 2022 

 16 

should not underestimate the impact of public outreach.  We also discussed free 
courses online, akin to edX. Social media activity is limited among faculty and 
could be considered as ‘service’ for tenure and promotion. It is important that 
every service responsibility of faculty members, including outreach and anti-
racism work, has an official title so that it can be named for annual reporting.  

We then returned to Funding. There should be incentives for faculty to recruit 
diverse students. It is not easy or obvious how to network at CEGEPs, especially 
for faculty who are new to Montreal.  
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5. October 29: Indigenous engagement, outreach, resources and counselling 

Although we had three important topics identified for this fourth meeting, we 
focused on Indigenous engagement. Chris Clarke McQueen kicked off our 
discussion by listing the Indigenous resource centres and programs on campus 
and elaborating on the important and respected role of Elders, who are the 
sources of knowledge. What ensued was a discussion of the relation of climate 
change to racism, a link we also identified in our discussion of Land 
Acknowledgements. Students have much to learn from Elders, especially with 
regards to a deep connection to place. “Landlessness” is a central problem for 
Indigenous people, and Land Acknowledgements and the words of Elders 
remind us to respect the land. We learned of the work of Robin Wall Kimmerer, 
an Indigenous botanist, noting the inspiring quote “becoming Indigenous to 
place.” Chris Clarke McQueen recounted the experiences of family members at 
Residential Schools and on the land, including the recent formation of a national 
park. He pointed out that the Mohawks have truly lost their land, which is less 
the case in the Northwest Territories. 

There was some discussion about how traditional course titles in the School, 
such as “Design and Construction,” suggest that construction is always a good 
thing. The oft-used term, “intervention,” means “to come between”. We 
discussed why this term is problematic, in the sense that it sometimes occludes 
processes of ecological injustice and the destruction of land. The dominant 
narrative of architectural history does not acknowledge the destruction of 
Indigenous culture and architecture. One member recounted the challenges 
they have faced at McGill University getting students out of the classroom. 
Architects tend to think of “site,” rather than “land.” Indigenous cultures offer 
potent lessons in this regard. We could consider offering a land-based 
pedagogy course, which might also attract Indigenous students. 

Group members were reminded that there are only 18 Indigenous architects in 
Canada. One way to increase the number of students and architects is to invite 
Elders and others as respondents to students’ projects, for example from the 
Indigenous Studies program. In architectural history courses, we need more 
content on pre-contact architecture. We learned about the curriculum in Alaska, 
kindergarten through grade 12, as a model, and the Landscape program at the 
University of Toronto through the lens of Truth & Reconciliation, where this is 
taught in the first studio.  Subsequent to the meeting, this course material was 
circulated. One group member urged us to think about a certain percentage of 
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each course, rather than separate courses on Indigenous content. This way each 
instructor devotes time to the subject, developing more expertise. The current 
ARCH 540 Selected Topics course taught by Rafico Ruiz could become a 
required course, rather than an elective. It could be taught by different 
instructors. Another option is to focus on teaching outcomes, which can be 
included in a syllabus. What do we want students to learn? We should be 
specific. “Learning outcomes are the spine of a school,” they remind us. 
Another approach to learning outcomes is to lobby the CACB to include such 
material in one or more SPC’s, Student Performance Criteria. Our school could 
be a model to other Canadian schools in this regard. 

To have one or more Indigenous faculty members in our School would be 
excellent and would send a clear message to prospective students. Discussion 
followed that we might also consider inviting an Indigenous artist as an “artist in 
residence,” where the students could help build a project.  Another idea is to 
have a fund to which all adjunct professors can apply. For example, U1 studio 
could have Indigeneity as a pillar with support. We need a funding “pool” for 
this initiative. What if there were two funds, one for an event (i.e. instruction) and 
one for a sustained engagement. 

Students could visit meaningful places to address what one member called “the 
vanishing Indian narrative.” Indigeneity is difficult to observe in Montreal, where 
it is largely invisible. In some places in the world, you can really feel it (for 
example, in Winnipeg one member pointed out). We could recommend 7-10 
day trips, an immersive experience. It is important to point out that such trips 
might not require new funds, but could be part of the re-consideration of 
existing initiatives such as the travel fellowship that is now under discussion. 
Such immersive experiences should be within regular semesters and not tacked 
on to beginning/end of session, like Sketching School. Experiences could be 
cross-informative such that both parties are engaged and learning. A discussion 
followed suggesting some appropriate places, as well as courses beyond 
architecture per se, course, such as Indigenous anthropology. 

We agreed to look for design opportunities that could engage some of these 
ideas. One member reminded us about the competitions for Montreal’s REM 
stations, that are supposed to involve all four Montreal universities. A 
percentage of these projects will go to art production; also the programs are not 
yet set. Such a real-world project would motivate students. We need to find out 
who is on that committee now and whether the School could take a lead role. 
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6. November 5: Admissions 

We decided to focus on Admissions for our fifth meeting, as some of the other 
topics listed had been discussed previously. In order to have up-to-date 
information on Admissions, we invited our colleagues Profs. David Covo, Avi 
Friedman, Howard Davies, and Salmaan Craig to the meeting. 

Prof. Avi Friedman gave an overview of undergraduate admission, as he has 
done it “for decades.” Important points he made include the following:  

• There is no distinction or identifiers on applications 
• Portfolios have about 10 pieces 
• One or two profs rank the portfolios, give these results to the admissions office 
• Portfolios are ranked A outstanding, B average, or C not good 
• Portfolios are worth 25% and marks are worth 75% 
• Students from CEGEP generally have R-scores of 28-32 
• He sees it as a “peer review” process since identity is unknown 
• Admissions office goes first to list of applicants who got A for portfolio 
• What sets our school apart is the number of applications we get from out of 

province and out of country 
• 20% of applications to U0 or U1 are from outside 
• About 30 places are reserved for Quebec students; they pay taxes, etc. 
• There is a clear difference between quality of QC portfolios and others, since 

QC students have probably not taken art classes and QC students are from 
science; due to recent changes this may also change 

ARWG members asked what the admissions committee looks for and the answer 
was: skills, motivation, creativity, from a wide range of expressions such as 
school yearbook, furniture design, theatre stage sets, poetry, music. What they 
don’t look for is sunset photos. 

We get about 450 applications, 300 on an off year. Our acceptance numbers 
have varied over the time Prof. Avi Friedman has been involved, started at 35 
and has gone up as high as 55. 

A question was posed: Is a statement included in the process? Yes, in first page 
in the portfolio. Many of the statements are similar, Avi Friedman stressed, 
although some are outstanding or personal. During this discussion, it became 
clear that the process isn’t truly blind, since personal information might reveal 
background or a name, but Avi Friedman said this was not a factor. He doesn’t 
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look at the name or gender of an applicant. Here there was some discussion of 
unconscious bias and how this admissions process might compare to a hiring 
process. AF stressed that he has done it for a long time and usually the second 
person changes. Prof. Ipek Türeli has done it with him the past few years. 

An ARWG member noted that there is an optional identifier for Indigenous 
applicants. Avi Friedman (AF) said there is not. We then discussed the 
importance of outreach to enhance the pool of applicants, including going to 
meetings, high schools, CEGEPs. AF has often participated in these 
opportunities. 

Prof. David Covo (DC) added to AF’s presentation, as he has participated in the 
last two cohorts. During COVID, DC said, hard-copy portfolios were delivered to 
his house when then had to be passed along to Vedanta Balbahadur. DC’s main 
point was that “portfolio culture” has changed a lot in the last 18 months. In 
summer 2021, we got 600 portfolios, now all digital, so they could be assessed 
simultaneously by the admissions committee, which usually takes about 80 
hours. He noted a huge range in background experience, from very little to 
those who have attended Ivy-league summer programs. We get portfolios that 
are clearly intended for other schools (he uses UBC’s directed assignment as 
evidence). One-third come for U0. We discussed “unintentional bias.” They 
asked 3 questions; no CV; no letters. Since the 1970s, our students have come 
from applied science. Due to recent changes undertaken by former Director 
Prof. Martin Bressani, we will see a new balance. He underlined the importance 
of going out to CEGEPs and high schools; and recent experience he had with 
McGill’s Indigenous Initiatives office and an Indigenous colleague in Law. Note: 
Approximately 1/3 had A/A- portfolios and 1/3 had B+/B. We wondered if we 
were missing attracting high-calibre portfolios that may have a lower academic 
score. DC also mentioned that a strong portfolio is a reliable indicator of success 
for only the first two months of school. 

Howard Davies began to present at 9:48, with limited time remaining. He told us 
he has been doing master’s admissions for 20 years and that we get a lot of 
information on applicants, much more than undergraduates. We get 3-400 
applicants, from all over, and it is a daunting task. It is a challenge even to get 
the CGPA’s. It is usually a panel of 3-4 professors and Davies is often the link 
from year to year. There is no identifier of race. The categories we consider are 
on an Excel spreadsheet developed by Prof. Sal Craig (unable to attend today). 
Portfolio, letters, CV, community service, work experience. All are tabulated on 
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the spreadsheet and then ranked. Profs Kiel Moe and Sal Craig have brought a 
more “mathematical” approach to admissions. Then fellowships are considered. 

