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Books Challenged or Banned in 2009–20102

Banned Books Week 2010 is the twenty-ninth annual celebration of the freedom to read. This freedom, not only to choose what we read, but also 
to select from a full array of possibilities, is fi rmly rooted in the First Amendment to the U.S. Constitution, which guarantees freedom of speech 
and freedom of the press. Although we enjoy an increasing quantity and availability of information and reading material, we must remain vigilant 
to ensure that access to this material is preserved; would-be censors who continue to threaten the freedom to read come from all quarters and all 
political persuasions. Even if well intentioned, censors try to limit the freedom of others to choose what they read, see, or hear.

Sex, profanity, and racism remain the primary categories of objections, and most occur in schools and school libraries. Frequently, challenges are 
motivated by the desire to protect children. While the intent is commendable, this method of protection contains hazards far greater than exposure 
to the “evil” against which it is leveled. U.S. Supreme Court Justice William Brennan, in Texas v. Johnson, said, “If there is a bedrock principle underlying 
the First Amendment, it is that the Government may not prohibit the expression of an idea simply because society fi nds the idea itself offensive 
or disagreeable.” Individuals may restrict what they themselves or their children read, but they must not call on governmental or public agencies 
to prevent others from reading or seeing that material. 

The challenges documented in this list are not brought by people merely expressing a point of view; rather, they represent requests to remove 
materials from schools or libraries, thus restricting access to them by others. Even when the eventual outcome allows the book to stay on the library 
shelves and even when the person is a lone protester, the censorship attempt is real. Someone has tried to restrict another person’s ability to choose. 
Challenges are as important to document as actual bannings, in which a book is removed from the shelves of a library or bookstore or from the 
curriculum at a school. Attempts to censor can lead to voluntary restriction of expression by those who seek to avoid controversy; in these cases, 
material may not be published at all or may not be purchased by a bookstore, library, or school district. 

It should be noted that this bibliography is incomplete because many prohibitions against free speech and expression remain undocumented. Surveys 
indicate approximately 85 percent of the challenges to library materials receive no media attention and remain unreported. Moreover, this list is limited 
to books and does not include challenges to magazines, newspapers, fi lms, broadcasts, plays, performances, electronic publications, or exhibits.

Books Challenged or Banned in 2009–2010
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This bibliography represents books challenged, restricted, removed, or banned in 2009 and 2010 as reported in the 
Newsletter on Intellectual Freedom from May 2009−May 2010. (A date prior to May 2009 indicates the controversy 
began earlier, but continues into 2010.)

Alexie, Sherman
The Absolutely True Diary 
of a Part Time Indian 
Thorndike Press; Little
Retained on the summer reading list at Antioch, Ill. 
High School (2009) despite objections from several 
parents who found its language vulgar and racist. 
In response to concerns, however, the district will 
form a committee each March to review future 
summer reading assignments. The committee, 
which will include parents, would decide whether 
parents should be warned if a book contains possibly 
objectionable material. Source: Sept. 2009, p. 171.

Anderson, Laurie Halse 
Twisted 
Viking
Withdrawn from classroom use and the approved 
curriculum at the Montgomery County, Ky. High 
School (2009), but available at the high school library 
and student book club. Some parents have 
complained about fi ve novels that contain foul 
language and cover topics — including sex, child 
abuse, suicide, and drug abuse — deemed unsuited 
for discussion in coed high school classes. They 
also contend that the books don’t provide the 
intellectual challenge and rigor that students need 
in college preparatory classes. The titles appeared 
on suggested book lists compiled by the Young 
Adult Library Services Association, a division of 
the American Library Association, for twelve- to 
eighteen-year-olds who are “reluctant readers.” 
The superintendent removed the book because 
it wasn’t on the pre-approved curriculum list and 
couldn’t be added by teachers in the middle of a 
school year without permission. Source: Jan. 2010, 
pp. 16–17; Mar. 2010, p. 56.

Angelou, Maya
I Know Why the Caged Bird Sings 
Bantam
Restricted to students with parental permission 
at the Ocean View School District middle school 
libraries in Huntington Beach, Calif. (2009) because 
the “book’s contents were inappropriate for 
children.” Challenged in the Newman-Crows 
Landing, Calif. School District (2009) on a required 
reading list presented by the Orestimba High English 
Department. A trustee questioned the qualifi cations 
of Orestimba staff to teach a novel depicting African 
American culture. Source: Jan. 2010, pp. 7, 14–15; 
May 2010, p. 103.

Block, Francesca Lia 
Baby Be-Bop
HarperCollins
Four Wisconsin men belonging to the Christian 
Civil Liberties Union (CCLU) sought $30,000 apiece 
for emotional distress they suffered from the West 
Bend, Wis. Community Memorial Library (2009) for 
displaying a copy of the book. The claim states that, 
“specifi c words used in the book are derogatory and 
slanderous to all males” and “the words can permeate 
violence and put one’s life in possible jeopardy, adults 
and children alike.” The CCLU called for the public 
burning of this title. Four months later, the library 
board unanimously voted 9–0 to maintain, “without 
removing, relocating, labeling, or otherwise restricting 
access,” this and other books challenged in the young 
adult section at the West Bend Community Memorial 
Library. Source: July 2009, pp. 128, 132, 134; 
Sept. 2009, pp. 169–70.

Boyle, T. Coraghessan 
The Tortilla Curtain
Viking
Challenged on the Santa Rosa, Calif. High 
School reading list (2010). A review committee 
approved the continued use of the book with the 
following guidelines: “The teacher must appropriately 
prepare students for parts of the book that may be 
considered provocative; limit the book to juniors and 
seniors; should a parent object to the book, board 
policy is currently in place that allows a student to 
be excused from the book assignment, and provides 
for an alternative assignment without penalty to the 
student.” Source: Mar. 2010, pp. 55–56.

Brown, Marc Tolon 
Buster’s Sugartime
Little 
Challenged, but retained at the Union, Okla. district 
elementary school libraries (2009) despite a parent’s 
complaint that the book features two same-sex 
couples and their children. Source: Mar. 2010, 
pp. 53–54.

Burroughs, Augusten 
Running with Scissors 
St. Martin
Challenged as a suggested reading in a class 
where juniors and seniors earn college credit 
in Hillsborough County, Fla. (2010). Four high 
schools — Plant, Middleton, Hillsborough, and 
Bloomingdale — voted to keep the book and place 
a “Mature Reader” label on the front cover. Three 
high schools — Sickles, Robinson, and Lennard — 
will require parental consent. Gaither High School 
and Riverview High School voted to ban the book. 
The book was banned at Riverview because, “This 
book has extremely inappropriate content for a high 
school media center collection. The book contained 
explicit homosexual and heterosexual situations, 
profanity, underage drinking and smoking, extreme 
moral shortcomings, child molesters, graphic 
pedophile situations and total lack of negative 
consequences throughout the book.” Source: May 
2010, pp. 103–4.
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Cast, P. C. and Kristin Cast
House of Night series 
St. Martin’s Griffi n
Banned at Henderson Junior High School in the Ste-
phenville, Tex. Independent School District (2009). 
The entire teen vampire series was banned for 
sexual content and nudity. Since the series has not 
been completed, “Stephenville ISD actually banned 
books that have not yet been published and perhaps 
even books that have yet to be written. There is no 
way the district could know the content of these 
books, and yet they have been banned.” Source: 
Nov. 2009, pp. 197–98, 225.

Chbosky, Stephen 
The Perks of Being a Wallfl ower
Pocket Books 
Removed from Portage, Ind. High School classrooms 
(2008) for topics such as homosexuality, drug use, 
and sexual behavior. The novel chronicles the 
freshman year of high school of a young man 
struggling with awkwardness and the changing 
world around him. Challenged at the West Bend, 
Wis. Community Memorial Library (2009) as being 
“obscene or child pornography” in a section 
designated “Young Adults.” The library board 
unanimously voted 9–0 to maintain, “without 
removing, relocating, labeling, or otherwise 
restricting access,” the book in the young adult 
section at the West Bend Community Memorial 
Library. The vote was a rejection of a four-month 
campaign conducted by the citizen’s group West 
Bend Citizens for Safe Libraries to move fi ction and 
nonfi ction books with sexually explicit passages 
from the young adult section to the adult section 
and label them as containing sexual material. 
Challenged on Wyoming, Ohio high school district’s 
suggested reading list (2009). The book contains 
frank and sometimes explicit descriptions of sex, 
drugs, suicide, and masturbation. Restricted at 
the William Byrd and Hidden Valley high schools 
in Roanoke, Va. (2009) to juniors and seniors. 
Freshmen and sophomores, however, will need 
parental permission to check out the book. 
Source: Jan. 2009, pp. 8–9; May 2009, pp. 80–81; 
Sept. 2009, pp. 169–70; Nov. 2009, pp. 202–3; 
Jan. 2010, pp. 13–14.

Comfort, Alex 
Joy of Sex 
Crown; Simon & Schuster 
Restricted minors’ access in the Topeka and 
Shawnee County, Kans. Public Library (2009) 
because the organization Kansans for Common 
Sense contended that the material is “harmful 
to minors under state law.” Later the board voted 
6–3 in favor of adopting a staff recommendation 
to keep the books where they are currently located 
on the shelves in the library’s Health Information 
Neighborhood section. Source: May 2009, 
pp. 77−78; July 2009, p. 139.

Crutcher, Chris
Deadline 
Greenwillow Books
Withdrawn from classroom use and the approved 
curriculum at the Montgomery County, Ky. High 
School (2009), but available at the high school 
library and student book club. Some parents have 
complained about fi ve novels containing foul 
language and covering topics — including sex, 
child abuse, suicide, and drug abuse — unsuited 
for discussion in coed high school classes. They also 
contend that the books don’t provide the intellectual 
challenge and rigor that students need in college 
preparatory classes. The titles appeared on 
suggested book lists compiled by the Young Adult 
Library Services Association, a division of the 
American Library Association, for twelve- to 
eighteen-year-olds who are “reluctant readers.” 
The superintendent removed the book because 
it wasn’t on the pre-approved curriculum list and 
couldn’t be added by teachers in the middle of a 
school year without permission. Source: Jan. 2010, 
pp. 16–17; Mar. 2010, p. 56.

Drill, Esther
Deal with It! A Whole New 
Approach to Your Body, Brain, 
and Life as a gURL 
Pocket Books
Challenged at the West Bend, Wis. Community 
Memorial Library (2009) as being “pornographic 
and worse than an R-rated movie.” The library 
board unanimously voted 9–0 to maintain, “without 
removing, relocating, labeling, or otherwise restricting 
access,” the books in the young adult category at the 
West Bend Community Memorial Library. The vote 
was a rejection of a four-month campaign conducted 
by the citizen’s group West Bend Citizens for Safe 
Libraries to move fi ction and nonfi ction books with 
sexually explicit passages from the young adult section 
to the adult section and label them as containing 
sexual material. Source: May 2009, pp. 80–81; 
Sept. 2009, pp. 169–70.

Dubberley, Emily 
Sex for Busy People: The Art of 
the Quickie for Lovers on the Go 
Simon & Schuster
Restricted minors’ access in the Topeka and 
Shawnee County, Kans. Public Library (2009) 
because the organization Kansans for Common 
Sense contended that the material is “harmful 
to minors under state law.” Later the board voted 
6–3 in favor of adopting a staff recommendation 
to keep the books where they are currently located 
on the shelves in the library’s Health Information 
Neighborhood section. Source: May 2009, 
pp. 77–78; July 2009, p. 139.

Ehrenreich, Barbara
Nickel and Dimed: On (Not) Getting 
by in America
Holt
Challenged at the Easton, Penn. School District 
(2010), but retained despite a parent’s claim the 
book promotes “economic fallacies” and socialist 
ideas, as well as advocating the use of illegal drugs 
and belittling Christians. Source: May 2010, p. 107.
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Frank, Anne
Anne Frank: The Diary 
of a Young Girl
Doubleday
Challenged at the Culpeper County, Va. public 
school (2010) by a parent requesting that her 
daughter not be required to read the book aloud. 
Initially, it was reported that offi cials have decided 
to stop assigning a version of Anne Frank’s diary, 
one of the most enduring symbols of the atrocities 
of the Nazi regime, due to the complaint that the 
book includes sexual material and homosexual 
themes. The director of instruction announced 
the edition, published on the fi ftieth anniversary 
of Frank’s death in a concentration camp, will not 
be used in the future despite the fact the school 
system did not follow its own policy for handling 
complaints. The remarks set off a hailstorm of 
criticism online and brought international attention 
to the 7,600-student school system in rural Virginia. 
The superintendent said, however, that the book will 
remain a part of the English classes, although it may 
be taught at a different grade level. Source: Mar. 
2010, pp. 57–58; May 2010, p. 107.