Davies told the story of a fellowship we have for a student from the Maritimes, 
that rarely gets used. He observed that students don’t necessarily look at all the 
opportunities very closely. In all his experience he thinks that fellowship has 
been used once. He pointed to the race-related fellowship at University of 
Toronto and warns that it will have to be widely advertised if the Maritimes 
example is any indication of how it works at McGill.  

David Covo asked about interviews. Davies responded that it has been 
discussed and that faculty does not support the idea, as it would involve 
considerable additional time commitment by faculty. An ARWG member asked if 
the admissions committee gets EDI training and the answer was no. 

There was no time for discussion. 
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7. November 26: Continued Discussion of Admissions/Accountability and Training 

In this meeting we talked about hiring and the studio. We need to investigate 
why we do not get these applications. Everyone agreed that we need to change 
our mindset. We could start by getting statistical data.  

A member pointed out the undergraduate admission process is already 
undergoing reforms. A situation where we had 100 BIPOC applications and we 
took 5 differs from one where get 8 and we took 5.  How can we get self-
identification data? Is it a recruitment issue? Or unintentional bias? All these are 
such different problems. 

One member liked our comment about R scores, the assessment system used at 
Quebec CEGEPs (“At the undergraduate level, it seems that the recent increase 
in applicant numbers has necessitated changes in the way that portfolios are 
reviewed. As I understood it, greater emphasis may soon be placed on 
quantitative measures such as R scores. I'm not familiar with the formulas used 
to determine the R scores, but this may need to be considered in relation to 
applicant backgrounds. If students from lower-ranked CEGEPs are potentially 
turned away before the portfolio review, this eliminates the possibility for 
especially creative students to impress a reviewer with an outstanding 
portfolio.”) He has been in the School for 8 years. When he applied to 
architecture school, he had to go to Carleton University. As the numbers 
increase, we are physically unable to review more portfolios so we can triage 
through the R score. That’s what is on the table. 

Where are our numbers headed? Is this a critical moment? Can we not just post 
the required R score on the website? There is then a mention of R score 29.9. 

Another member mentioned: in Greece, the grades are an equalizer. Wealthier 
students might be able to include sketches. 

A third member drew attention to the problem of inherent bias of the 
admissions committees. We tend to pick work like ours. Wealthier students 
might go to “architecture camp.” It is inherently subjective. 

We do have access to Indigenous self-identity data, but the question is really of 
getting applicants. 
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If we eliminated the portfolio, the School would be forced to have the 
confidence that we can train someone to be an architect.  A list of American 
schools was presented as evidence of this trend. 

Grades remain a barrier, said a member, and omitting a portfolio doesn’t solve 
that.  Another member said grades are both a barrier and an enabler. The 
Masters admissions situation is different, we say, where the portfolio has a 
substantial weight. 

What if the “first gate” was marks? If you missed that, you could apply with a 
portfolio. Would that work? That might capture someone on the fringe. Another 
member responded that could be a proposition and that is the opposite of what 
we are heading for. 

A student member reminded the group that the critical thing is what we want. 
Architecture school is not fine art school. Waterloo has an interview process. He 
advocated for interviewing. 

Could we reframe Admissions on the website? Use new language?  
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8. December 17: Curriculum 

At this seventh and final meeting of the ARWG, the topic was the curriculum. In 
order to focus the discussion, we began by reviewing the most obvious spots in 
the undergraduate and Masters programs for race-related course material: the 
four undergraduate architectural history courses; the global studios; as well as 
considering the positive impacts of the Race + Space initiative, including 
consecutive courses in Fall 2020 (Selected Topics 540) and the course currently 
being offered by Rafico Ruiz. The group applauded these efforts while 
remembering we have heard on several occasions the desire for the course to 
be more broadly available (not limited to ten students and/or a course number 
that works for undergraduates). We discussed the idea of making the course a 
stable elective or even a core course, and the advantages of inviting visiting 
instructors to present a range of topics within the broad subject of race and 
architecture. 

The discussion then turned to undergraduate studio projects and especially the 
need or opportunity to update the U1 studio projects to include race. Student 
representatives recalled the benefits of the section taught by Andrew King and 
Angela Silver, which included some race/social context. Some lectures in U1 
studio date back some decades, certainly before the Black Lives Matter 
movement. The second semester of U1 was identified as an ideal time in the 
program for new content. One issue related to U1 is that most of the studio 
instructors are adjuncts, and therefore hired just before classes begin, when the 
content is already set. 

One ARWG member noted that almost all studio projects in the school are 
located on “privileged sites.” Westmount, Pointe Claire, Ste. Anne de Bellevue 
are popular sites, rather than more ordinary Montreal neighbourhoods. 

“Are the studios the best place to target quick change?” asked an ARWG 
member. The more guest lecturers, diverse projects, stakeholders, and clients, 
the better. 

It was noted that the complexity of the global studios in our school is a “can of 
worms.”  Students go somewhere for two weeks and gain the impression that 
they can contribute to a place. Have we exhausted the domestic landscape? 
Can the Azrieli studio be politicized? Are our studios perpetuating fictions? 
Several group members emphasized the value of travel in their own studies. We 
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pondered whether a studio could be an opportunity for some of the outreach 
we have discussed under other topics. 

The meeting closed with thanks to all members of the group. We reviewed next 
steps and promised to be in touch by email with a draft list of recommendations. 
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RECOMMENDATIONS 

1. Update and revise the School’s Vision and Mission statements. This report 
includes suggestions on pages 7–8. 

2. Regularly review website for exclusionary language and from the perspective of 
international and diverse students, especially with regards to admissions. Link to 
initiatives to support Black and Indigenous students on admissions webpage (for 
example scholarships, equity ambassadors).  

3. Offer the school community and visitors a menu of Land Acknowledgement 
options. This report includes suggestions on pages 8–9 with references to the 
university’s history of slavery. 

4. Transform the current Race + Space class, which is offered as a Selected Topics 
course, into a course with its own number. Ideally, invite a rotation of instructors 
to teach the course. 

5. Consider offering all students a mentorship program to help them navigate the 
profession, including racial inequities. 

6. Consider offering dedicated scholarships to Black and Indigenous students, 
possibly entrance and in-course awards. We acknowledge the need to navigate 
tokenism and self-identification risks. These scholarships could be based on 
research topic or academic merit.  

7. Enhance research on race and architecture by offering competitive funding 
opportunities to all students and faculty to undertake special projects.  

8. Strengthen outreach to high schools and CEGEPs to encourage more diversity 
among applicants. Support professional organizations such as the OAQ and 
RAIC when they undertake this important work.  

9. Hire Black faculty members, as supported by the McGill Action Plan to Address 
Anti-Black Racism 2020-2025. Explore further opportunities to add Indigenous 
and members of other under-represented groups as professors and instructors. 

10. Make an effort to expand the school’s network by inviting diverse lecturers and 
guests to the School so BIPOC students see themselves in the profession. This 
will take extra outreach effort to source BIPOC professionals, but worth it. 

11. Invite all students to suggest potential design critics, perhaps through the ASA 
and GASA to the Director. Encourage faculty members to do so through 
allocated funding opportunities. This may include invitations to Elders and other 
Indigenous respondents. 

12. Anti-racism work undertaken by faculty members should count for annual merit, 
tenure, and promotion.  

13. Lobby the national accrediting board (CACB) to consider anti-racist architectural 
education as part of an architect’s professional education. 
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14. Consider offering specialized 1-2 week summer programs for High 
School/CEGEP students (https://www.mcgill.ca/engineering/initiatives/e-
idea/youth-action-outreach). 

15. Host a competition, for example “why I want to be an architect,” directed at 
under-represented communities, and then offer 5–10 spots each year for 
winners to visit Montreal and McGill University. 

16. Sensitize or adjust the School of Architecture’s social media channels to support 
targeted outreach to BIPOC applicants and students. 

17. Publish our admissions criteria, including the weighting of various parts. 
18. Reform admissions portfolio reviews to value an expanded range of skills and 

backgrounds, including specific bias training for admissions committee 
members. Strive to eliminate opportunities for bias altogether. Advocate for fully 
blind reviews. 

19. If permitted, update the admissions process to offer a self-identification step, 
which then would need to be accessible to admissions committees, including 
the requisite privacy controls. 

20. Encourage all faculty and staff to get EDI training.  Require members of 
admissions committees to get EDI training. 

21. Ensure that admissions committees change every few years, with some 
overlapping continuity. 

22. A wide array of faculty members should be involved in admissions, reflecting the 
whole school. Avoid a situation where faculty members choose applicants they 
may immediately teach. 

23. Acknowledge the long tradition in the School that most studio projects and 
sketching school take place on sites of privilege. Encourage instructors to assign 
a wider range of sites. 

24. Establish an ongoing review and adjustment of an ARWG committee every three 
years. 

25. Develop innovative ways to collect data. Strive to determine BIPOC participation 
throughout the professional lifecycle, from interest, through application, through 
admissions, through academic success, through transition to the profession. 

26. For undergraduate admissions, consider offering all applicants the option to 
choose the relative weighting of portfolio vs. academic record. 
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McGILL UNIVERSITY      
Peter G-H Fu School of Architecture 

Macdonald-Harrington Building      Tel: (514) 398-3492 

815 Sherbrooke Street West 

Montréal, Québec, Canada H3A 0C2     E-mail: martin.bressani@mcgill.ca 

 

Statement from the Director addressing systemic racism in the School 

In June 2020 McGill’s Principal, Suzanne Fortier, issued a statement on injustice and racism in light of the 

shock, anger and dismay that followed the death of George Floyd. In her statement the Principal 

reminded members of the McGill community that “our strength lies in our unity and in living the 

principles that McGill embraces in its mission”:  

The mission of McGill University is the advancement of learning and the creation and 

dissemination of knowledge, by offering the best possible education, by carrying out research 

and scholarly activities judged to be excellent by the highest international standards, and by 

providing service to society. 

She also noted that equity and inclusiveness are among McGill’s principles, along with academic 

freedom, integrity and responsibility, and called on the University community to “confront and flatten 

social inequities.” Provost Christopher Manfredi was then assigned the mandate to develop a plan for 

McGill to “advance our work in connection with anti-Black racism.” The plan, which will be completed by 

September 30, 2020, will include actions, targets and timelines. 

In mid-July, at a Town Hall meeting in the Peter G-h Fu School of Architecture, called primarily to 

address COVID-19 matters, attendees raised the issue of systemic racism at the School and subsequently 

some attendees, notably the Graduate Architecture Student Association (GASA), expressed their 

disappointment with the responses from the School’s leadership on this issue. An exchange of 

correspondence between me as Director and GASA centred around the Association’s Call for Action, 

which detailed 36 actions they believed the School should be taking to address systemic racism in all its 

forms. In my response to this thoughtful intervention I committed to taking action to address racism, 

including establishing a working group, consulting broadly with members of the School to identify 

priorities for action and charting the way forward. 

It is now time to live up to that commitment and accordingly, having reflected on his issue, I have 

initiated a process that will include a series of consultations with faculty, staff, undergraduate and 

graduate students and alumni of the School. I believe that the best way to conduct these consultations 

is through the use of an experienced external facilitator who can work with us to ensure that all voices 

within our School community are heard, that our views and priorities are elicited and that those 

priorities inform our plans and actions. I have asked Dr Sheila Brown, who is a retired senior university 

administrator who has worked with colleagues at McGill for several years on professional development 

and unit strategic planning, to take on this assignment and she has agreed. My own role during the 

consultations will simply be to participate in one of the faculty sessions. I do not intend to participate in 

any of the other sessions since, although we strive for transparency in our activities, I would not want 

anyone to feel constrained, by my presence, to express their views. 
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 As I said in my response to GASA, it is particularly important for me that the efforts of the School are 

not isolated but in sync with those made by both the University and the Faculty of Engineering. 

With this in mind, after discussion with Dr. Brown, we have agreed that the consultations will be 

structured around the five key areas identified by the Provost. These are: 

1. Student experience. 

2. Research and knowledge. 

3. Outreach. 

4. Workforce. 

5. Space. 

Since time is of the essence, in the immediate future you will be invited to participate in one of a series 

of Zoom consultations. I hope as many people as possible will be able to participate in one of the 

sessions but, if you are unable to do so, you may send your thoughts directly to Dr Brown via e-mail at 

sabrown@ns.sympatico.ca.  

At the end of the consultations Dr Brown will provide a report that details the views expressed. The 

source of any comments will not be identified. Rather all information gleaned in the consultations will 

be aggregated in such a way as to preserve confidentiality. From this Report we will be able to develop 

an anti-racism plan for the School, including priorities and specific actions and timelines. It is my 

intention that this plan will also form part of an over-arching strategic plan for the School, the 

development of which remains a priority for me once it is feasible to embark on that undertaking. 

 

 
 

Martin Bressani 

William Macdonald Professor 

Director 
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Peter	Guo-hua	Fu	School	of	Architecture	
McGill	University	
	
Working	Paper	on	Anti-racism	Consultations		
November	2020	
 

1. Background	
 

In June 2020 McGill University’s Principal, Suzanne Fortier, issued a statement on injustice and 

racism in light of the shock, anger and dismay that followed the death of George Floyd. In her 

statement the Principal reminded members of the McGill community that “our strength lies in 

our unity and in living the principles that McGill embraces in its mission”:  

The mission of McGill University is the advancement of learning and the creation and 

dissemination of knowledge, by offering the best possible education, by carrying out 

research and scholarly activities judged to be excellent by the highest international 

standards, and by providing service to society. 

She also noted that equity and inclusiveness are among McGill’s principles, along with academic 

freedom, integrity and responsibility, and called on the University community to “confront and 

flatten social inequities.” Provost Christopher Manfredi was then assigned the mandate to 

develop a plan for McGill to “advance our work in connection with anti-Black racism.” The plan, 

which was completed in September 2020, includes actions, targets and timelines. 

On 14 July 2020, a Town Hall meeting was called in the Peter Guo-hua Fu School of Architecture 

(hereafter, the School) with M.Arch. students primarily to address COVID-19 matters. 

Attendees raised the issue of systemic racism at the School and subsequently some students, 

notably the Graduate Architecture Student Association (GASA), expressed their disappointment 

with the responses from the School’s leadership on this issue. Following this meeting, GASA and 

ASA presented a Call for Action against Systemic Racism at the School of Architecture on 30 July, 

which detailed 36 actions they believed the School should take to address systemic racism in all 

its forms.  

In response to this intervention the School embarked on a series of externally-facilitated 

consultations with students, full-time faculty, sessional course lecturers, staff and alumni to 
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sound out views, gain different experiences and perspectives, and identify priorities for action 

to address systemic racism that affects the inclusion of BIPOC (Black, Indigenous and People of 

Colour) students, faculty and staff.   

The consultations took place over the period September 17 to October 23. (See Appendix A for 

consultation data.) To ensure that the efforts of the School are not isolated but in sync with 

those made by both the University and the Faculty of Engineering, the consultations sought 

input on individual experiences, perceptions of racism, diversity and inclusion within the 

School, and comments and suggestions about how the School does and could address the five 

key areas identified in the Provost’s Anti-Black Racism Plan, namely: 

1. Student experience 

2. Research and knowledge 

3. Outreach 

4. Workforce 

5. Space 

This Working Paper presents a summary of the broad, frank and passionately articulated ideas, 

concerns and suggestions heard during the consultations. It is not intended to offer specific 

recommendations, but rather to inform the work of a future working group whose role will be 

to develop an anti-racism action plan for the School, including priorities and specific actions and 

timelines. A number of people who participated in the consultations see this as a pivotal 

moment for the School and expect that the process initiated by these consultations will have 

wide-ranging and transformative potential if followed through to an appropriate conclusion. 

This would include the incorporation of an anti-racism plan into an over-arching strategic plan 

for the School in which the School’s vision, mission and identity can be considered, through 

inclusive dialogue and, potentially, reimagined. 

 

2- The	Climate	within	the	School	
 

There appears to be widespread agreement within the School community, particularly in the 

last two years, that there is a lack of diversity, in several respects. Members of the School seem 

keen to tackle this issue and support a process to bring about meaningful change. This will 

involve acknowledging the impact of systemic racism and taking action to heighten awareness, 

to self-educate, to identify specific problems and issues and to develop a plan to move forward. 
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The process will involve thoughtful and respectful reflection, critical thinking and preparatory 

work before an action plan is crafted. Once first steps are taken, many believe that other steps 

will follow naturally. The focus should not be on condemnation or accusation, or devaluing the 

past, but rather on understanding how past practices may have privileged some to the 

exclusion of others, and a willingness to do things differently and better in the future.  

Faculty and staff members generally spoke positively of their experience within the School. 

Several people commented that they found the School a healthy working environment where 

people are typically treated with decency and respect, and there is recognition of the 

importance of work-life balance. There were, nonetheless, comments made about incidents 

where colleagues felt that they had been treated dismissively by peers.  

Some BIPOC students (past and present) commented on incidents where they had felt ignored, 

marginalized or treated with disrespect by peers or faculty members, and felt unsupported 

when they were struggling with schoolwork. They also believed that they did not feel safe in 

voicing these concerns. There was some commentary about dismissive, hostile and ill-informed 

comments that fell outside normal university etiquette, and about ill-judged responses to 

student comments and opinions, especially in public design reviews (“crits”).  

Some students noted instances of peers and professors lacking awareness of how their 

thoughts and actions affect others, a problem that is exacerbated by hurtful comments posted 

on social media where disturbing views find an easy outlet. A much larger sample of student 

opinion would be required to determine whether one could generalize from these reports of 

marginalization, but the very fact that some students noted such incidents should encourage 

members of the School to reflect on and be mindful of what the Provost’s Report describes as 

“micro-aggressions” and how it can affect BIPOC students. (Provost’s Anti-Black Racism Action 

Plan – Student Experience, page 11). The students who raised the issues felt the problem 

originated more from a lack of awareness than from deliberate maliciousness, but they also 

emphasized that such lack of awareness is not an excuse and that people should make a 

personal commitment to self-education. 