Fuentes, Carlos 
Aura 
Farrar 
Banned from the curriculum in Puerto Rican public 
high schools (2009) along with four other books 
because of coarse language. Written by one of Latin 
America’s most prominent contemporary writers, the 
novel contains a brief romantic encounter beneath a 
crucifi x. It is a scene that prompted Mexico’s former 
interior secretary to try to have the book dropped from 
a reading list at his daughter’s private school, without 
success. Fuentes said that the attempt boosted sales 
of the book. The other titles banned were: Antologia 
personal, by Jose Luis Gonzalez; Mejor te lo cuento: 
antologia personal, 1978–2005, by Juan Antonio 
Ramos; Reunion de espejos, by Jose Luis Vega; and 
El entierro de Cortijo: 6 de octubre de 1982, by Edgardo 
Rodriguez Julia. Source: Nov. 2009, p. 204.

Garrison, Eric Marlowe 
Mastering Multiple Position Sex 
Quiver
Challenged, but retained at the Pataskala, Ohio 
Public Library (2009). The library determined to 
implement a new juvenile library card. A parent or 
guardian will be able to sign off on the card, thereby 
restricting his or her child’s borrowing rights to 
juvenile materials. Source: Jan. 2010, pp. 12–13; 
Mar. 2010, p. 53.

Hahn, Mary Downing
The Dead Man in Indian Creek 
Clarion Books; Sandpiper
Challenged at the Salem-Keizer School District, Oreg. 
elementary schools (2010) because of the drugs and 
drug smuggling activities in the book. The book was 
previously challenged in 1994 in the same school 
district because of graphic violence, examples of 
inappropriate parenting and because it was too 
frightening for elementary students. The book has won 
awards from the International Reading Association, 
the Children’s Book Council, and the American Library 
Association. Source: May 2010, pp. 105–6.

Harding, Kat 
Lesbian Kama Sutra 
Thomas Dunne Books
Restricted minors’ access in the Topeka and 
Shawnee County, Kans. Public Library (2009) 
because the organization Kansans for Common 
Sense contended that the material is “harmful 
to minors under state law.” Later the board 
voted 6–3 in favor of adopting a staff 
recommendation to keep the books where 
they are currently located on the shelves in the 
library’s Health Information Neighborhood section. 
Source: May 2009, pp. 77–78; July 2009, p. 139.

Hartinger, Brent
Geography Club 
HarperTempest
Challenged at the West Bend, Wis. Community 
Memorial Library (2009) as being “obscene or 
child pornography” in a section designated “Young 
Adults.” The library board unanimously voted 9–0 
to maintain, “without removing, relocating, labeling, 
or otherwise restricting access,” the books in the 
young adult category at the West Bend Community 
Memorial Library. The vote was a rejection of 
a four-month campaign conducted by the citizen’s 
group West Bend Citizens for Safe Libraries to move 
fi ction and nonfi ction books with sexually explicit 
passages from the young adult section to the adult 
section and label them as containing sexual material. 
Source: May 2009, pp. 80–81; Sept. 2009, 
pp. 169–70.

Hemingway, Ernest
Hills Like White Elephants: 
A Short Story: The Complete Short 
Stories of Ernest Hemingway 
Scribner
Pulled from a Litchfi eld, N.H. Campbell High School 
elective course classroom (2009) after parents 
voiced their concerns about a short-stories unit 
called “Love/Gender/Family Unit” that dealt with 
subject matters including abortion, cannibalism, 
homosexuality, and drug use. The parents said 
the stories promoted bad behavior and a “political 
agenda” and they shouldn’t be incorporated into 
classroom teachings. The Campbell High School 
English curriculum adviser eventually resigned. 
Source: Sept. 2009, p. 154.

Hitler, Adolf
Mein Kampf
Houghton
Plans by German scholars to reprint as an academic 
treatise were rejected by the state copyright holders 
(2009), who said a new edition of the book could 
fuel support for far-right groups. The Bavarian 
authorities reaffi rmed a sixty-four-year-old ban 
on the book after the Munich-based Institute of 
Contemporary History, or IFZ, applied for permission 
to reprint the work. Source: Sept. 2009, pp. 155–56.

Irving, John
A Prayer for Owen Meany 
Ballantine; Morrow 
Removed from the Pelham, Mass. school district 
recommended summer reading list (2009) after a 
parent complained about the novel’s objectionable 
language and sexuality. Source: Sept. 2009, 
pp. 153–54.

Johnson, Maureen 
The Bermudez Triangle 
Razorbill
Challenged at the Leesburg, Fla. Public Library 
(2009) because of sexual innuendo, drug references, 
and other adult topics. Source: July 2009, p. 131.
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King, Stephen 
Survivor Type: A Short Story 
from Skeleton Crew 
Signet 
Pulled from a Litchfi eld, N.H. Campbell High School 
elective course classroom (2009) after parents voiced 
their concerns about a short-stories unit called “Love/
Gender/Family Unit” that dealt with subject matters 
including abortion, cannibalism, homosexuality, and 
drug use. The parents said the stories promoted bad 
behavior and a “political agenda” and they shouldn’t be 
incorporated into classroom teachings. The Campbell 
High School English curriculum adviser eventually 
resigned. Source: Sept. 2009, p. 154.

Kingsolver, Barbara
The Bean Trees 
Harper
Challenged at the William S. Hart Union High School 
District in Saugus, Calif. (2009) as required summer 
reading for the honors English program because the 
novel includes sexual scenes and vulgar language. 
Students have the option of alternative assignments 
that still meet objectives and teaching goals. 
Source: Jan. 2010, pp. 15–16.

Klausen, Jytte 
The Cartoons That Shook the World 
Yale University Press
Yale University Press in New Haven, Conn. (2009) 
removed twelve cartoons of the Prophet Muhammad 
from an upcoming book about how they caused 
outrage across the Muslim world, citing fears of 
violence. A Danish newspaper originally published 
the cartoons — including one depicting Muhammad 
wearing a bomb-shaped turban — in 2005. Other 
Western publications reprinted them. The following 
year, the cartoons triggered massive protests from 
Morocco to Indonesia. Rioters torched Danish and 
other Western diplomatic missions. Some Muslim 
countries boycotted Danish products. Islamic law 
generally opposes any depiction of the prophet, 
even favorable, for fear it could lead to idolatry. 
Source: Nov. 2009, pp. 204–7.

Knowles, Jo (Johanna Beth) 
Lessons from a Dead Girl 
Candlewick Press
Withdrawn from classroom use and the approved 
curriculum at the Montgomery County, Ky. High School 
(2009), but available at the high school library and 
student book club. Some parents have complained 
about fi ve novels containing foul language and cover 
topics — including sex, child abuse, suicide, and drug 
abuse — unsuited for discussion in coed high school 
classes. They also contend that the books don’t 
provide the intellectual challenge and rigor that 
students need in college preparatory classes. 
The titles appeared on suggested book lists compiled 
by the Young Adult Library Services Association, 
a division of the American Library Association, 
for twelve- to eighteen-year-olds who are “reluctant 
readers.” The superintendent removed the book 
because it wasn’t on the pre-approved curriculum list 
and couldn’t be added by teachers in the middle of 
a school year without permission. Source: Jan. 2010, 
pp. 16–17; Mar. 2010, p. 56.

Lee, Harper 
To Kill a Mockingbird
Lippincott/Harper; Popular Library 
Removed from the St. Edmund Campion Secondary 
School classrooms in Brampton, Ontario, Canada 
(2009) because a parent objected to language used 
in the novel, including the word “nigger.” Source: Nov. 
2009, pp. 203–4. 

Lippman, Laura 
The Crack Cocaine Diet: A Short 
Story from Hardly Knew Her
Avon
Pulled from a Litchfi eld, N.H. Campbell High School 
elective course classroom (2009) after parents voiced 
their concerns about a short-stories unit called “Love/
Gender/Family Unit” that dealt with subject matters 
including abortion, cannibalism, homosexuality, and 
drug use. The parents said the stories promoted bad 
behavior and a “political agenda” and they shouldn’t be 
incorporated into classroom teachings. The Campbell 
High School English curriculum said the short story 
was not intended to glorify bad behavior, rather, it 
was chosen for its tone and point of view and to show 
the often devastating consequences of drug use. The 
English curriculum adviser eventually resigned. 
Source: Sept. 2009, p. 154.

Martin, Michael 
Kurt Cobain 
Capstone Press
Removed from all elementary and middle Farmington, 
Minn. school libraries (2009) because the book was 
“very dark and violent and made references to the use 
of Ritalin as being a precursor to the use of illicit drugs. 
It also covered topics such as mental illness 
and suicide.” Source: Jan. 2010, p. 11.

McDonald, Brian 
In the Middle of the Night: 
The Shocking True Story of 
a Family Killed in Cold Blood 
St. Martin
Challenged at the Cheshire, Conn. Public Library 
(2009). McDonald’s book revisits 2007, when Joshua 
Komisarjevsky and Steven Hayes allegedly invaded the 
Cheshire home of Dr. William Petit, beating him with 
a baseball bat and raping, torturing, and murdering his 
wife and two daughters. Complainants want the book 
kept off the library shelves until the men accused of 
the crime have been tried. Source: Jan. 2010, pp. 7–8; 
Mar. 2010, p. 51.

Mead, Richelle
Vampire Academy series 
Razorbill
Banned at Henderson Junior High School in the 
Stephenville, Tex. Independent School District 
(2009). The entire teen vampire series was banned 
for sexual content or nudity. Since the series has not 
been completed, “Stephenville ISD actually banned 
books that have not yet been published and perhaps 
even books that have yet to be written. There is no 
way the district could know the content of these 
books, and yet they have been banned.” Source: 
Nov. 2009, pp. 197–98, 225.

Merriam-Webster Editorial Staff 
Merriam-Webster Collegiate 
Dictionary 
Merriam-Webster
Pulled from the Menifee, Calif. Union School District 
(2010) because a parent complained when a child 
came across the term “oral sex.” Offi cials said 
the district is forming a committee to consider 
a permanent classroom ban of the dictionary. 
Source: Mar. 2010, p. 55.
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Meyer, Stephenie H. 
Twilight series 
Little
Banned in Australia (2009) for primary school students 
because the series is too racy. Librarians have stripped 
the books from shelves in some junior schools because 
they believe the content is too sexual and goes against 
religious beliefs. They even have asked parents not to 
let kids bring their own copies of Stephenie Meyer’s 
smash hit novels — which explore the stormy love 
affair between a teenage girl and a vampire — to 
school. Source: Nov. 2009, pp. 207–8.

Moore, Alan 
The League of Extraordinary 
Gentlemen: Black Dossier 
America’s Best Comics
Challenged at the Jessamine County Public Library in 
Nicolasville, Ky. (2009). A petition with 950 signatures 
was presented to the board to overturn its collection 
policy. The petition specifi cally asked for the removal 
of four works on the grounds that they “offended me 
in that they depict sexual acts and/or describe such 
acts in a way that in my opinion are contrary to the 
Jessamine County public opinion” of what should be 
in a public, taxpayer-supported collection. The petition 
concluded the works constituted a public safety issue 
in that they encourage sexual predators. In addition 
to Moore’s graphic novel, the other works challenged 
were Snuff, by Chuck Palahniuk, Choke, a DVD based 
on a novel by Palahniuk; and the DVD Ron White: 
You Can’t Fix Stupid. The graphic novel eventually 
got two employees fi red for breaching library policies, 
the library director was threatened with physical 
harm, and the book was recataloged, along with 
other graphic novels with mature trends, to a separate 
but unrestricted graphic novels section of the library. 
Source: Jan. 2010, pp. 8–9; Mar. 2010, p. 52.

Morrison, Toni 
Song of Solomon 
Knopf; NAL
Reinstated in the Shelby, Mich. school Advanced 
Placement English curriculum (2009), but parents 
are to be informed in writing and at a meeting about 
the book’s content. Students not wanting to read 
the book can choose an alternative without 
academic penalty. The superintendent had 
suspended the book from the curriculum. 
Source: July 2009, pp. 140–41.

Myracle, Lauren 
ttyl 
Amulet Books 
Challenged, but retained at the John Muir Middle 
School library in Wausau, Wis. (2009) despite a 
parent’s request that the book be removed because 
of sexually explicit content. The author said, “The 
book’s dialogue about sex and alcohol is frank but 
the characters criticize those who engage in those 
behaviors.” Retained in the Ponus Ridge Middle 
School library in Norwalk, Conn. (2010). While many 
critics decry its style as “grammatically incorrect,” 
most who take exception point to its foul language, 
sexual content, and questionable sexual behavior. 
It is the fi rst book written entirely in the format of 
instant messaging — the title itself is a shorthand 
reference to “talk to you later.” Source: July 2009, 
p. 140; May 2010, p. 127.

Richardson, Justin, and Peter Parnell
And Tango Makes Three 
Simon & Schuster
Challenged, but retained in the North Kansas City, 
Mo. schools (2009) despite a parent’s concern that 
the book wasn’t age-appropriate, didn’t follow the 
district’s policy on human sexuality education, and 
tries to indoctrinate children about homosexuality. 
The illustrated book is based on a true story of two 
male penguins that adopted an abandoned egg 
at New York City’s Central Park in the late 1990s. 
In subsequent discussions, the schools appear to 
be headed towards segregating elementary school 
libraries according to “age appropriateness.” Students 
might be restricted to view or check out materials 
in their own age-class or younger. Source: Mar. 2010, 
pp. 52–53, 73.

Schrag, Ariel, ed.
Stuck in the Middle: Seventeen 
Comics from an Unpleasant Age 
Viking
Pulled from the school library collections at two 
Sioux Falls, S.Dak. public middle schools (2009). 
The book is the work of sixteen cartoonists who 
recreated true tales from their middle-school years. 
The book’s major themes are bullying and boy-girl 
awkwardness. Masturbation and marijuana show 
up in passing, and several of the vignettes include 
words most parents wouldn’t want to hear from 
their children. Source: Jan. 2010, p. 13.

Scott, Elizabeth 
Living Dead Girl 
Simon Pulse
Challenged, but retained at the Effi ngham, Ill. Helen 
Matthes Library (2009) despite concerns about its 
graphic content and the unsatisfactory ending. The 
book is about a fi fteen-year-old’s perspective of 
living with her captor after being forcibly kidnapped 
and imprisoned at the age of ten. The book has 
received several accolades from book critics. 
Source: Nov. 2009, pp. 219–20.

Sedaris, David 
I Like Guys: A Short Story 
from Naked
Back Bay Books
Pulled from a Litchfi eld, N.H. Campbell High School 
elective course classroom (2009) after parents 
voiced their concerns about a short-stories unit 
called “Love/Gender/Family Unit” that dealt with 
subject matters including abortion, cannibalism, 
homosexuality, and drug use. The parents said the 
stories promoted bad behavior and a “political agenda” 
and they shouldn’t be incorporated into classroom 
teachings. The Campbell High School English 
curriculum adviser said the short story was selected 
not only for its tone and style, but also its message 
of respect and acceptance, not for advocating 
homosexuality. The English curriculum adviser 
eventually resigned. Source: Sept. 2009, p. 154.

Seierstad, Åsne 
The Bookseller of Kabul 
Little; Virago 
Challenged, but retained on Wyoming, Ohio high 
school district’s reading list (2009) despite concerns 
about its sexual content. After a second challenge 
to a different title, the district reviewed all books 
on reading lists. Staff members rated each book 
on its relationship to the course, its uniqueness, 
its appropriateness, and the extent to which it “could 
create controversy among students, parents, and 
community groups.” Source: Nov. 2009, pp. 202−3.

Selzer, Adam
How to Get Suspended 
and Infl uence People 
Delacorte
Challenged at the Nampa, Idaho Public Library 
(2009) by a parent appalled that the cover included 
an abstract drawing of a nude woman and the back 
cover contains some profanity. The book explores 
the theme of censorship through the eyes of a gifted 
eighth-grader who is suspended after making an 
avant-garde sex-education video for a class project. 
Source: Jan. 2010, p. 8.
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Shusterman, Neal
Unwind
Simon & Schuster
Withdrawn from classroom use and the approved 
curriculum at the Montgomery County, Ky. High 
School (2009), but available at the high school 
library and student book club. Some parents have 
complained about fi ve novels containing foul 
language and cover topics — including sex, child 
abuse, suicide, and drug abuse — unsuited for 
discussion in coed high school classes. They 
also contend that the books don’t provide the 
intellectual challenge and rigor that students need 
in college preparatory classes. The titles appeared 
on suggested book lists compiled by the Young 
Adult Library Services Association, a division of 
the American Library Association, for twelve- to 
eighteen-year-olds who are “reluctant readers.” The 
superintendent removed the book because it wasn’t 
on the pre-approved curriculum list and couldn’t be 
added by teachers in the middle of a school year 
without permission. Source: Jan. 2010, pp. 16–17; 
Mar. 2010, p. 56.

Silverstein, Charles, and Felice Picano
The Joy of Gay Sex 
Harper
Challenged in the Lewis and Clark Library in Helena, 
Mont. (2008) due to objections over its content. The 
book has been in the library’s collection since 1993. 
The library director accepted the recommendation of 
the library’s collection review committee that the book 
be retained in the collection. Restricted minors’ access 
in the Topeka and Shawnee County, Kans. Public 
Library (2009) because the organization Kansans for 
Common Sense contended that the material is 
“harmful to minors under state law.” Later the board 
voted 6–3 in favor of adopting a staff recommendation 
to keep the books where they are currently located 
on the shelves in the library’s Health Information 
Neighborhood section. Source: Nov. 2008, 
pp. 231–32, 254–55; May 2009, pp. 77–78; 
July 2009, p. 139.

Snyder, Zilpha Keatley
The Egypt Game 
Dell; Macmillan
Challenged as part of a reading list in a fourth-grade 
class at Southern Hills Elementary School in Wichita 
Falls, Tex. (2009) because the book includes scenes 
depicting Egyptian worship rituals. The Newbery 
Award-winning book has been an optional part of the 
school district’s curriculum for years. “I’m not going to 
stop until it’s banned from the school district. I will not 
quiet down. I will not back down. I don’t believe any 
student should be subjected to anything that has to 
do with evil gods or black magic,” said the student’s 
father. Source: Jan. 2010, p. 17.

Sones, Sonya
One of Those Hideous Books 
Where the Mother Dies 
Simon & Schuster
Challenged, retained at the Theisen Middle School 
in Fond du Lac, Wis. (2010) despite a parent’s belief 
that the book’s “sexual content was too mature for 
eleven- to fourteen-year-olds.” The book has won 
several awards, including being named a 2005 Best 
Book for Young Adults by the American Library 
Association. The same parent plans to request 
removal of six other books from the library, including 
the Sisterhood of the Traveling Pants series, another 
set of books by Sones, and Get Well Soon, by Julie 
Halpern. Source: Mar. 2010, p. 54; May 2010, 
pp. 127–28.

Toriyama, Akira 
Dragon Ball: The Monkey King 
Viz Comics
Removed from the Wicomico County, Md. school 
media centers (2009) because the Japanese graphic 
novels depict some violence and show nudity. 
Source: Jan. 2010, p. 9.

Von Ziegesar, Cecily 
Only in Your Dreams: 
A Gossip Girl Novel 
Little 
Challenged at the Leesburg, Fla. Public Library 
(2009) because of sexual innuendo, drug references, 
and other adult topics. Responding to a call by 
parents, church, and community leaders to remove 
this novel along with twelve other provocative books 
available to teens at the Leesburg Public Library, 
city commissioners voted 4–1 to separate all books 
based on age groups. High-school books will be 
placed in a separate area in the library stairwell. 
Source: July 2009, p. 131; Nov. 2009, p. 201.

Walker, Margaret 
Jubilee
Houghton
Challenged at the Jacksonville, Ill. High School (2010) 
by a pastor who said he found the fi ctionalized story 
of the author’s grandmother, who was born as a slave 
in Georgia, “offensive” and “trashy” and a novel about 
the way of life in the Old South. “We believe it is to 
promote superiority for white people and to step on 
black people and make them feel inferior.” The Ku Klux 
Klan challenged the novel in South Carolina in 1977 
because it produces “racial strife and hatred.” 
Source: May 2010, pp. 104–5.

Walls, Jeannette 
The Glass Castle: A Memoir 
Scribner
Challenged at the William S. Hart Union High School 
District in Saugus, Calif. (2009) as required summer 
reading for the honors English program. The 2005 
memoir chronicles the author’s harsh childhood 
and family life and includes profanity, criticisms 
of Christianity, and accounts of sexual abuse and 
prostitution. Students have the option of alternative 
assignments that still meet objectives and teaching 
goals. Source: Jan. 2010, pp. 15–16.

WritersCorps 
Paint Me Like I Am: Teen Poems 
HarperTempest
The principal at the Landis Intermediate School in 
Vineyard, N.J. (2009) removed two pages that 
included the poem “Diary of an Abusive Stepfather” 
after a thirteen-year-old Landis student’s mother 
questioned its appropriateness. The thirty-one-line 
poem is peppered with profanity and details a violent 
relationship between an adult and child. San Francisco-
based WritersCorps, an art organization linking writers 
with teens in urban areas to provide outlets for their 
experiences, produced the anthology. Retained in the 
combined middle and high school library in the North 
Fond du Lac, Wis. School District (2010) provided it 
has a label designating it as appropriate for high school 
students. Younger students could also access the book 
with prior parental permission. A parent asked the 
school district to reconsider the book due to mature 
language. Source: July 2009, pp. 131–32; May 2010, 
pp. 128–29.
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Each day, all across the country, one of our most 
basic freedoms — the right to read — is in danger. 
In communities large and small, censorship attempts 
every year threaten to undermine our freedom 
to read. Without our constant support, the First 
Amendment freedoms that we so often take for 
granted — the right to read, explore ideas, and 
express ourselves freely — are at risk. 
 
The First Amendment guarantees that each of us 
has the right to express our views, including opinions 
about particular books. At the same time, the First 
Amendment also ensures that none of us has the 
right to control or limit another person’s ability to 
read or access information. Yet, when individuals or 
groups fi le formal written requests demanding that 
libraries and schools remove specifi c books from 
the shelves, they are doing just that — attempting 
to restrict the rights of other individuals to access 
those books.

The rights and protections of the First Amendment 
include children as well as adults. While parents 
have the right — and the responsibility — to guide 
their own children’s reading, that right does not 
extend to other people’s children. Similarly, 
each adult has the right to choose their own 
reading materials, along with the responsibility 
to acknowledge and respect the right of others 
to do the same.

When we speak up to protect the right to read, 
we not only defend our individual right to free 
expression, we demonstrate tolerance and respect 
for opposing points of view. And when we take 
action to preserve our precious freedoms, we 
become participants in the ongoing evolution 
of our democratic society.

Take Action! 
Protect Your Right to Read
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Be aware of what’s happening
The best way to fi ght censorship is to be aware that 
it’s happening. When you encounter it, be prepared 
to speak up or let others know. 

Ask the people on the front lines — librarians, 
teachers, school principals — if there are any 
current attempts to challenge or ban books 
or other materials. If they have support groups 
or information lists, ask to join them. 

Legislators and public offi cials often introduce 
legislation to restrict access to books and other 
materials in libraries, schools, and bookstores. 
Let offi cials know that there are citizens actively 
opposed to demands to restrict or remove books 
in schools and libraries. 

Attend school board, library board, 
and PTA meetings 
You can speak up about the importance of free 
speech to education in a democratic society. 
As a regular participant in gatherings, you have the 
opportunity to learn about policies governing access 
to books and materials. You can witness fi rsthand 
when someone demands that a school or library 
remove a book or restrict access to books. 

Subscribe to print and online 
news publications
You can stay current on First Amendment rights 
and censorship issues.

The ALA Offi ce for Intellectual Freedom 
(www.ala.org/oif) publishes the Newsletter on 
Intellectual Freedom (members.ala.org/nif) and 
provides regular news updates via the OIF blog 
(www.oif.ala.org/oif), Twitter (twitter.com/oif) 
and the IFACTION mailing list (lists.ala.org/sympa/
info/ifaction).

The First Amendment Center 
(www.fi rstamendmentcenter.org) 
maintains an online First Amendment library 
(www.fi rstamendmentcenter.org/faclibrary/index.
aspx) and provides breaking news about First 
Amendment issues via its RSS newsfeed 
(www.fi rstamendmentcenter.org/rss/news.rss).

The McCormick Foundation’s Post-Exchange
(freedomproject.us/post-exchange) has original 
reporting and commentary on First Amendment 
and freedom related news. It also sends out an 
electronic newsletter that aggregates news from 
around the country and world on these issues.

Join groups committed to 
preserving the right to read
You can participate by joining these nonprofi t 
organizations.