As noted in the Provost’s Plan “Students can find it difficult to know where and how to raise 

concerns about experiences of discrimination and isolation. Many can find the processes for 

raising such concerns complex and intimidating” (page 11). Any initiatives of the School to assist 

students who experience marginalization would contribute to a more supportive environment. 

Several respondents suggested that the School should offer training about racism, in accord 

with the commitment of the University to “develop an online learning module on systemic 
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racism....( that) will be mandatory for all members of the University community.” (Provost’s 

Anti-Black Racism Action Plan – Student Experience - Action Item #4)  

While highlighting areas of concern, a number of people noted that the School has a diverse 

support staff who make important contributions to the success of the programs. In addition, it 

was remarked by some that even if the student body is quite diverse, those who self-identify as 

Black and Indigenous are greatly under-represented.  

Several respondents also commented on the importance of considering, in future discussions 

about the School’s strategic plan, the broader context of the architecture profession, where 

there remains a lack of diversity, with few Black and Indigenous practicing architects, and a 

continuing preponderance of men at the managerial level in architectural firms and in the 

construction industry. In the course of our discussions about racism, it became clear that, while 

the percentage of female professors has increased, there remains a need for the School, in its 

efforts to promote diversity, to continue to be attentive to issues of gender as well as that of 

race.  

3- The	Five	Elements	of	the	Provost’s	Plan	

3.1 The	Student	Experience	
 

Four aspects of the student experience were identified during the consultations:  awareness of 

the School and its programs among prospective students; the application and admission 

process; orientation once in the School, and curriculum issues.  

 

1- Awareness of the School and its programs in secondary schools including CEGEPS, high schools 
and other schools in Canada and around the globe.  

The School and its programs are mostly known through word-of-mouth and are thus not much 

publicised in under-represented schools, less-privileged secondary schools, and schools in 

different parts of the city, province (eg Northern Quebec) and country. A number of initiatives 

were suggested to address this perceived gap: 

a. Outreach: at the undergraduate level, development of a program designed to reach      

different high schools, CEGEPs, junior and even elementary schools to connect with 

students well before their final year of CEGEP or high school so that architecture and the 

School are a part of their educational and career consideration early.  

These attempts could include classroom visits to junior grades to talk about architecture, 

dispel myths (eg “Can a girl be an architect?”) and plant a seed about the profession and 
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outline what to expect; more focused visits to grade 9, 10 and 11 classes; as well as 

outreach to CEGEPs. Such a program could involve current students, faculty and staff and 

alumni. It was suggested that a summer student could be hired to develop a schedule for 

visits (actual or virtual) to schools during the Fall semester. 

Under-represented CEGEPS and schools could be expressly targeted, for instance CEGEPs in 

the northern part of Quebec but also in Montreal such as Dawson College which has a large 

student body but appears to send relatively few students to the School. (Some respondents 

commented that the principal reason for that is that Dawson’s program tends to direct their 

graduates more towards the technical aspects of drafting rather than professional 

architecture programs).  

The University has made a commitment “to enhance outreach and support for student 

applicants from McGill’s most underrepresented student populations” (Provost’s Anti-Black 

Racism Action Plan – Student Experience - Action Item #1). The Plan calls for the 

development of “a Student Leadership Program through which current McGill students who 

self-identify as members of equity-seeking groups – particularly Black and Indigenous 

students – will be recruited, selected, and funded to lead outreach initiatives with high 

schools and Cégeps across the Montreal area that have strong Black and/or Indigenous 

student representation” (page 14).  

The School could be an active participant in this initiative and, it was suggested, could also 

connect with potential Indigenous students on reserves, perhaps pooling resources with 

other Schools to raise the profile of architecture among Indigenous people. Since there are 

few Indigenous architects, collaboration with other schools in showcasing their collective 

accomplishments would be valuable. 

It was also noted that the School could reach out beyond the formal education system to 

identify prospective students, including mature students, from under-represented groups. 

Efforts should be made to recognize, in appropriate ways, those faculty, staff, students and 

alumni who participate in outreach such as recognition of experiential learning for students, 

and recognition of service by faculty, staff and alumni. 

 

b.  Short-term in-house programs: The School could initiate opportunities for groups of 

high-school students to visit the School and possibly some offices of practising architects to 

see what architects do. Such opportunities are currently offered, but only timidly. A two- to 

three-week summer Discovery Program for high school and early CEGEP students to 
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introduce them to the study of architecture and heighten their knowledge of the 

opportunities that the study of architecture affords was also suggested.  

c. Clearer communications: The message to prospective students should include 

heightening awareness of and addressing confusion about what architects actually do and 

how the built environment is important to everyone and affects their quality of life and well 

being.  

Some comments were made that high school counsellors may direct interested students 

towards technical training rather than architecture programs as such. Effective 

communication should be able to shed light on the ways in which architecture contribute to 

addressing social problems like climate change, social justice, and sustainability so that 

prospective students see this career path as important in tackling global problems like, say, 

environmental science or bio-engineering. At the same time a caution was expressed by 

some individuals that the current program and industry still focuses primarily on “high-

design” and that there would need to be a considerable shift in program focus if 

architecture’s potential contribution to pressing social issues is to be fully realized. 

There could be a greater representation of diverse perspectives in pamphlets and 

promotional material about what being an architect involves. The use of different images 

and different voices would send a strong signal about the School’s values and priorities. 

This should be complemented by an enhanced web presence that encourages applications 

from a broader spectrum of students. The School could consider whether to reserve spaces 

for BIPOC students with mechanisms for accepting and admitting students from under-

represented groups. 

d. Graduate studies: It was noted that, at the master’s level, there is broad representation 

of students from Ontario and Quebec and internationally from Iran, China, the UK and 

Europe but not other parts of the world. The School could seek to establish formal 

relationships and partnerships with universities around the world with architecture 

programs, and actively recruit. Proper follow up with students who make admission 

enquiries would be beneficial. Some current international students at the School note that 

the process of application, admission and financial support should be much clearer to 

navigate, and that the website should be improved to make it is easier to navigate.  

e. The Post-Professional Masters: this program attracted a very diverse group of students 

from around the world who could share their own cultural background and exchange 

valuable knowledge with each other about their built environments. The program is 
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currently temporarily closed, but it is important to remember that it holds appeal for 

students of a varied background and interests. Reviewing and potentially revamping this 

program was suggested and supported by a number of respondents.   

1)  The student application and admissions process.  
 

The current application and admissions process is seen by some as very opaque. Questions were 

raised about how the various requirements are weighted and whether the process is sufficiently 

inclusive to consider fairly the applications of students from diverse backgrounds. Specifically, 

the following questions were raised: 

a. Admission criteria and process do already appear to encourage diversity in artistic 

skills and media. Concern was expressed that the traditional requirement for a pure and 

applied science background is overly restrictive, even if it was acknowledged that some 

background in science serves architecture students well. Changes implemented this past 

year have led to admissions criteria that better reflects the importance of the role of the 

humanities as well as the sciences; the requirements now include a 50:50 mix of Science 

and Humanities. Regardless of changes in admission requirements, the School should be 

alert to whether students from less privileged backgrounds have adequate 

opportunities to access science courses in topics like calculus. 

b. Could the Admissions Committee itself be more diverse to ensure that, within the 

framework of admissions criteria, different perspectives on prospective student talents, 

skills and potential are brought to bear? It was suggested that a review and update of 

processes is needed and the possible inclusion of a student and an alumnus on the 

Committee.  

c. When students from varying backgrounds present an admission portfolio with graphic 

styles that fall outside the norm, are they disadvantaged and potentially overlooked? 

Are there ways in which prospective students can receive more guidance about their 

portfolio before they submit? One suggestion was an on-line webinar on how to prepare 

a portfolio including the different ways in which creativity can be demonstrated, some 

of which may not, at first glance, seem relevant. The message could be conveyed and 

reinforced that if a form of artistic expression speaks, in some way, to the built 

environment, then it could be included. 

d. Do current guidelines for the admission portfolio ensure an even playing field, 

recognizing that not all applicants have access to a wide range of materials and printing 

facilities and binding technologies? Digital portfolios were suggested as one approach to 
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addressing that concern and a decision was recently approved to allow such form of 

submission.  

e. Is the process and rubric for assessing applications broad and flexible enough to allow 

for the unfamiliar, along with standard criteria like GPA (or equivalent) and portfolio?  

One suggestion was the addition of an interview to the admission process for a more 

personalized evaluation; but there are somewhat mixed reactions to that proposal, 

some raising issues from a logistical perspective or from the higher risk of unconscious 

biases colouring the interview process. 

 
2)  Student orientation, support, retention and engagement. 

  
The orientation process once entering the School is a key element in ensuring that students feel 

comfortable, and that they are in a safe (on multiple dimensions) and supportive environment. 

This process will be even more critical if incoming students become more diverse, reflecting 

different origins, experiences and background. The School appears to some to lack a culture of 

support for students so that, when they are having difficulties, they may feel intimidated and 

hesitate to ask for help for fear of longer term consequences for their education and career. 