The Freedom to Read Foundation 
(www.ftrf.org) is the only organization in the United 
States whose primary goal is to protect and promote 
the First Amendment in libraries by participating 
in litigation dealing with free expression in libraries 
and other venues. Members receive a quarterly 
newsletter, The FTRF News. 

The American Booksellers Foundation 
for Free Expression 
(www.abffe.org) promotes and protects the free 
exchange of ideas, particularly those contained 
in books, by opposing restrictions on the freedom 
of speech. 

The National Coalition Against Censorship 
(www.ncac.org) is an alliance of fi fty national 
non-profi t organizations, including literary, artistic, 
religious, educational, professional, labor, and 
civil liberties groups that works to educate both 
members and the public at large about the dangers 
of censorship and how to oppose them. 

The Comic Book Legal Defense Fund 
(www.cbldf.org) works to protect free speech 
in comics by supporting First Amendment rights 
for members of the comics community, fans, 
and professionals alike.

The American Civil Liberties Union 
(www.aclu.org) works daily to defend and preserve 
the individual rights and liberties guaranteed by the 
Constitution including the freedom of speech and 
freedom of the press. Local chapters and affi liates 
(www.aclu.org/affi liates) provide assistance 
to local communities.

Stay Informed

Act now to protect your right to read. Here’s how you can get involved:
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Challenge Censorship
Report censorship to ALA’s Offi ce 
for Intellectual Freedom 
You can help raise awareness of censorship 
in your local community.
ALA’s Offi ce for Intellectual Freedom tracks 
attempts to remove or restrict books across 
the country. By reporting censorship incidents, 
you can help them to identify trends in censorship 
cases and document responses and solutions to 
censorship. All identifying information is kept strictly 
confi dential. You can fi le reports online by going 
to www.ala.org/ala/issuesadvocacy/banned/
challengeslibrarymaterials/index.cfm.

Attend and participate in public hearings 
You can inform public offi cials that censorship won’t 
be tolerated in their community.
By attending hearings, you can speak out in support of 
free expression and the right to read freely. You can let 
offi cials know that there are citizens actively opposed 
to demands to restrict or remove books in schools 
and libraries. Such attempts seldom succeed when 
concerned citizens speak out against censorship.

Write letters to public offi cials
You can write to public offi cials encouraging them 
to preserve the freedom to read.
Let them know that your rights and your views are 
entitled to the same respect as those who seek 
to censor books. You can write to any offi cial you 
believe can prevent the suppression of books in 
your community: your mayor, city council, other 
city offi cials, library board members, school board 
members, superintendent of schools, etc.

Send a letter or an op-ed article to local 
news organizations
You can update community news outlets 
with information and opinion. 
Make sure you let reporters and editors know that 
there are members of the community who oppose 
censorship and the offi cial suppression of ideas. 
Like letters to public offi cials, letters sent to local 
news outlets and comments posted on websites 
and blogs are effective ways to raise awareness.

Work with community groups
You can network with local organizations for support.
Inform professional associations, civic organizations, 
and religious groups about attempts to remove books 
from the community’s library or school. You can ask to 
speak to their membership about the importance of 
preserving First Amendment freedoms. Or ask if you 
can contribute an article to the group’s newsletter or 
Web site. You can speak with the group’s leaders and 
ask them to lend public support to efforts to protect 
the right to read in the community. 

Form a coalition to oppose censorship 
in your community
You can partner with others who support 
the right to read freely.
Even a small number of persons can form a group 
to oppose censorship. Such groups allow members 
to share responsibility for attending meetings and 
conducting outreach efforts. By joining together 
you can become a resource for the community 
as a whole. (To read the story of one exemplary 
community coalition, visit their Web site at 
www.westbendparentsforfreespeech.webs.com.)

Seek assistance from national groups
You can get guidance and support 
from experienced organizations. 
Get started by researching existing groups 
so that you can benefi t from their expertise. 
Check out the national organizations listed on 
page 10 for assistance, resources, and referrals 
whenever you or your organization address 
demands to remove books from libraries 
or schools. 

SUPPORT YOUR LOCAL SCHOOLS 
AND LIBRARIES
Join Friends of the Libraries and PTAs
You can become an advocate for community 
education groups.
Libraries and schools rely on volunteers and 
advocates to accomplish their mission of educating 
young people. These groups also provide information 
and life-long learning opportunities to adults in the 
community. You can contribute by participating in 
Friends groups, PTAs, or volunteering directly where 
your help will strengthen these vital institutions.

Participate in Banned Books Week 
You can promote the right to read by joining 
in the celebration. 
Each year, libraries, schools, and bookstores 
across the nation celebrate the freedom to read 
by observing Banned Books Week. This public 
event in September features author visits and 
banned book readings. You can show your support 
for the freedom to read by attending these events. 
Please visit www.ala.org/bbooks for more resources 
and information. 



Support Banned Books Week
Banned Books Week merchandise to help celebrate the freedom to read — 
such as posters, t-shirts, buttons, and bookmarks —  is available for purchase 
at the ALA Store Online at www.alastore.ala.org, or by calling toll-free 
at 1-866-SHOP ALA (1-866-746-7252). This year’s merchandise features robots 
(see below) and the slogan “Think for Yourself and Let Others Do the Same.” 
For more information on Banned Books Week, please visit www.ala.org/bbooks.

at the ALA Store Online at www.alastore.ala.org, or by calling tolll-l frfreeee 
at 1-866-SHOP ALA (1-866-746-7252). This year’s merchandise features robots 
(see below) and the sloggan “Think for Yourself and Let Others Do the Same.” 
FoFor r momorere i infnforormamatitionon oonn BaBannnneded B Booooksks W Weeeek,k, p pleleasase e visit www.ala.org/bbooks.



Access to Library Resources and Services Regardless of Sex, Gender 

Identity, Gender Expression, or Sexual Orientation 

An Interpretation of the Library Bill of Rights 

American libraries exist and function within the context of a body of laws derived from the 
United States Constitution, including the First Amendment. The Library Bill of Rights embodies 
the basic policies that guide libraries in the provision of services, materials, and programs. 

In the preamble to its Library Bill of Rights, the American Library Association affirms that all 
libraries are forums for information and ideas. This concept of forum and its accompanying 
principle of inclusiveness pervade all six Articles of the Library Bill of Rights. 

The American Library Association stringently and unequivocally maintains that libraries and 
librarians have an obligation to resist efforts that systematically exclude materials dealing with 
any subject matter, including sex, gender identity, gender expression, or sexual orientation: 

• Article I of the Library Bill of Rights states that "Materials should not be excluded 
because of the origin, background, or views of those contributing to their creation." The 
Association affirms that books and other materials coming from gay, lesbian, bisexual, 
and/or transgendered presses; gay, lesbian, bisexual and/or transgendered authors or other 
creators; and materials regardless of format or services dealing with gay, lesbian, bisexual 
and/or transgendered life are protected by the Library Bill of Rights. Librarians are 
obligated by the Library Bill of Rights to endeavor to select materials without regard to 
the sex, gender identity, gender expression, or sexual orientation of their creators by 
using the criteria identified in their written, approved selection policies (ALA policy 
53.1.5). 
 

• Article II maintains that "Libraries should provide materials and information presenting 
all points of view on current and historical issues. Materials should not be proscribed or 
removed because of partisan or doctrinal disapproval." Library services, materials, and 
programs representing diverse points of view on sex, gender identity, gender expression, 
or sexual orientation should be considered for purchase and inclusion in library 
collections and programs. (ALA policies 53.1.1, 53.1.9, and 53.1.11). The Association 
affirms that attempts to proscribe or remove materials dealing with gay, lesbian, bisexual, 
and/or transgendered life without regard to the written, approved selection policy violate 
this tenet and constitute censorship. 
 

• Articles III and IV mandate that libraries "challenge censorship" and cooperate with those 
"resisting abridgement of free expression and free access to ideas." 
 

• Article V holds that "A person's right to use a library should not be denied or abridged 
because of origin, age, background or views." In the Library Bill of Rights and all its 
Interpretations, it is intended that: "origin" encompasses all the characteristics of 
individuals that are inherent in the circumstances of their birth; "age" encompasses all the 
characteristics of individuals that are inherent in their levels of development and 



maturity; "background" encompasses all the characteristics of individuals that are a result 
of their life experiences; and "views" encompasses all the opinions and beliefs held and 
expressed by individuals. Therefore, Article V of the Library Bill of Rights mandates that 
library services, materials, and programs be available to all members of the community 
the library serves, without regard to sex, gender identity, gender expression, or sexual 
orientation. This includes providing youth with comprehensive sex education literature 
(ALA Policy 52.5.2). 
 

• Article VI maintains that "Libraries which make exhibit spaces and meeting rooms 
available to the public they serve should make such facilities available on an equitable 
basis, regardless of the beliefs or affiliations of individuals or groups requesting their 
use." This protection extends to all groups and members of the community the library 
serves, without regard to sex, gender identity, gender expression, or sexual orientation. 

The American Library Association holds that any attempt, be it legal or extra-legal, to regulate or 
suppress library services, materials, or programs must be resisted in order that protected 
expression is not abridged. Librarians have a professional obligation to ensure that all library 
users have free and equal access to the entire range of library services, materials, and programs. 
Therefore, the Association strongly opposes any effort to limit access to information and ideas. 
The Association also encourages librarians to proactively support the First Amendment rights of 
all library users, regardless of sex, gender identity, gender expression, or sexual orientation. 

Adopted June 30, 1993, by the ALA Council; amended July 12, 2000, June 30, 2004, July 2, 
2008. 



INTELLECTUAL FREEDOM PRINCIPLES FOR ACADEMIC LIBRARIES
An Interpretation of the LIBRARY BILL OF RIGHTS

A strong intellectual freedom perspective is critical to the development of academic library collections
and services that dispassionately meet the education and research needs of a college or university
community.  The purpose of this statement is to outline how and where intellectual freedom principles fit
into an academic library setting, thereby raising consciousness of the intellectual freedom context within
which academic librarians work.  The following principles should be reflected in all relevant library
policy documents.

1. The general principles set forth in the Library Bill of Rights form an indispensable framework for
building collections, services, and policies that serve the entire academic community.

2. The privacy of library users is and must be inviolable. Policies should be in place that maintain
confidentiality of library borrowing records and of other information relating to personal use of
library information and services.

3. The development of library collections in support of an institution’s instruction and research
programs should transcend the personal values of the selector. In the interests of research and
learning, it is essential that collections contain materials representing a variety of perspectives on
subjects that may be considered controversial.

4. Preservation and replacement efforts should ensure that balance in library materials is maintained and
that controversial materials are not removed from the collections through theft, loss, mutilation, or
normal wear and tear. There should be alertness to efforts by special interest groups to bias a
collection though systematic theft or mutilation.

5. Licensing agreements should be consistent with the Library Bill of Rights, and should maximize
access.

6. Open and unfiltered access to the Internet should be conveniently available to the academic
community in a college or university library. Content filtering devices and content-based restrictions
are a contradiction of the academic library mission to further research and learning through exposure
to the broadest possible range of ideas and information. Such restrictions are a fundamental violation
of intellectual freedom in academic libraries.

7. Freedom of information and of creative expression should be reflected in library exhibits and in all
relevant library policy documents.

8. Library meeting rooms, research carrels, exhibit spaces, and other facilities should be available to the
academic community regardless of research being pursued or subject being discussed. Any
restrictions made necessary because of limited availability of space should be based on need, as
reflected in library policy, rather than on content of research or discussion.

9. Whenever possible, library services should be available without charge in order to encourage inquiry.
Where charges are necessary, a free or low-cost alternative (e.g., downloading to disc rather than
printing) should be available when possible.

10. A service philosophy should be promoted that affords equal access to information for all in the
academic community with no discrimination on the basis of race, values, gender, sexual orientation,
cultural or ethnic background, physical or learning disability, economic status, religious beliefs, or
views.

11. A procedure ensuring due process should be in place to deal with requests by those within and
outside the academic community for removal or addition of library resources, exhibits, or services.

12. It is recommended that this statement of principle be endorsed by appropriate institutional governing
bodies, including the faculty senate or similar instrument of faculty governance.

Approved by ACRL Board of Directors: June 29, 1999
Adopted July 12, 2000, by the ALA Council.
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Guidelines for Developing a Library Privacy Policy  
 

I. Introduction 

Privacy is essential to the exercise of free speech, free thought, and free association.  In libraries, the right 
to privacy is the right to open inquiry without having the subject of one’s interest examined or scrutinized 
by others.  Confidentiality exists when a library is in possession of personally identifiable information 
(PII) about users and keeps that information private on their behalf.   

With technology changes, increased incidence of identity theft, and new laws, as well as increased law 
enforcement surveillance, librarians must act now to develop and/or revise their privacy policies and 
procedures in order to ensure that confidential information in all formats is protected from abuse.  They 
must also protect their organizations from liability and public relations problems.  When developing and 
revising policies, librarians need to ensure that they: 
 

• Limit the degree to which personally identifiable information is monitored, collected, 
disclosed, and distributed.   

• Avoid creating unnecessary records.   
• Avoid retaining records that are not needed for efficient operation of the library, including 

data-related logs, digital records, vendor-collected data, and system backups. 
• Avoid library practices and procedures that place personally identifiable information on public 

view. 
 
A privacy policy communicates the library’s commitment to protecting users’ personally identifiable 
information.  A well-defined privacy policy tells library users how their information is utilized and 
explains the circumstances under which personally identifiable information might be disclosed.  When 
preparing a privacy policy, librarians need to consult an attorney in order to ensure that the library’s 
statement harmonize with the many state and federal laws governing the collection and sharing of 
personally identifiable information.   
 
Libraries need to post privacy policies publicly.  Privacy: An  Interpretation of the Library Bill of Rights 
states that, "Users have the right to be informed what policies and procedures govern the amount and 
retention of personally identifiable information, why that information is necessary for the library, and 
what the user can do to maintain his or her privacy." 
 
 
PII: Personally Identifiable Information 
One of the key concepts to understand when developing policies and procedures is that defined as: 
“Personally identifiable information” (PII).  PII has become the generally accepted language; ALA began 
using this term in 1991 when it adopted the Policy Concerning Confidentiality of Personally Identifiable 
Information about Library Users. PII connects individuals to what they bought with their credit cards, 
what they checked out with their library cards, and what Web sites they visited where they picked up 
cookies. More than simple identification, PII can build up a picture of tastes and interests —a dossier of 
sorts, though crude and often inaccurate. While targeted advertising is the obvious use for PII, some 
people would use this information to assess an individual’s character, decide if they were a security risk, 



 
 

 
 
 
 
 

3 

or embarrass them for opposing a particular position. Because of the chilling effect that such scrutiny can 
have on open inquiry and freedom of expression, libraries and bookstores have long resisted requests to 
release information that connects individual persons with specific books. 
 

Selected Links: 
• American Library Association, Policy Concerning Confidentiality of Personally Identifiable 

Information about Library Users: 
http://www.ala.org/Template.cfm?Section=Other_Policies_and_Guidelines&Template=/Cont
entManagement/ContentDisplay.cfm&ContentID=13087 

• Privacy Rights Clearinghouse, Privacy Survival Guide: http://www.privacyrights.org/fs/fs1-
surv.htm  

 
 
Privacy Policies and the Law 
Library privacy and confidentiality policies must be in compliance with applicable federal, state, and local 
laws.  The courts have upheld the right to privacy based on the Bill of Rights of the U.S. Constitution.  
Many states provide guarantees of privacy in their constitutions and statute law.  Numerous decisions in 
case law have defined and extended rights to privacy. 

 
Selected Links: 
• First, Fourth, Fifth, Ninth, Tenth, and Fourteenth Amendments to the Constitution of the 

United States: http://www.ala.org/alaorg/oif/14514.html 
• Article Twelve of the Universal Declaration of Human Rights: 

http://www.un.org/Overview/rights.html 
• Your Privacy Protection Under the Law:  http://www.consumerprivacyguide.org/law/ 
• History of the Privacy Act of 1974:  http://www.cavebear.com/nsf-dns/pa_history.htm 
• Privacy and the Courts: 

http://www.ala.org/Template.cfm?Section=Related_Links6&Template=/ContentManagement/
ContentDisplay.cfm&ContentID=25293 

• State Privacy Laws Regarding Library Records: 
http://www.ala.org/Template.cfm?Section=State_IFC_in_Action&Template=/ContentManage
ment/ContentDisplay.cfm&ContentID=14773 

 
 

Privacy Policies and ALA 
A number of ALA policies and recommendations have been passed in recent years on privacy and 
confidentiality issues.  But recognition of the importance of this issue dates back as far as the 1930’s in 
ALA policy.  Article Eleven of the Code of Ethics for Librarians (1939) asserted that “It is the librarian’s 
obligation to treat as confidential any private information obtained through contact with library patrons.”  
Article Three of the current Code (1995) states: “We protect each library user’s right to privacy and 
confidentiality with respect to information sought or received and resources consulted, borrowed, 
acquired, or transmitted.”  
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Selected Links: 
• American Library Association, Privacy Policies and Statements [link to list] 
• American Library Association, Code of Ethics:  

http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/Intellectual_Freedom3/
Statements_and_Policies/Code_of_Ethics/Code_of_Ethics.htm 

• History of the Code of Ethics:  
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/Intellectual_Freedom3/
Statements_and_Policies/Code_of_Ethics/History1/Default2092.htm 

• The American Library Association,  Task Force on Privacy and Confidentiality in the 
Electronic Environment Final Report, 7 July 2000:  
http://www.ala.org/Content/NavigationMenu/LITA/LITA_Resources_and_Services/ALA_Tas
k_Force_on_Privacy_and_Confidentiality/ALA_Task_Force_on_Privacy_and_Confidentiality
.htm 

• American Library Association, Website Privacy Statement (April 3, 2003): 
http://www.ala.org/Content/NavigationMenu/Home/Privacy_Statement.htm 

 
 

Your Library’s Policy Should Incorporate Standard Privacy Principles  
In addition to ALA policies, there are many very good frameworks for establishing privacy policies. The 
privacy policy guidelines outlined here are based in part on what are known as the five "Fair Information 
Practice Principles."  These five principles outline the rights of Notice, Choice, Access, Security, and 
Enforcement.  Another widely accepted European legal framework establishing rights of data privacy 
and confidentiality calls for ensuring Collection limitation, Data quality, Purpose specification, Use 
limitation, Security safeguards, Openness, Individual participation, and Accountability.  These 
frameworks provide the basis for recommendations from other consumer and privacy advocacy groups, 
whose checklists are well worth reviewing.  
 
 Selected Links: 

• United States Department of Health, Education and Welfare. Records, Computers and the 
Rights of Citizens, Summary and Recommendations (1973):  
http://aspe.hhs.gov/datacncl/1973privacy/Summary.htm 

• United States Federal Trade Commission, "Chapter III: Fair Information Practice Principles," 
Privacy Online: A Report to Congress (June 1998): 
http://www.ftc.gov/reports/privacy3/fairinfo.htm#Fair%20Information%20Practice%20Princip
les 

• Organization for Economic Cooperation and Development (OECD), Guidelines on the 
Protection of Privacy and Transborder Flows of Personal Data  (Sept. 1980):  
http://www.oecd.org/EN/document/0,,EN-document-0-nodirectorate-no-4-10255-
0,00.html#title1 

• International Federation of Library Associations (IFLA), “The Glasgow Declaration on 
Libraries, Information Services and Intellectual Freedom,” (The Hague, Netherlands: IFLA, 
August 20, 2002): http://www.ifla.org/faife/policy/iflastat/gldeclar-e.html 

• International Federation of Library Associations (IFLA), “The IFLA Internet Manifesto,” (The 
Hague, Netherlands: IFLA, August 23, 2002): http://www.ifla.org/III/misc/im-e.htm 

• Canadian Library Association, “Citizenship Access to Information Data Banks - Right to 
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Privacy”  (June, 1987): http://www.cla.ca/about/citizen.htm 
• Privacy Rights Clearinghouse, A Checklist of Responsible Information-Handling Practices:  

http://www.privacyrights.org/fs/fs12-ih2.htm 
• Computer Professionals for Social Responsibility, Electronic Privacy Principles:  

http://www.cpsr.org/program/privacy/privacy8.html 
 
II. How to Draft a Library Privacy Policy (a Model Privacy Policy is attached as Appendix 1 to 
this document)   
 
All types of libraries are urged to draft and/or revise privacy and confidentiality policies.  This document 
offers guidance for public, academic, research, school, and special libraries, as well as library systems.  
Special considerations are raised in Section III for school and academic libraries and for public library 
services to minors because each are affected by laws and practices unique to those particular situations.  
Other considerations may also apply.  When drafting a policy, library administrators should check with 
their parent institutions to ensure they are complying with appropriate norms and policies.  Some 
elements of this guidance may not pertain to all libraries.   
 
1.  Notice & Openness 
 
Policies should provide notice to users of their rights to privacy and confidentiality and of the policies of 
the library that govern these issues.  Such notice should dictate the types of information gathered and the 
purposes for and limitations on its use.  It is critical that library privacy policies be made widely available 
to users through multiple means.  This is because safeguarding personal privacy requires that individuals 
know what personally identifiable information (PII) is gathered about them, where and how it is stored 
(and for how long), who has access to it and under what conditions, and how that PII is used.  
 

Examples of User Notice Statements from Sample Library Privacy Policies:  
 

• Mill Valley Public Library Privacy Statement: http://millvalleylibrary.org/sitedocs/privacy.htm 
• Queens Borough Public Library: http://www.qbpl.org/about/policy/confidential.asp 
• Florida State University Libraries: http://www.fsu.edu/library/explore/policies/privacy.shtml 

 
2.  Choice & Consent  
 
Choice means giving users options as to how any personal information collected from them may be used.  
Provision of many library services requires the collection and retention of personally identifiable 
information.  Whether this is required (e.g. in order to circulate library material), automatic (e.g. as in 
some Web-based library services), or voluntary (e.g. when engaging in email-based reference), this 
information should be retained only as long as is necessary to fulfill the function for which it was initially 
acquired.  Two commonly used schemes for choice/consent are “opt-in,” where the default is not to 
include the information and affirmative steps are required for inclusion, or “opt-out” where the default is 
to include the information and affirmative steps are required for exclusion.   
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Examples of Choice and Consent Statements from Sample Library Privacy Policies: 
 
• Salem College Library: http://www.salem.edu/privacy 
• Brooklyn Public Library:  http://www.brooklynpubliclibrary.org/policy/ 
• Duke University Library: http://www.lib.duke.edu/privacy.htm 
• Santa Clara City Library: http://www.library.ci.santa-clara.ca.us/about-the-

library/policies.html 
 
3. Access by Users 
 
Users have the right of access to their own personally identifiable information (PII).  The right to this 
access should be mentioned in the privacy policy.  Verifying the accuracy and status of PII helps ensure 
that library services that rely on personally identifiable information can function properly.  The right of 
access covers all types of information gathered about a library user or about his or her use of the library, 
including mailing addresses, circulation records, computer use logs, etc.  Access to personal information 
should be made available onsite or through online access with security parameters in effect to verify the 
existence of individual users.   
 
Right to access should also address instances in which age may be a factor. The Children’s Online Privacy 
Protection Act of 1998 (COPPA) provides for “a parent's ability to review, make changes to, or have 
deleted the child's personal information.”  For more on COPPA, see the section called “School Library 
Media Centers” below under Part III.  
 

Examples of Access Statements from Sample Library Privacy Policies: 
 

• Duke University: http://www.lib.duke.edu/privacy.htm 
• Salem College: http://www.salem.edu/privacy.html 
• John Carroll University: http://www.jcu.edu/library/statpol/jcuprivacypolicy.htm 
• Seattle Public Library: http://www.spl.org/borrserv/privacy.html 
• Indian River Community College: 

http://www.ircc.cc.fl.us/learnres/libsrv/aboutlib/privacypol.html 
 
4. Data Integrity & Security  
 
Data Integrity:  The library needs to assure data integrity.  Whenever personally identifiable information 
(PII) is collected, the library must take reasonable steps to ensure integrity, including using only reputable 
sources of data, providing library users access to their personal data, updating information regularly, 
destroying untimely data or converting it to anonymous form, and stripping PII from aggregated, 
summary data.  It is the responsibility of library staff to destroy information in confidential or privacy-
protected records in order to ensure unauthorized disclosure. Information that should be regularly purged 
or shredded includes PII on library resource use, material circulation history, security/surveillance tapes 
and use logs, both paper and electronic.   
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Shared Data:  If patron records are supplied by or shared with a parent institution such as a college 
registrar or a library consortium, the library needs to adopt measures to ensure timely corrections and 
deletions of data.  Likewise, when the library exchanges data with other departments such as bursars and 
tax collectors, vendors, or any other organizations, it must ensure that records are accurate and up to date.  
Libraries issuing passwords should avoid choosing passwords or PIN’s that can reveal a user’s identity, 
including social security numbers. 