Some suggestions for strengthening support for students included: 

a. The introduction of a more formal and extensive orientation program to ensure that 

all incoming students, both undergraduate and graduate, receive the information they 

need to successfully transition into their programs, feel welcomed and supported. 

b. Several people also commented on architectural workload, both among those within 

the University and those in practice and how the stereotype of architects working 24/7 

and living extreme lifestyles can deter prospective students and put undue stress on 

current students. Clear studio rules and due dates help with time management and 

create good working habits that can be transferred into practice in due course. 

c. A mentoring program, including but not limited to peer mentoring, can foster student 

progress and success, especially currently when so much of the School’s activities are 

virtual. There is great potential for mentoring to reduce student isolation, enhance 

support and promote student success.  
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3) Curriculum – content, learning objectives, pedagogy and learning styles/ways of thinking.  
 

A major part of an anti-racism plan targets the curriculum. This is clearly expressed in the 

Provost’s Anti-Black Racism Action Plan “Curricula in most programs do not reflect demographic 

diversity, notably the work of Black scholars” (page 11). This concern was clearly expressed 

during the consultations.  The curriculum should address issues of race, diversity and inclusion 

while ensuring that the School’s commitment to excellence is undiminished and the program 

continues to meet accreditation standards and requirements. There were many suggestions 

about how to address curriculum in a way that recognizes that there is more than one way of 

seeing the world: 

a. Cultural references should be broad enough so that everyone feels their own cultural 

heritage is reflected. Students and several faculty members have observed that the 

curriculum is overall Eurocentric and does not sufficiently reflect diverse world views or 

contemporary architectural trends in different parts of the world. Broadening the lens 

to discuss different approaches to architecture and architectural movements would be 

an important step in decolonizing the curriculum.   

In particular, students commented that some history courses are quite narrow in focus, 

whereas others take a more global approach. That being said,                                             

multi-faceted  perspectives should be embedded/incorporated across the curriculum 

and not solely in a few courses. For example, Studio needs to be a reflection of the 

different student experiences and thus be assessed from multiple perspectives. Other 

curriculum components, such as the Global Studios, should also be reviewed and 

potentially reimagined through the lens of equity, diversity and inclusion to promote an 

expanded role for field work and experiential learning and ensure that the history and 

culture of a place being studied or visited are key elements in understanding its 

architecture.  

 

b. Consideration should be given to how race/racism and the built environment can best 

be addressed in the curriculum. Students would welcome the opportunity to explicitly 

explore race in Architecture. The current Race and Space course, which evolved from a 

summer reading group, is seen as a very positive step and a good way for participants to 

learn about and better understand the issues. Its status should be actively considered as 

there is some support for it to become a required course.  Not all interested students 

can currently take it because of the workload for their required courses. 
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c. To include BIPOC perspectives, attention needs to be directed towards learning more 

about different world views, cultures and concepts of space and its utilization. There 

may be very few practicing Black and Indigenous architects in Canada, yet their work 

should be made visible within the curriculum.  

 

d. To broaden the knowledge base about BIPOC issues and practices it was suggested 

that collaborative approaches to course delivery should be considered. For example, 

members of the School could seek to partner with colleagues on campus in programs 

like African Studies, Indigenous Studies and Anthropology to co-deliver architecture 

courses with appropriate BIPOC content.  

 

e. Some people explicitly commented that it behooves all instructors to broaden their 

curricula references and bring in non-European or North-American examples. Some 

instructors expressed hesitation about teaching content about which they had little 

background without the appropriate resources to learn about architectural practice and 

production in different parts of the globe. The development of a resource centre within 

the School would support such endeavours. The University’s commitment to “Enhance 

capacity within Teaching and Learning Services (TLS) to support the development of 

inclusive pedagogies and curricular approaches...” means that campus resources may 

soon be available to assist instructors (Provost’s Anti-Black Racism Action Plan – 

(Student Experience - Action Item #5). 

 

f. Courses which focus on sustainable environmental design could include Indigenous 

content.  In addition to Indigenous housing, consideration could be given to how public 

spaces like cultural centres, museums, performing arts and wellness centres can reflect 

Indigenous traditions and practices. An understanding of the history of design on 

reserves, such as residential schools and community centres, could, in contrast, highlight 

the disconnect with Indigenous traditions. Considerations of the intersections between 

settlers and Indigenous communities, already touched on in some studios, could also be 

expanded. 

 

g. Housing problems in the Canadian North were identified by several respondents as an 

important area in Canadian society which could be highlighted in the curriculum. The 

School’s role in this respect could be further enhanced if funding sources could be 

identified for travel and resources.  
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h. The curriculum should emphasize more various contemporary social frameworks to 

understand architecture. The importance of developing a profound understanding of 

people’s needs, of knowing how architecture reacts to and works with society and how 

it can address inequities and hardships and be more socially relevant. The curriculum 

should foster awareness of how to make sense of individual and community needs. It 

should allow students to gain first-hand knowledge of cultural issues through visits to 

different communities, including less-privileged communities, where they can 

experience first-hand living conditions and public spaces.  

 

i. Opportunities for students to get to know different parts of Quebec and Canada – the 

School’s own “back yard” – are valuable in broadening perspectives and preparing for a 

future in which the lives, careers and expectations of architects may be very different 

from what it has been in the past. The School’s engagement with local communities has 

historically been very strong and should remain important. Some have commented that, 

with time, this focus has diminished; yet recent faculty hires that wish to engage in 

community design would seem to address that concern. Studio teaching can intersect 

well with community concerns such as affordable housing, food insecurity, recreation, 

safety or whatever.  

 

j. A combination of studio projects, visits, lectures from guest professors (in-person or 

virtual depending on resources), and exchanges would all contribute to enhancing 

student knowledge and increasing their sensitivity to the challenges of different cultural 

groups. Studios could be proposed that would address under-represented content with 

discussion among colleagues as to what to include and how best to deliver it in a studio 

setting. 

 

k. Lectures by scholars from around the world could be expanded thanks to digital 

transmission, in order to enhance the diversity of presentations and the sharing of 

knowledge. 

 

l. While supporting curriculum change, several respondents noted that much of the built 

environment reflects colonial history and it is important for graduates to continue to 

have a knowledge and an understanding of that corpus so that they can interact with it, 

while working towards bringing different perspectives.  
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3.1 Research	and	knowledge	
 

School members, both faculty and students, recognize and value the opportunity for individuals 

to undertake research in areas that they deem important and/or interesting. As the School’s 

membership becomes more diverse, so too will knowledge and perspectives. But there are 

initiatives that could and should be taken to enhance diversity now:  

a. The School could be pro-active in identifying and attracting BIPOC scholars, providing 

the support that will facilitate their retention and active participation in advancing and 

sharing knowledge. 

b. Members of the School should reflect on how the knowledge gained and transmitted 

in the topics they are teaching and researching are implicated in racism. How can syllabi 

and research programs acknowledge that dimension?  

c. Research conducted by under-represented group members should be included in 

course reference materials and extra efforts made to diversify, to forge research 

alliances with universities and scholars from around the globe and to involve diverse 

local scholars in team research, knowledge generation and transmission. 

d. Given the ease and new prevalence of on-line scholarly activities, there is an 

opportunity to reach out to academics and practising architects across the globe, and 

involve them in research in appropriate ways. Such scholars could contribute to 

broadening the curriculum and giving students the chance to gain knowledge of 

different architectures and pedagogical approaches. 

 

 

3.2 Outreach	
 

Outreach to prospective students and new staff members should be considered through a 

racism and sexism lens, to ensure that the outreach model utilized does not appear patronizing 

or “missionary” focused. Respondents expressed the need for constructive dialogue about how 

outreach will be conducted, by whom and how people can be incentivized to participate. Some 
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respondents expressed a sense that the School and its members had become isolated from the 

wider community and urged the building of stronger community links. The following points 

were raised: 

a. The need for outreach to potential students to raise awareness of and encourage 

application to the School has already been emphasized in this report.  But some have 

also emphasized the need to organize outreach activities when students are seeking 

internships or when they graduate and seek to join the workforce more permanently. It 

was noted that this can be more challenging for BIPOC graduates as well as those who 

are not fully fluent in French.   

b. A Placement Officer could play an important role in helping graduates, especially 

those who do not have the same level of connections as others, to make the transition 

into professional practice.  A process was initiated to raise funds to fill and support such 

a position. Unfortunately, the impact of COVID-19 has put this initiative on hold but the 

intent is to press ahead once the current hiring freeze is lifted. The involvement of 

School alumni could be a key asset in finding internship opportunities. Some 

commentators noted that the School has a large alumni base, and that a more active 

approach to building a strong and diverse network would serve the School’s interests 

while addressing the view expressed by some alumni that the School does not reach out 

to them regularly enough. 

c. One issue that was raised by participants from differing groups and in many different 

ways was the importance of clear and timely communication throughout the School: 

between the leadership and the faculty, staff and students; among faculty members 

themselves; between the School and the Faculty and the University; and with the 

community more broadly. For example, while Town Hall meetings are useful for 

conveying information, they are not seen as the best way of soliciting feedback from 

various groups, particularly if there is a sense of hierarchy that deters individuals from 

contributing their points of view. Opportunities for all members of the School to provide 

input into key decisions should be maximized.  