Security:  Security involves both managerial and technical measures to protect against loss and the 
unauthorized access, destruction, use, or disclosure of the data.  Security measures should be integrated 
into the design, implementation and day-to-day practices of the library’s entire operating environment as 
part of its continuing commitment to risk management.  These measures are intended to prevent 
corruption of data, block unknown or unauthorized access to library systems and information, and provide 
reasonable protection of private information in a library’s custody, even if stored offsite on servers or 
back up tapes.   

Administrative Measures:  The library needs to implement internal organizational measures that limit 
access to data while ensuring that those individuals with access do not utilize the data for unauthorized 
purposes.  The library must also prevent unauthorized access through such technical security measures as 
including encryption in the transmission and storage of data; limits on access through use of passwords; 
and the storage of data on secure servers or computers that are inaccessible by modem or network 
connection.  If libraries store PII on servers or back up tapes that are offsite, they must ensure that 
comparable measures to limit access to data are followed.  Libraries should develop routine schedules for 
shredding PII collected on paper.   

Electronic Tracking:  Neither local nor external electronic systems used by the library should collect PII 
by logging or tracking e-mail, chat room use, Web browsing, cookies, middleware, or other usage. 
Nevertheless, users should be advised of the limits to library privacy protection when using remote sites.  
If the library enables cookies (small files sent to a browser by a Web site to enable customization of 
individual visits), it should alert users how to refuse, disable, or remove cookies from their hard drives.  In 
addition, the library should not maintain cookies after users terminate their sessions nor share them with 
external third parties.  Libraries should regularly remove cookies, Web history, cached files, or other 
computer and Internet use records and other software code that is placed on their networks.  Those 
libraries that authenticate patrons for use of external databases by middleware systems and/or proxy 
servers should simply verify the attributes of valid users and not release PII.  

Data Retention:  It is the responsibility of library staff to destroy information in confidential or privacy-
protected records in order to safeguard data from unauthorized disclosure. Information that should be 
regularly purged or shredded includes PII on library resource use, material circulation history, and 
security/surveillance tapes and logs.  If this data is maintained off site, library administrators must ensure 
that appropriate data retention policies and procedures are employed.  Libraries that use surveillance 
cameras should have written policies stating that the cameras are not to be used for any other purpose.  If 
the cameras create any records, the library must recognize its responsibility to protect their confidentiality 
like any other library record.  This is best accomplished by purging the records as soon as their purpose is 
served. 
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Encryption:  Data encryption can be used to enhance privacy protection.  Encrypted data requires others 
to use a pre-defined electronic “key” to decipher the contents of a message, file, or transaction.  Libraries 
should negotiate with vendors to encourage the use of such technology in library systems (e.g., in the 
document delivery, saved searches, and email features now offered by many OPAC vendors).  Whenever 
possible, libraries should consider making encryption tools available to library users who are engaging in 
personalized online transactions or communications. 

 Selected Links: 
• ALA Task Force on Privacy and Confidentiality in the Electronic Environment. Final Report, 

7 July 2000: 
http://www.ala.org/Content/NavigationMenu/LITA/LITA_Resources_and_Services/ALA_Tas
k_Force_on_Privacy_and_Confidentiality/ALA_Task_Force_on_Privacy_and_Confidentiality
.htm 

• Berkeley Digital Library Sunsite, Web Log Washing: 
http://sunsite.berkeley.edu/Web4Lib/RefCenter/logwashing.html 

• California Digital Library, SOPAG Privacy Audit and Guidelines:   
http://www.cdlib.org/libstaff/privacytf/privacy_audit.html 

• Center for Democracy and Technology, Authentication Privacy Principles Working Group: 
http://www.cdt.org/privacy/authentication/030513interim.shtml 

• CERT Tech Tips: http://www.cert.org/tech_tips/ 
• Cookie Central, Frequently Asked Questions About Cookies: 

http://www.cookiecentral.com/faq/  
• Electronic Frontier Foundation, "Privacy, Security, Crypto, & Surveillance" Archive: 

http://www.eff.org/Privacy/ 
• The Electronic Privacy Information Center, Cookie Page: 

http://www.epic.org/privacy/internet/cookies/ 
• The Electronic Privacy Information Center, International Data Retention Page: 

http://www.epic.org/privacy/intl/data_retention.html 
• International Coalition of Libraray Consortia, Privacy Guidelines for Electronic Resources 

Vendors: http://www.library.yale.edu/consortia/2002privacyguidelines.html 
• IEEE, Security & Privacy Magazine: http://www.computer.org/security/ 
• Internet2, The Shibboleth Project: http://shibboleth.internet2.edu 
• World Wide Web Consortium, The World Wide Web Security FAQ: 8. Server Logs and 

Privacy: http://www.inet.co.th/security/wwwsf6.html 
 
Examples of Retention Schedules from Sample Library Privacy Policies: 
 
• Spokane County Public Library:  http://www.scld.org/privacy.htm 
• Colorado State University Library:  http://manta.library.colostate.edu/privacy.html 
• Indiana University – Purdue Library:  

http://www.lib.ipfw.edu/library_info/library_policy/privacy_policy.html 
• University of Michigan Library:  http://www.lib.umich.edu/policies/privacy.html 
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Examples of Security Statements from Sample Library Privacy Policies: 
 
• Cleveland Heights-University Heights Public Library: 

http://www.heightslibrary.org/privacy.php 
• Duke University Library: http://www.lib.duke.edu/privacy.htm 
• John Carroll University Library: http://www.jcu.edu/library/statpol/jcuprivacypolicy.htm 
• Seattle Public Library: http://www.spl.org/policies/privacynotice.html 
• Syracuse University Library: http://libwww.syr.edu/policies/privacy.html 
• University of Texas – Southwestern Library: 

http://www3.utsouthwestern.edu/library/about/policies/privacy.html 
 
5. Enforcement & Redress 
 
Libraries that develop privacy policies need to establish and maintain an effective mechanism to enforce 
them.  They should conduct regular privacy audits in order to ensure that all library programs and services 
are enforcing this privacy policy.  Redress must be available for library users who feel their privacy and 
confidentiality rights are violated.  Libraries should provide a means to investigate complaints and re-
audit policy and procedures in cases of potential violation of library privacy and confidentiality.  Library 
educational efforts should include informing users how to protect their own privacy and confidentiality, 
both in and outside of the library setting. 
 

Selected Links: 
• ALA Office for Information Technology Policy, Top tips for Protecting Privacy Online  
• United States Federal Trade Commission, Privacy Tips: 

http://www.ftc.gov/bcp/conline/pubs/alerts/privtipsalrt.htm  
 
Libraries must ensure they have well-established procedures to enforce their policies by informing users 
about the legal conditions under which they might be required to release personally identifiable 
information (PII).  Libraries should only consider a law enforcement request for any library record if it is 
issued by a court of competent jurisdiction that shows good cause and is in proper form.  Only library 
administrators after conferring with legal counsel should be authorized to accept or comply with 
subpoenas, warrants, court orders or other investigatory documents directed to the library or pertaining to 
library property.  All library staff, however, should be trained and required to contact a designated Library 
Privacy Officer or previously designated administrator immediately should a law enforcement officer 
appear and request the library comply with a request to release PII.   
 
Libraries should develop and implement procedures for dealing with law enforcement requests before, 
during, and after a visit.  Guidance on these matters can be found in the following ALA documents: 
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• Confidentiality and Coping with Law Enforcement Inquiries: Guidelines for the Library and 

its Staff, April 2002: 
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/Intellectual_Freedom3/
Intellectual_Freedom_Issues/guidelineslibrary.pdf 

• Suggested Procedures for Implementing Policy on Confidentiality of Library Records, 1988: 
http://www.ala.org/Template.cfm?Section=Other_Policies_and_Guidelines&Template=/Conte
ntManagement/ContentDisplay.cfm&ContentID=20013 

• USA PATRIOT Act, May 2003: 
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/Intellectual_Freedom3/
Intellectual_Freedom_Issues/USA_Patriot_Act.htm 

• Guidelines for Librarians on the USA PATRIOT Act: What to do before, during and after a 
“knock at the door?”, January 2002: 
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/ALA_Washington/Issu
es2/Civil_Liberties,_Intellectual_Freedom,_Privacy/The_USA_Patriot_Act_and_Libraries/pat
step.pdf 

 
To learn more about federal search and seizure guidelines, see: 
 

• United States Department of Justice Criminal Division Computer Crime and Intellectual 
Property Section, Searching and Seizing Computers and Obtaining Electronic Evidence in 
Criminal Investigations, July 2002: 
http://www.usdoj.gov/criminal/cybercrime/s&smanual2002.htm 

 
Examples of Disclosure/Court Order Statements from Sample Library Privacy Policies: 
 
• Fort Vancouver Regional Library District: 

http://66.96.75.5/aboutus/policies/confidentiality.htm 
• Kansas City Public Library: 

http://www.kclibrary.org/about/libpub/index.cfm?action=read&PubID=17&filetype=html 
• Madison, WI, Public Library: http://madison.scls.lib.wi.us/policies.html#con 
• Mansfield, OH: http://winslo.state.oh.us/publib/confid-mansfield.html 
• Queensboro Public Library: http://www.qbpl.org/about/policy/confidential.asp 
• Carleton College: http://www.library.carleton.edu/loan/circ.html#confidentiality 
• College of St. Catherine: http://www.stkate.edu/library/admin/privacy.html 
• Indiana University – Purdue: 

http://www.lib.ipfw.edu/library_info/library_policy/privacy_policy.html 
• University of Michigan – Dearborn: http://libraryweb.umd.umich.edu/lib/privacy.html 
• Vanderbilt University: http://www.library.vanderbilt.edu/access/confidentiality.shtml 
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III. Special Privacy Policy Considerations: Academic Libraries, School Libraries, 
and Public Library Services to Minors 
 
Academic Libraries 
 
The heart of the mission of academic institutions is the freedom to research unfamiliar and controversial 
topics.   Academic libraries serve those needs well.  Often, they offer their personal, professional, and 
educational information services to a wide variety of users.  If academic libraries provide different levels 
of service or access to different categories of borrowers (e.g., faculty, graduate students, undergraduate 
students, or community members), they must ensure that their services and access are offered equitably 
within a borrower type.  Such restrictions should not impede intellectual freedom. 
  
Academic Libraries and Students: Students in academic institutions are adults and must be accorded the 
same privacy safeguards as adults in other types of libraries. The mere fact that students are enrolled in 
courses should not jeopardize their privacy rights. Thus, student circulation records for course-required 
and reserve reading should be protected from inquiry with the same rigor as their circulation records for 
personal reading.  Librarians assisting in investigations of plagiarism should take care to protect the usage 
records of individual students.  Librarians can assist faculty in the development of classroom instruction 
and procedures that meet educational goals without compromising student rights to privacy. 
  
Academic Libraries and FERPA and SEVIS:  The Family Educational Rights and Privacy Act (FERPA) 
was passed to protect the privacy of student education records and to define who can access these records.  
FERPA grants parents the rights until the child turns 18 years old or attends a school beyond the high 
school level.  The Student and Exchange Visitors Information System (SEVIS) maintains updated 
information on approximately one million non-immigrant foreign students and exchange visitors during 
the course of their stay in the United States each year.  Colleges and universities are now required to 
report a foreign student’s failure to enroll or if students drop out of their programs.  Colleges and 
university librarians need to identify how their institutions implement these laws and whether they have 
any impact on the collection and retention of library user records. 
 
Academic Libraries and Faculty: Academic institutions often rely on principles of academic freedom to 
protect the intellectual freedom of faculty. While the principles of academic freedom are intended to 
protect faculty from professional consequences of researching in unpopular or controversial areas, they do 
not necessarily protect the privacy of faculty.  Academic libraries should also have in place appropriate 
policies based on First Amendment and Fourth Amendment rights to protect the privacy of faculty 
members’ library records. 
  
Academic Libraries and Computer Systems: The computer networks of academic libraries are often part 
of institutional networks, under the ultimate control of units outside the library. Academic libraries should 
work with campus computer departments to ensure that student and faculty information-seeking activity is 
kept confidential and well protected throughout the institution. In addition, library personnel should 
review library procedures and arrangements with outside vendors to ensure the highest level of protection 
for such records as online digital reference logs, proxy server and other authentication devices, e-mail 
reference transactions, personalized searching, and SDI profiles. 
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Selected Links: 
• Cause, Privacy and the Handling of Student Information in the Electronic Networked 

Environment of Colleges and Universities, 1997: 
http://www.educause.edu/ir/library/pdf/pub3102.pdf 

• American Library Association, Intellectual Freedom Principles for Academic Libraries: An 
Interpretation of the Library Bill of Rights: 
http://www.ala.org/Template.cfm?Section=Interpretations&Template=/ContentManagement/C
ontentDisplay.cfm&ContentID=8551 

• Barbara M. Jones, "Academic Libraries and Intellectual Freedom:” 
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/Intellectual_Freedom3/
Intellectual_Freedom_Toolkits/Intellectual_Freedom_Manual/Chapters_from_Fifth_Edition/A
cademic_Libraries_and_Intellectual_Freedom.htm  

• United States Department of Education, Family Educational Rights and Privacy Act (FERPA): 
http://www.ed.gov/offices/OII/fpco/ferpa/ 

• United States Department of Education, Protecting the Privacy of Student Records, Guidelines 
for Education Agencies: http://nces.ed.gov/pubs97/p97527/index.html  

• United States Department of Homeland Security, SEVP: Student and Exchange Visitor 
Program: http://www.immigration.gov/graphics/shared/sevis/index.htm 

• Virginia Rezmierski and Nathaniel St. Clair, II, Identifying Where Technology Logging and 
Monitoring for Increased Security End and Violations of Personal Privacy and Student 
Records Begin: Final Report NS-LAMP Project, Washington, DC: American Association of 
Collegiate Registrars and Admissions Officers, 2001: 
http://www.aacrao.org/publications/catalog/NSF-LAMP.pdf 

  

School Libraries  

School library media specialists have an ethical obligation to protect and promote student privacy.  
Although the educational level and program of the school necessarily shapes the resources and services of 
a school library, the principles of the Library Bill of Rights apply equally to all librarians, including 
school library media specialists.   

School Libraries and FERPA: School records are governed by the Family Educational Rights and Privacy 
Act (FERPA) that grants parents the rights to access student educational records until the child turns 18 
years old.  School library media specialists need to identify how their institutions implement this law and 
its impact on collection and retention of library user records.   

Students as Library Users: Students who use school libraries need to learn about the concepts of privacy 
and confidentiality.  They may not know the dangers of sharing personally identifiable information with 
others.  School library media specialists may face the situation of an adult asking for information 
pertaining to students’ library use.  These situations must be handled in accordance with all school and 
library policies.  In an ideal situation, that information would not be released.  Teachers should not be able 
to “check” on students to see if they have borrowed assigned readings or used specific resources.  School 
library media specialists are best served when they assist teachers in developing classroom procedures and 
policies that preserve user privacy and meet educational goals.   
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School Library Procedures: School library media specialists have a responsibility to “assume a leadership 
role in promoting the principles of intellectual freedom within the school by providing resources and 
services that create and sustain an atmosphere of free inquiry.”  This includes safeguarding student and 
teacher privacy.  School library personnel must strive to: educate all members of the school community 
about the value of privacy to school library media center users; develop board approved policies that 
provide the highest level of protection for all records; and, teach all members of the educational 
community about the policies and procedures that govern privacy.  School libraries operate as part of 
larger educational structures.  In some cases school systems may create policies and procedures that 
infringe on students’ rights to privacy.  School library personnel are encouraged to educate all policy 
makers about the dangers of abridging students’ privacy rights.  

School libraries and COPPA: The Children’s Online Privacy Protection Act (COPPA) directly affects 
commercial Web sites targeted to children, as well as those sites that know they are collecting personally 
identifiable information from children 12 and under.  Such sites have a legal obligation to comply with 
the law.  Prosecution is one of the penalties for non-compliance.  Noncommercial Web sites, such as 
library, nonprofit, community groups, and government agencies are not covered by COPPA.  A library 
collecting personal information from children in order to e-mail them summer reading lists or reference 
assistance is not required to seek parental consent.  Although libraries are not directly impacted by 
COPPA, children using the Internet in a library may need help understanding the law and getting consent 
from their parents.  In some instances, children will find that COPPA may restrict their ability to 
participate in some activities on Web sites while they await parental approval.  It is the librarians’ role to 
guide children through the process or help them find alternative activities online.  Parents may need 
assistance in understanding the law and the significance of the requests they receive from Web sites.  
Librarians and libraries should play a key role in helping all library users understand and comply with 
COPPA.   (Note: The extent to which schools can or do assume parental responsibilities for students will 
depend in large part on decisions made by the local school board or superintendent. It will also depend 
on the nature of the resources being used in the classroom and whether those resources require students 
to divulge personally identifiable information. Some schools may decide to act on behalf of the child, 
others may decide to seek consent through an Acceptable Use Policy signed by students and parents at 
the beginning of the year, while others may take no responsibility at all and leave it up to parents. 
However the school implements the law, it must take care not to allow COPPA to interfere with 
curricular decisions.) 

 Selected Links: 
• American Association of School Librarians, Position Statement on the Confidentiality of 

Library Records: 
http://www.ala.org/Content/NavigationMenu/AASL/Professional_Tools10/Position_Statement
s/AASL_Position_Statement_on_the_Confidentiality_of_Library_Records.htm 

• Association for Library Service to Children, Internet Privacy and Safety Information for 
Parents: 
http://www.ala.org/Content/NavigationMenu/ALSC/Resources3/For_Librarians_and_Educato
rs/Internet_and_Technology/Internet_Privacy_and_Safety_Bookmark_for_Kids_and_Parents.
htm 

• American Library Association, Office for Information Technology Policy, COPPA for 
Parents: 
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/ALA_Washington/Issu
es2/Civil_Liberties,_Intellectual_Freedom,_Privacy/Childrens_Online_Privacy_Protection_Ac
t_(COPPA)/COPPA_for_Parents.htm 
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• Examples of COPPA Situations: 
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/ALA_Washington/Issu
es2/Civil_Liberties,_Intellectual_Freedom,_Privacy/Childrens_Online_Privacy_Protection_Ac
t_(COPPA)/COPPA_Examples.htm 

• Selected Testimonies to the Child Online Protection Act Commission: 
http://www.ala.org/Template.cfm?Section=Related_Links6&Template=/ContentManagement/
ContentDisplay.cfm&ContentID=28197 

• United States Department of Education, Family Policy Compliance Office Webite: 
http://www.ed.gov/offices/OM/fpco/ 

• Legal Information Institute, Family educational and privacy rights from the US Code: 
http://www4.law.cornell.edu/uscode/20/1232g.html 

 

Public Library Services to Minors  

The rights of minors vary from state to state. Libraries may wish to consult the legal counsel of their 
governing authorities to ensure that policy and practice are in accord with applicable law.  In addition, the 
legal responsibilities and standing of library staff in regard to minors differ substantially in school and 
public libraries.  In all instances, best practice is to extend to minors the maximum allowable 
confidentiality and privacy protections. 

The Children’s Online Privacy Protection Act (COPPA) requires commercial websites that collect 
personally identifiable information from children 12 and under to obtain consent from their parents or 
guardians in advance.  COPPA was written with three parties in mind: parents, children, and commercial 
websites.  Although COPPA does not place any special obligations on public libraries, there are two 
impacts to consider:   

1. When children use internet access in libraries, library staff need to be able to explain 
COPPA’s effects to children and their parents. 

2. When a library designs Web pages and services for children, it may wish to provide the 
same privacy protections as the protections mandated for commercial websites. 

Parents are responsible not only for the choices their minor children make concerning the selection of 
materials and the use of library facilities and resources, but also for communicating with their minor 
children about those choices.  Librarians should not breach a minor’s confidentiality by giving out 
information readily available to the parent from the minor directly. Libraries should take great care to 
limit the extenuating circumstances in which they release such information. 

Parental responsibility is key to a minor’s use of the library.  Notifying parents about the library’s privacy 
and confidentiality policies should be a part of the process of issuing library cards to minors. In some 
public libraries, the privacy rights of minors may differ slightly from those of adults, often in proportion 
to the age of the minor. The legitimate concerns for the safety of children in a public place can be 
addressed without unnecessary invasion of minors’ privacy while using the library. 
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The rights of minors to privacy regarding their choice of library materials should be respected and 
protected. 

Selected links: 
• YALSA, Website:  http://www.ala.org/Content/NavigationMenu/YALSA/YALSA.htm 
• Especially for Children and Their Parents--Privacy: 

http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/Intellectual_Freedom3/
For_Young_People/Especially_for_Children_and_Their_Parents/Especially_for_Children_and
_Their_Parents.htm#privacy 

• Minors’ Rights to Receive Information Under the First Amendment:  
http://www.ala.org/Template.cfm?Section=Related_Links6&Template=/ContentManagement/
ContentDisplay.cfm&ContentID=28210 

• COPPA for Parents: 
http://www.ala.org/Content/NavigationMenu/Our_Association/Offices/ALA_Washington/Issu
es2/Civil_Liberties,_Intellectual_Freedom,_Privacy/Childrens_Online_Privacy_Protection_Ac
t_(COPPA)/COPPA_for_Parents.htm 
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IV. Questions to Ask When Drafting Privacy and Confidentiality Policies and 

Procedures 
 

Policy drafts should be reviewed against existing local policies, state and local legislation, and ALA 
recommendations and guidelines.  It may also help policy drafting teams and trainers to ask themselves 
and their staff questions from the checklists below, considering how and whether policies and procedures 
under consideration provide appropriate guidance.  Common privacy- or confidentiality-violating 
scenarios are also available for use in training or policy review. 
 

Sources: 
• Carolyn Caywood, "Questions and Answers about Privacy in Libraries," presented at the 

Virginia Library Association 2002 Conference, October 17, 2002. 
• "Confidentiality Inventory," in Confidentiality in Libraries: An Intellectual Freedom Modular 

Education Program Trainer's Manual (Chicago: ALA, 1993), p. 30.   
• Barbara Jones, "Intellectual Freedom Policies for Privacy," Libraries, Access, and Intellectual 

Freedom: Developing Policies for Public and Academic Libraries (Chicago: ALA, 1999), p. 
147-168. 

• Confidentiality in Libraries: An Intellectual Freedom Modular Education Program Trainer's 
Manual (Chicago: ALA, 1993). 
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Checklist of Basic Questions about Privacy and Confidentiality 
 

 
Collecting Information 
�  Do we need to know this to operate the library? 
�  How long do we need to know it? 
�  How will we protect what we collect? 
�  How will we destroy what we collect? 
�  How will we inform the public about confidentiality? 
�  How will we give users choices? 
�  How will we inform/influence government acts that impact confidentiality? 
 
Providing Privacy 
�  Where do users need privacy to protect their intellectual freedom? 
�  Where would privacy endanger safety? 
�  How will we provide privacy where we should? 
�  How will we ensure safety without being intrusive? 
�  How will we educate staff about privacy?  
�  How will we inform the public about privacy in libraries? 
�  How will we inform the public about library resources on privacy issues? 
�  How will we give users choices?   
 
Reviewing Your Policy 
�  Does your policy statement explain the difference between privacy and 

confidentiality in a library setting? 
�  Does your statement make clear the role of confidentiality in protecting intellectual 

freedom? 
�  Is the information to be protected listed: reference requests, information services, 

circulation & registration records, server and client computer logs?   
�  Have you included language to deal with unforeseen circumstances, like "including, 

but not limited to..."? 
�  Does your policy require that library users be notified whenever their PII is 

collected by the library and be told how to correct inaccurate information? 
�  Do you state who may or may not have access to patron information?  
�  Do you outline the specific conditions under which access may be granted? i.e., with 

a court order after good cause has been demonstrated? 



 
 

 
18 

�  Do you list the procedure for adopting the policy? 
�  Are there provisions for notifying the public of the policy? 
�  Are exemptions, exceptions, or special conditions enumerated?   
�  Do you address needs unique to your library environment? 
�  If your library is part of a cooperative, automated library system, are there 

provisions for coordination with the other libraries in your system? 
�  Is the procedure outlined for responding to court orders of various types? 
�  Are the Library Bill of Rights, Statement on Professional Ethics, ALA Policy on the 

Confidentiality of Library Records, and state & local laws (where applicable) 
mentioned or acknowledged?  Does your policy conform to these supporting 
documents?  
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Guidelines for Developing a Library Privacy Policy  

 
Appendix 1 

 
Model Privacy Policy 

 
(Note: This document represents an ideal privacy policy and should be used in conjunction with the ALA 

Guidelines for Developing a Library Privacy Policy.  Many elements may not pertain to all libraries.  
Each section should be reviewed to reflect local policies and practices) 

 
 

I. Introduction 
 
Privacy is essential to the exercise of free speech, free thought, and free association.  In this library the 
right to privacy is the right to open inquiry without having the subject of one’s interest examined or 
scrutinized by others.  Confidentiality exists when a library is in possession of personally identifiable 
information about users and keeps that information private on their behalf.   
 