Moreover, the School is seen as reactive rather than proactive in communicating about 

racist issues – some respondents commented that they had heard more on these issues 

from the institutions from which they had previously graduated than from the School. 

Several alumni also commented on the fact that they had heard little if anything from 

the School since their graduation and expressed disappointment that this was the case. 
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d. As noted earlier there is support for reinvigorating the School’s connections to the 

local community and this echoes the comments in the Provost’s Anti-Black Racism 

Action Plan that “Situated within Montreal, McGill University can and should do more to 

connect actively with its surrounding communities, including the Montreal Black 

community....” (page 24). 

 

3.3 Human	Resources	
 

Recruitment, retention and support of diverse faculty and staff are key components of any 

human resource strategy aimed at equity and inclusion. The workforce can also reflect greater 

diversity through hiring decisions of part-time instructors, guest critics, and visiting scholars (in 

person or remotely). The following ideas emerged: 

a. Recruitment will involve careful definition and description of positions to ensure that 

they are as inclusive as possible and do not appear to exclude particular groups or 

individuals. It is acknowledged that the School, implementing the University’s 

requirement to take pro-active measures to identify potential candidates for positions 

from under-represented groups, has made some progress, especially by increasing the 

number of women faculty. The University’s process is seen as well-developed and 

coherent and one that can lead to productive outcomes if not undermined by old habits.   

Conscious and determined efforts should be made to develop and grow a list of 

potential BIPOC candidates that is as wide-ranging as possible so that a strong network 

of possible recruits from Canada and other parts of the world is established, recognizing 

both Canada’s and McGill’s hiring policies.  

b. Search committees should be as diverse as possible and continue to include faculty 

and students.  

c. Once applications have been received by the School, their assessment should be 

made following consistent and transparent criteria. But the search committee and the 

School leadership should recognize that there are different forms of accomplishments, 

avoiding, however inadvertently, biases or stereotypes. 

d. Retention and support - the overall objective is to build a sense of community where 

all members, regardless of race, gender, background or experience feel that they are 

part of and connected to the School. They should feel that they have allies so as not to 
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feel isolated, and that an undue burden does not fall on them because they are in a 

minority (“the burden of representation”). This will include pro-actively orienting new 

colleagues to the School and the community, mentoring them as they undertake new 

responsibilities, and guiding them as they approach milestones like tenure and 

promotion and submit research grant applications, to facilitate their success and 

retention. A formal mentoring program was introduced some years ago and it is 

recognized that varied approaches, including peer to peer and group mentoring, can all 

be valuable in supporting faculty and staff.   

d. It is important to acknowledge that instructors are important role models for students 

and that the more diverse the professoriate, the more likely diverse students and 

prospective students will see themselves as integral and valued members of the School. 

In this context, it was particularly noted that there are many students of Asian heritage 

enrolled in the School but that there is currently no faculty member of Asian heritage. 

BIPOC scholars from different countries and architectural traditions can contribute to 

lecture series, offsetting costs through technology-facilitated presentations. 

e. The School relies heavily on the engagement and contributions of practising architects 

who serve as part-time instructors and guest critics. Some instructors commented that 

they have made an effort to invite a more diverse group of guest critics and feel that this 

can prove a fruitful way of exposing students to more varied role models and different 

perspectives. Inviting guest architects who are working in situations other than in an 

architectural office can also be valuable in demonstrating different career options. 

 

3.4 Space	
 

Architects are well placed to be able to consider the relationship between space and inclusion, 

the symbolism of the built environment, and principles of design that help promote inclusion of 

all members of the School community. Given the current pandemic but also seeing beyond, 

there is also an opportunity to think about virtual as well as physical space that is welcoming to 

diverse individuals, does not “ghettoize” anyone and promotes a sense of belonging. The 

following suggestions were made: 

a. While each student has their studio space which is an important part of their sense of 

belonging and promotes connections with fellow students at the same program stage, 

there is a greater challenge for students to interact and make meaningful connections 
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outside their year given the current paucity of common social space in the school. Some 

feel there is plenty of space but that it could be used more creatively to address the 

desire for inter-connections among all members of the School community, including 

shared tables or “nooks and crannies” to facilitate group projects, as well as enhancing 

opportunities for “cultural spaces.”  

b. Space also plays a key role in supporting and facilitating faculty research and 

knowledge production and there have been problems in securing appropriate space to 

support grant applications and conduct research. Resolving these issues will require 

further engagement with the University’s facilities management to emphasize the 

School’s needs (and expertise) in space planning and allocation.  

c. At present the School does not have state-of-the-art workshop and technical facilities, 

key components in schools of architecture. The feasibility of improving the School 

facilities should actively be explored. 

d. In the Provost’s Anti-Black Racism Action Plan there is reference to the importance of 

symbolism in space through the naming of spaces, the display of sculptures, 

photographs and portraits and other iconography. The School should review such 

features to determine if all artifacts currently displayed are appropriate or whether 

there are some that should be reassessed where they may have undertones that 

connote racism or exclusion. The School should also determine how its physical space, 

attributes and iconography could be more inclusive of its BIPOC members. 

 

4-	Next	steps	
 
This Working Paper provides a digest of information shared during the consultations. Members 

of the School community can consider the concerns, ideas and suggestions they have 

collectively outlined, along with the items detailed in the students’ Call for Action, the Provost’s 

Anti-Black Racism Action Plan and any additional inputs. As noted earlier, the intention is to 

establish a Working Group within the School whose role will be to develop an anti-racism plan, 

including priorities and specific actions and timelines. Once debated and adopted, this plan will 

be incorporated into an over-arching strategic plan for the School which will be developed at a 

later date. 
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Appendix A 

 

Data of Consultation Process  

Consultations with members and/or alumni of the Peter Guo-hua Fu School of Architecture, 

McGill University, were held between September 17th and October 23rd 2020. 

Facilitator and writer of this report: Dr. Sheila Brown, Higher Educational consultant and 

President Emerita of Mount Saint Vincent University, Halifax. 

Nineteen consultation sessions of 50 – 90 minutes each were held, with a total of 44 people 

consulted over a 34 day period. Most were in small groups of 2-5 people with 7 one-on-one 

sessions, due to scheduling issues and availability. All testimonies reported in this document 

have been kept anonymous.  

Demographics of the individuals consulted—all of whom are or have been affiliated to the Peter 

Guo-hua Fu School of Architecture:  

1- 15 current and post-retirement full-time faculty  

2- 6 administrative staff 

3- 12 students, including leaders of GASA and ASA 

4- 4 part-time instructors  

5- 7 alumni, 4 of whom were also part-time instructors 
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Appendix B 

 
Resources 
 

The following is a very preliminary list of resources that, along with other references, may prove 

helpful with respect to decolonizing the curriculum. It is understood that the working group will 

complement and refine such a list. 

 

 

Charles, E. 2019 Decolonizing the Curriculum. Insights 32(1) 

https://eprints.bbk.ac.uk/id/eprint/28953/1/28953.pdf 

 

Race, Ethnicity and Equality in UK History: A Report and Resource for Change. Royal Historical 

Society, Oct. 2018 

https://files.royalhistsoc.org/wp-

content/uploads/2020/06/08171054/RHS_race_report_2018.pdf 

 

Akhtar, S. & Finn, M. 2019  Race, Ethnicity & Equality in UK History RHS Roadmap for Change 

Update.  

https://files.royalhistsoc.org/wp-content/uploads/2019/12/17204804/RHS-REEWG-Roadmap-

Update-Dec-2019-FINAL.pdf 

 

In addition, the following two projects were mentioned during the consultations: 

 

 The Canadian Centre for Architecture’s project on post-colonial perspectives on architecture in 

Africa: 

https://www.cca.qc.ca/en/61282/centring-africa-postcolonial-perspectives-on-architecture 

 

The architecture of Africville in Nova Scotia: 

https://architecture49.com/en/portfolio/projects/africville-interpretive-centre 

http://shyronn.com/portfolio/rebuilding-africville/ 

 

 

 

The following resources may also be helpful in considering how best to include Indigenous 

knowledge in the curriculum: 

 

Gaudry, A. 2016 Paved with Good Intentions: Simply Requiring Indigenous Content is Not 

Enough.  Active History.  
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http://activehistory.ca/2016/01/paved-with-good-intentions-simply-requiring-indigenous-

content-is-not-enough/ 

 

Gaudry, A. & Lorenz, D. 2018  Indigenization as inclusion, reconciliation, and decolonization: 

navigating the different visions for indigenizing the Canadian Academy.  AlterNative 14(3). 218-

227. 

 

Pete, S. 100 Ways to Indigenize and decolonize academic programs and courses. 

https://www.uregina.ca/president/assets/docs/president-docs/indigenization/indigenize-

decolonize-university-courses.pdf 

 

Devon Abbot Mihesuah and Angela Cavender Wilson’s Indigenizing the Academy: Transforming 

Scholarship and Empowering Communities, University of Nebraska Press, 2004. 

  

Rauna Kuokkanen’s Reshaping the University: Responsibility, Indigenous Epistemes, and the 

Logic of the Gift, University of British Columbia Press, 2005.  
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Proposal – Provostial Hire to Address Anti-Black Racism 
Peter Guo-hua Fu School of Architecture 
30 November, 2020 

 1 

Proposal for TT Hiring License related to McGill’s Plan to Address Anti-Black 
Racism (ABRP) 
 
1. Faculty and department (plural if joint position is sought). 
 
Peter Guo-hua Fu School of Architecture, Faculty of Engineering 
 
 
2. Description of target area and profile of an ideal candidate. 
 
We are requesting three positions: 

• Director of the School of Architecture, tenured Associate or Full Professor 
• Tenure-stream, Assistant or Associate Professor of Architecture in Community Design 
• Tenure-track, Assistant Professor of Architecture in Building Science or Landscape 

Architecture or Computational Design 
 
Position title: Director of the School of Architecture, tenured Associate or Full Professor 
 
In light of the School’s ongoing efforts to define an anti-Black racism action plan, we propose to 
hire a Black Director for the Peter Guo-hua Fu School of Architecture (starting September 2021) 
at the Associate or Full Professor level. This is as an extraordinary opportunity for an 
experienced and accomplished academic and administrator to provide collaborative leadership 
for critical curriculum reform. Architectural education at McGill University has a long and 
distinguished record of social engagement through practice and research in housing, critical 
historical studies, sustainability and spatial justice. The School is fully committed to addressing 
the multiple challenges that currently face the discipline and the profession, including diversity 
and inclusion, social equity, environmental sustainability, climate change mitigation and public 
health and safety. We believe hiring a Black colleague in a position of leadership is an important 
step towards stemming systemic racism in the university. It will be particularly impactful 
because of the low percentage of BIPOC (Black, Indigenous and People of Colour) students.  
Unfortunately, there are no national statistics on race for Canadian architects. Many students, 
however, cannot name a Black architect. 
 
The School seeks candidates who can provide both intellectual and pedagogical leadership in a 
spirit of collaboration, working in partnership with the Faculty Dean and the School’s academic 
and administrative staff, and to meet the new challenges in the field of Architecture. Desirable 
qualifications for this position include distinction in teaching, in architectural practice and/or 
academic research, and a proven record of experience and leadership in academic 
administration, including a national/global perspective on architectural education, practice and 
scholarship. The candidate should demonstrate a strong commitment to and deep interest in 
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issues related to anti-racist education. We are fully committed, for example, to including BIPOC 
authors and architects in our courses and lectures. Hiring a Black Director complements these 
wide-ranging plans. 
 
Position title: Tenure-stream, Assistant or Associate Professor of Architecture in Community 
Design 
 
The ideal Black tenure-stream scholar will build on the long history of social activism and 
community engagement at the Peter Guo-hua Fu School of Architecture, strengthening the 
School’s relationship with Black communities in Montreal and Quebec: Black Francophones, 
Black Muslims, Haitian, West Africans, and Caribbean communities.  
 
The ideal candidate would combine an interest in theoretical inquiry into Black spatial practice 
with direct community activism, continuing the School’s long record of effective reforms 
through low-cost, sustainable housing, and involvement in participatory democracy, and 
design-build projects for local communities. The School’s current faculty is committed to intra- 
and inter-university collaborations, and thus able to help bridge methods and knowledge in 
other departments and faculties. Two of our colleagues are currently cross-appointed in other 
units and another faculty (Prof Luka in Urban Planning and Prof Adams in Social Studies of 
Medicine), while others  are affiliated with transdisciplinary institutes and research centres. The 
candidate will benefit from existing affiliations with the Institute of Islamic Studies, the McGill 
Institute for the Study of Canada, the Institute for Health and Social Policy, the McGill Institute 
for Gender, Sexuality, and Feminist Studies, and research centres such as the Centre for 
Interdisciplinary Research on Montreal and the Yan P. Lin Centre and its Research Group on 
Democracy, Space, and Technology coordinated by School of Architecture faculty (Profs Türeli 
and Theodore). 
 
Position title: Tenure-track, Assistant Professor of Architecture in Building Science or 
Landscape Architecture or Computational Design 
 
Our third proposal targets emerging areas of research in the School initiated by recent hires, 
namely in Building Science (Keena 2021, Craig 2018, Moe 2018), Landscape (Elkin 2019) and 
Computational Design (Vardouli 2017). An additional hire in one of these areas will increase 
Black representation in the School and Faculty, enhance research capacity in what are now one 
or three-person concentrations, and help shape inclusive pedagogical approaches with special 
focus on advanced professional education. Our proposal comes at a critical juncture when the 
School is actively redesigning its post-professional Master’s options, now on pause, to allow 
students to choose from a series of research clusters reflecting our current areas of expertise. 
The new hire in any one of these areas will bolster these clusters and help attract post-
professional students from Black and other under-represented communities. As our post-
professional program serves to feed our PhD program, this step will be key in achieving Black 
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representation in our doctoral program, eventually creating a much needed pool of prospective 
faculty members for architecture schools in Canada, North America, and globally. 
 
Aside from the crucial issue of representation, a Black hire in one of our School’s emerging 
concentrations has the potential to imbricate research and teaching in these areas with 
approaches and methods that go beyond Euro-centric epistemologies and methodologies. 
There are brilliant examples of Black scholars in Computational Design who are working to 
enrich or challenge the field by bringing bodily engagement and traditional craft practices from 
the Global South into computational systems and abstractions. In Landscape Architecture, 
members of organizations such as the Black Landscape Architects Network are working to 
amplify questions of environmental justice with Black experience. In Building Science, there are 
rich opportunities in integrating Indigenous and localized knowledges, traditional practices and 
carbon neutral materials in building systems and their simulations in to design education. We 
are drawn to emerging Black scholars who are presently undertaking lively and critical work in 
these directions. 
 
  
3. Relationship and complementarity to commitments made in McGill's ABRP to increase the 
complement of Black tenure-track and tenured professors across disciplines and academic 
units, and to strengthen research excellence and course offerings related to the fields of Black 
Canadian Studies and African Diasporic Studies. 
 
McGill’s Plan to Address Anti-Black Racism (ABRP) acknowledges space as one of the five key 
areas to be addressed. Space, in this case, is presented merely as a container for 
representation. However, space is also key in racialization and racial ordering. In order to 
empower Black members of the McGill community to “see themselves reflected … across our 
campuses,” we need to understand how space works and for whom. Unfortunately, 
Architecture remains a white, elite, male-dominated discipline and profession. We, at the 
School of Architecture, recognize that we need to re-think space to change how race is 
performed.  
 
These faculty hires will allow us to strengthen our existing research excellence. The School of 
Architecture and, by way of the School, McGill University, can make a profound impact against 
anti-Black racism and toward inclusivity by embracing academic leadership for the next 
generation of architects and researchers to engage communities as they design buildings, 
campuses and cities with anti-racist principles in mind. 
 
All architecture schools in Canada are now looking to contribute to the design and provision of 
culturally sensitive built environments for under-represented communities. The candidates will 
help the School deepen our engagement with national efforts both to understand the role of 
the built environment in the legacies of colonization and to give agency to Black and other 
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racialized professionals in present and future planning and design.  
 
The candidates will reinforce the School’s and McGill University’s links to Montreal and 
Quebec’s racialized communities.  
 
 
4. Relationship and complementarity to Faculty Strategic Hiring Plans and University Strategic 
Research Plan. 
 
The School of Architecture is in the midst of a major transformation of its tenure-track faculty. 
Since 2008 when we last engaged an external Director, in our faculty of 13 professors, we have 8 
new faculty, with two more hired but not yet started, and lines to be filled once post-pandemic 
hiring restarts. 
 
The Faculty of Engineering’s Inclusivity, Diversity and Equity Advancement (E-IDEA) initiative 
includes diversity recruitment and support and retention.  
 
The University’s Equity, Diversity and Inclusion (EDI) Strategic Plan 2020-2025 identifies current 
EDI gaps among tenure-stream academic staff. It underlines the commitment of the University 
for proactive recruitment measures in hiring and retention of faculty from the most 
underrepresented groups among tenure-track academic staff (persons who are Indigenous, 
Black, and/or living with a disability).  
 
 
5. Alignment with Faculty and University teaching priorities (undergraduate and graduate). 
 
The hiring of a scholar who works and researches place-making informed by Black spatial 
practices and Black thought will enrich and improve our teaching at both undergraduate and 
graduate levels. It will also catalyze our strong links with other units, creating interrelated and 
mutually reinforcing academic initiatives in Black place-making.  
 
Hiring a scholar at the Peter Guo-ha Fu School of Architecture with expertise in Black place-
making research will help us attract racialized architecture students and others who are 
interested in spatial justice. These new hires will ensure and enhance scholarship on Black 
issues, but will also help educate professionals who will be better prepared to engage racialized 
communities in the design, planning and construction of the built environment.  
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6. Faculty and/or Department resources available to support the position. 
 
In terms of teaching, we have strong and vocal student demand for both courses and graduate 
supervision on decolonizing the curriculum and specifically on the intersection of race and 
architecture. Student demand was clearly articulated when the student groups submitted to 
the Director of the School a 36-point “Call for Action” on July 30, 2020 [See as Appendix]. Three 
of the 36 demands refer directly to the recruitment of diverse faculty, administrators and staff, 
and the other demands also call for a transformative approach that will guide us to address 
structural racism. The Call for Action demands that the School revisits not only the content of 
what we teach but also who teaches and how we teach; it demands from us to be proactive in 
the recruitment of BIPOC students.  
 
In response to this passionate appeal, Director Martin Bressani embarked on a series of 
externally facilitated small group and one-on-one consultations with students, full time and 
part time faculty, staff and alumni to sound out views, illuminate different experiences and 
perspectives and identify priorities for action to address the systemic racism that results in the 
exclusion of BIPOC students, faculty and staff. The consultations took place over the period 
September 17 to October 23, 2020. A draft report was presented to the Director by an external 
facilitator and this report underscores the hiring of Black faculty and the revision of curriculum 
to decentre Euro-centric points of view, favouring more inclusive perspectives. 
 
Student demand was also communicated by the establishment of a student-led reading group 
in early July and the transformation of this reading group into a 3-credit course co-sponsored by 
Profs. Adams and Türeli [ARCH 540, Section 002, CRN 17715, Selected Topics in Architecture 1, 
Subtitle: Race + Space] with a public-facing blog [ https://blogs.mcgill.ca/race-space/] to which 
students regularly contribute. The blog is a collaborative, evolving and precious documentation 
of the conversations that have been occurring within the School of Architecture. We have also 
invited external contributions to the blog, linking the School’s culture of anti-racist discussions 
with related institutions. 
 
Our new colleagues hired through this new opportunity would fuel this momentum and its 
translation into a strong research focus at our School.  
 
Our established courses ARCH 684 Contemporary Theory I, New Architectures of Spatial Justice 
(Türeli) and ARCH 653 Architectural History and Theory Seminar 3, Knowledge Institutions 
(Türeli), previously offered twice as ARCH 540, ARCH 355 Architectural History 4 (Türeli), as well 
as the long-running ARCH 251 Architectural History 2 (Adams), have already started to be 
transformed by new work in Black spatial practices. Other courses in the School, especially 
those focused on European architectural history, need updating. 
 

70



Proposal – Provostial Hire to Address Anti-Black Racism 
Peter Guo-hua Fu School of Architecture 
30 November, 2020 

 6 

Fortunately, we already have in place strong post-professional and graduate programs that will 
nourish the candidates’ research and teaching. Relatedly, the School has researchers and 
students already carrying out advanced research on race and the built environment. The 
School’s research community is highly collaborative. We have an established track record of 
externally funded collaborative research projects. We have strong ties to the School of Urban 
Planning, including a faculty member (Luka) with a dual appointment in both schools. Another 
faculty member (Adams) is jointly appointed and chairs a department in the Faculty of 
Medicine. And our professional undergraduate program has longstanding links with other 
departments in the Faculty of Engineering. We have an active Research Group (lead by Türeli 
and Theodore) on Democracy, Space, and Technology, part of McGill’s Yan P. Lin Centre for the 
Study of Freedom and Global Orders that supports the study of issues such as race and the built 
environment (the Research Group hosted in 2017 and 2018 leading US-based scholars, Dianne 
Harris (Mellon Foundation) and Dell Upton (UCLA), who work on race in the discipline of 
architectural history. In addition, our recent naming endowment provides possibilities for 
scholarships, lectures, and other projects that can support new hires to interact with a broad 
array of academic and public communities. 
 
The School has pioneered research in Canada and around the world on social issues in design 
and the profession, including minimum and low-cost housing, community-based design, and 
architectural history and theory. Adams, the School’s first woman Director, has led national 
efforts to enhance the visibility of women architects (still only 28%), co-authored the only 
national survey of women architects, and served on the previous Principal’s Task Force on 
Excellence, Diversity, and Community Engagement. Another faculty member (Türeli) holds a 
Canada Research Chair on Spatial Justice and has since 2012 persistently introduced the study 
of race in all of her courses. The School’s one Black faculty member (Theodore) holds a Canada 
Research Chair in Architecture, Health, and Computation, and has contributed to diversity on 
campus in his role as Senator and as part of the Principal’s Task Force on Respect and Inclusion 
in Campus Life. Theodore has volunteered to serve in the McGill Black Mentorship Program, 
starting in 2021. New architecture professors hired through this initiative will benefit from Prof. 
Theodore’s role, collegiality, and mentorship, as well as continue our strong legacy of diversity 
work in the profession. 
 
 
7. Any need for research infrastructure (e.g., lab space and equipment) and plans to address 
this need. 
 
The position does not require any new infrastructure in the School. 
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Appendix 
Call for Action against Systemic Racism at the School of Architecture. An open letter from the 

Graduate Architecture Student Association (GASA), the Architecture Student Association 
{ASA) and invested students to the leadership and administration of the Peter Guo-Hua Fu 

School of Architecture at McGill University. 
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In	order	to	encourage	participation	in	the	ARWG	and	in	recognition	of	the	significance	of	the	work,	we	
offered	academic	credit	to	the	three	students	on	the	committee.	In	addition	to	full	participation	in	the	
meetings	and	process,	students	would	write	a	research	paper	related	to	work	of	the	committee.	

PhD	student	Chris	Clarke	McQueen	produced	the	following	paper	for	ARCH	540:	Selected	Topics	in	
Architecture	1	credit:	

	

Racism	in	University	Schools	of	Architecture	

In	response	to	“McGill’s	Action	Plan	to	Address	Anti-Black	Racism	2020-2025”,	the	Anti-Racism	Working	
Group	in	the	School	of	Architecture	was	formed.	As	a	member,	as	well	as	an	Indigenous	architect	and	
PhD	student	at	McGill	University,	I	investigated	racism	experienced	by	Indigenous	students	in	North	
American	Schools	of	Architecture.			

Due	to	historic	and	ongoing	colonial	processes	of	discrete	and	overt	racism	against	Canada’s	Indigenous	
populace,	there	exists	a	drastic	underrepresentation	of	Indigenous	individuals	in	Canadian	universities	in	
general,	and	even	more	so	in	Schools	of	Architecture	and	the	architectural	profession.	This	needs	
resolution	for	reasons	of	equity	and	the	progression	of	idling	reconciliation	with	Canada’s	Indigenous	
Peoples.		

A	preliminary	scan	of	the	literature	was	performed	using	the	McGill	library	Sofia	Discovery	tool,	Google	
Scholar,	Google,	Science	Direct,	JStore,	and	SAGE	Journals	using	the	keywords:	“Douglas	Cardinal”	AND	
architecture,	racism,	and	students,	finding	a	great	dearth	written	on	the	subject	other	than	for	that	of	
Canada’s	first	Indigenous	architect	Douglas	Cardinal.		Indigenous	research	methods	were	then	
employed,	such	as	adhering	to	the	5	Rs	and	OCAP,	with	relationships	in	particular,	through	my	existing	
relationships	and	through	the	RAIC	Indigenous	Task	Force	upon	with	most	Indigenous	architects	in	
Canada	sit.		I	requested	of	them	their	knowledge	of	literature	on	the	subject,	which	resulted	in	no	
respondents	knowing	of	such	publications.		As	such,	I	will	complete	a	second	phase	of	research	and	
conduct	interviews	with	willing	participant	Indigenous	architects	and	architecture	students,	to	ask	the	
question	of	any	experiences	of	racism	among	them.			

Some	literature	demonstrated	the	racism	experienced	by	Canada’s	first	Indigenous	architect,	Douglas	
Cardinal.		Cardinal	had	a	long	history	of	dealing	with	racism	throughout	his	life,	starting	with	his	removal	
from	his	parents	and	forced	relocation	to	Residential	School	as	a	child.		This	racism	continued	while	
attending	the	University	of	British	Columbia	School	of	Architecture,	with	his	professors	telling	him	he	did	
not	have	the	right	ethnic	lineage	to	be	an	architect;	forcing	him	to	discontinue	his	architectural	studies	
at	UBC.		He	then	moved	to	Texas,	eventually	attending	the	University	of	Texas	in	Austin.		Here	he	
excelled	without	racial	prejudice,	developing	his	curvilinear	organic	architectural	style.		Nevertheless,	he	
witnessed	severe	racism	directed	at	his	Black	and	Hispanic	classmates.	

As	Cardinal	was	the	only	architect	to	publish	on	his	racialized	experiences,	it	could	not	be	deduced	that	
racism	was	the	only	factor	in	the	low	number	of	Indigenous	architects.		However,	through	review	of	
literature	on	racism	and	colonialism	resulting	in	a	very	low	number	of	Indigenous	people	having	
attended	university	in	general,	it	can	be	extrapolated	that	this	is	also	true	for	Schools	of	Architecture.		
Nonetheless,	this	cannot	be	definitively	concluded	without	the	next	phase	of	research,	in	which	I	will	
interview	participants	about	experiences	they	may	or	may	not	have	had.	
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