The courts have upheld the right to privacy based on the Bill of Rights of the U.S. Constitution.  Many 
states provide guarantees of privacy in their constitutions and statute law.  Numerous decisions in case 
law have defined and extended rights to privacy.  This library's privacy and confidentiality policies are in 
compliance with applicable federal, state, and local laws. 
 
User rights--as well as our institution's responsibilities--outlined here are based in part on what are known 
in the United States as the five "Fair Information Practice Principles."  These five principles outline the 
rights of Notice, Choice, Access, Security, and Enforcement.   
 
Our commitment to your privacy and confidentiality has deep roots not only in law but also in the ethics 
and practices of librarianship.  In accordance with the American Library Association’s Code of Ethics:  
 

“We protect each library user’s right to privacy and confidentiality with respect to information sought 
or received and resources consulted, borrowed, acquired, or transmitted.” 

 
 
II. [Your Institution's Name] Commitment to Our Users Rights of Privacy and 
Confidentiality   
 
This privacy policy explains your privacy and confidentiality rights, the steps this library takes to respect 
and protect your privacy when you use library resources, and how we deal with personally identifiable 
information that we may collect from our users. 
 
 
1.  Notice & Openness 
 
We affirm that our library users have the right of “notice” -- to be informed about the policies governing 
the amount and retention of personally identifiable information, and about why that information is 
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necessary for the provision of library services.   
 
We post publicly and acknowledge openly the privacy and information-gathering policies of this library.  
Whenever policies change, notice of those changes is disseminated widely to our users.   
 
In all cases we avoid creating unnecessary records, we avoid retaining records not needed for the 
fulfillment of the mission of the library, and we do not engage in practices that might place information 
on public view.   
  
Information we may gather and retain about current and valid library users include the following (This list 
should be comprehensive, and should include locally relevant examples):  
 

• User Registration Information 
• Circulation Information 
• Electronic Access Information 
• Information Required to Provide Library Services  

 
 
2.  Choice & Consent  
 
This policy explains our information practices and the choices you can make about the way the library 
collects and uses your information.  We will not collect or retain your private and personally identifiable 
information without your consent.  Further, if you consent to give us your personally identifiable 
information, we will keep it confidential and will not sell, license or disclose personal information to any 
third party without your consent, unless we are compelled to do so under the law or to comply with a 
court order. 

If you wish to receive borrowing privileges, we must obtain certain information about you in order to 
provide you with a library account.  When visiting our library’s Web site and using our electronic 
services, you may choose to provide your name, e-mail address, library card barcode, phone number or 
home address.  

You have the option of providing us with your email address for the purpose of notifying you about your 
library account.  You may request that we remove your email address from your record at any time. 
 
We never use or share the personally identifiable information provided to us online in ways unrelated to 
the ones described above without also providing you an opportunity to prohibit such unrelated uses, 
unless we are compelled to do so under the law or to comply with a court order. 

(For academic libraries) If you are affiliated with our university, the library automatically receives 
personally identifiable information to create and update your library account from the Registrar's Office 
(for students) or Human Resources (for employees).   

 
3.  Access by Users 
 
Individuals who use library services that require the function and process of personally identifiable 
information are entitled to view and/or update their information. You may either view or update your 
personal information online or in person.  In both instances, you may be asked to provide some sort of 
verification such as a pin number or identification card to ensure verification of identity.  
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The purpose of accessing and updating your personally identifiable information is to ensure that library 
operations can function properly.  Such functions may include notification of overdue items, recalls, 
reminders, etc.  The library will explain the process of accessing or updating your information so that all 
personally identifiable information is accurate and up to date. 
 
 
4. Data Integrity & Security  
 
Data Integrity: The data we collect and maintain at the library must be accurate and secure.  We take 
reasonable steps to assure data integrity, including: using only reputable sources of data; providing our 
users access to your own personally identifiable data; updating data whenever possible; utilizing 
middleware authentication systems that authorize use without requiring personally identifiable 
information; destroying untimely data or converting it to anonymous form.   
 
Data Retention:  We protect personally identifiable information from unauthorized disclosure once it is no 
longer needed to manage library services. Information that should be regularly purged or shredded 
includes personally identifiable information on library resource use, material circulation history, and 
security/surveillance tapes and logs. 
 
Tracking Users: We remove links between patron records and materials borrowed when items are 
returned and we delete records as soon as the original purpose for data collection has been satisfied.  We 
permit in-house access to information in all formats without creating a data trail.  Our library has invested 
in appropriate technology to protect the security of any personally identifiable information while it is in 
the library’s custody, and we ensure that aggregate, summary data is stripped of personally identifiable 
information.  We do not ask library visitors or Web site users to identify themselves or reveal any 
personal information unless they are borrowing materials, requesting special services, registering for 
programs or classes, or making remote use from outside the library of those portions of the Library's Web 
site restricted to registered borrowers under license agreements or other special arrangements.  We 
discourage users from choosing passwords or PINs that could reveal their identity, including social 
security numbers.  We regularly remove cookies, Web history, cached files, or other computer and 
Internet use records and other software code that is placed on our computers or networks.  
 
Third Party Security:  We ensure that our library’s contracts, licenses, and offsite computer service 
arrangements reflect our policies and legal obligations concerning user privacy and confidentiality.  
Should a third party require access to our users’ personally identifiable information, our agreements 
address appropriate restrictions on the use, aggregation, dissemination, and sale of that information, 
particularly information about minors.  In circumstances in which there is a risk that personally 
identifiable information may be disclosed, we will warn our users.  When connecting to licensed 
databases outside the library, we release only information that authenticates users as "members of our 
community."   Nevertheless, we advise users of the limits to library privacy protection when accessing 
remote sites 
 
Cookies: Users of networked computers will need to enable cookies in order to access a number of 
resources available through the library.  A cookie is a small file sent to the browser by a Web site each 
time that site is visited.  Cookies are stored on the user's computer and can potentially transmit personal 
information.  Cookies are often used to remember information about preferences and pages visited. You 
can refuse to accept cookies, can disable cookies, and remove cookies from your hard drive.  Our Library 
servers use cookies solely to verify that a person is an authorized user in order to allow access to licensed 
library resources and to customize Web pages to that user's specification. Cookies sent by our Library 
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servers will disappear when the user's computer browser is closed.  We will not share cookies information 
with external third parties. 
 
Security Measures: Our security measures involve both managerial and technical policies and procedures 
to protect against loss and the unauthorized access, destruction, use, or disclosure of the data.  Our 
managerial measures include internal organizational procedures that limit access to data and ensure that 
those individuals with access do not utilize the data for unauthorized purposes.  Our technical security 
measures to prevent unauthorized access include encryption in the transmission and storage of data; limits 
on access through use of passwords; and storage of data on secure servers or computers that are 
inaccessible from a modem or network connection.   
 
Staff access to personal data: We permit only authorized Library staff with assigned confidential 
passwords to access personal data stored in the Library’s computer system for the purpose of performing 
library work. We will not disclose any personal data we collect from you to any other party except where 
required by law or to fulfill an individual user's service request. The Library does not sell or lease users' 
personal information to companies, universities, or individuals. 
 
 
5.  Enforcement & Redress 
 
Our library will not share data on individuals with third parties unless required by law.  We conduct 
regular privacy audits in order to ensure that all library programs and services are enforcing our privacy 
policy.  Library users who have questions, concerns, or complains about the library’s handing of their 
privacy and confidentiality rights should file written comments with the Director of the Library.  We will 
respond in a timely manner and may conduct a privacy investigation or review of policy and procedures.  
 
We authorize only the Library Director and our Library Privacy Officer to receive or comply with 
requests from law enforcement officers; we confer with our legal counsel before determining the proper 
response.  We will not make library records available to any agency of state, federal, or local government 
unless a subpoena, warrant, court order or other investigatory document is issued by a court of competent 
jurisdiction that shows good cause and is in proper form.  We have trained all library staff and volunteers 
to refer any law enforcement inquiries to library administrators.   
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 Guidelines for Developing a Library Privacy Policy  
 

Appendix 2 
 

Conducting a Privacy Audit 
August 2003 

Definition and Purpose: A privacy audit is a technique for assuring that an organization’s goals and 
promises of privacy and confidentiality are supported by its practices, thereby protecting confidential 
information from abuse and the organization from liability and public relations problems. An audit 
ensures that information processing procedures meet privacy requirements by examining how information 
about library users and employees is collected, stored, shared, used and destroyed. Privacy auditing is a 
process, not a one-time solution, as services, data needs, and technology change. A designated Privacy 
Officer may lead the audit, but all stakeholders and aspects of privacy need to be represented, from 
information technology to public relations. The audit process needs to be capable of dealing with the full 
extent of the information system. When a library is part of a larger organization that is conducting a 
privacy audit, specific library issues and needs must be included. 

The audit process begins by evaluating the organization’s existing policies and procedures for legality and 
consistency with the organization’s mission and image. When policies have been reviewed (or 
established), the data collected can be categorized according to the degree of security necessary. The audit 
assesses the sensitivity, security risks, and public perceptions of the information the organization collects. 
The audit examines the necessity for each type of data, how it is collected, and what notice and options 
are provided to the individuals identified by the information. Mapping how data flows through the 
organization for access, storage, and disposal can reveal security needs, both electronic and physical. The 
audit process itself must be managed so that it does not increase risks and its recommendations must be 
addressed quickly once risks are revealed. 
 
A privacy audit provides a library with an opportunity to examine: 
 

• How privacy matters are handled at all levels. 
• The flow and storage of data. 
• The role data plays within the organization. 
• Staff training about privacy matters. 
• Existing and needed privacy policies. 

  
What to Audit for Personally Identifiable Information:  
(Based on: Karen Coyle, “Make Sure You Are Privacy Literate” 10/1/2002, Library Journal, v.127, # 16: 
http://libraryjournal.reviewsnews.com/index.asp?layout=article&articleid=CA245045  
--reprinted with permission) 

• Patron Records  
• Circulation transaction logs  
• Overdue and billing records  
• Document delivery and interlibrary loan transactions  
• Records of access to electronic reserves  
• Records that support personalized services  
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• Search histories saved beyond a session  
• Saved searches and sets  
• SDI profiles  
• Files/logs of previous electronic reference queries and answers  
• System logs  
• OPAC search logs  
• Library Web server logs, including proxy servers  
• Mail message files  
• Mail server logs  
• Public workstations  
• Browser caches, including history files  
• Cookies and certificates  
• Browser bookmarks  
• Paper sign-up sheets  
• Licensed services  
• Shared computer systems and servers 
• Back up tapes stored locally and off site 
• Remote Web sites, including content providers, outsourced Web hosting, proxy servers, etc.  
• Personalization profiles and other service offers for personal information 
• Usage statistics. 
• Signed Internet/e-mail acceptable use agreements  

 Selected Sources: 
• California Digital Library, SOPAG Privacy Audit and Guidelines:   

http://www.cdlib.org/libstaff/privacytf/privacy_audit.html. 
• Karen Coyle, "Make Sure You Are Privacy Literate," Library Journal, v. 127, #16, October 1, 

2002:  
http://libraryjournal.reviewsnews.com/index.asp?layout=articlePrint&articleID=CA245045. 
(last accessed June 6, 2003). 

• Karen Coyle, Privacy and Library Systems Before & After 9/11, 2002: 
http://www.kcoyle.net/stbarb.html.  

• Keith P. Enright,  Privacy Audit Checklist, 2001: 
http://cyber.law.harvard.edu/clinical/privacyaudit.html.   

• David H. Flaherty, How To Do A Privacy And Freedom Of Information Act Site Visit, 2001: 
http://www.pco.org.hk/english/infocentre/files/flaherty-2.doc.   

• Pamela Jerskey, Ivy Dodge, and Sanford Sherizen, The Privacy Audit: a Primer, 1998: 
http://www.bc.edu/bc_org/fvp/ia/pri/intro.html.  

• Texas Department of Information Resources, Privacy Issues Involved in Electronic 
Government, 2000: http://www.dir.state.tx.us/taskforce/report/privacy.htm.  

 

 

 



 
 

 
25 

 
Guidelines for Developing a Library Privacy Policy  

 
Appendix 3 

 
Sample Library Privacy and Confidentiality Policies 

 
August 2003 

 
(Add your library’s newly revised privacy policy by contacting Don Wood, ALA Office for Intellectual 

Freedom, dwood@ala.org.  Be sure to include the URL.) 
 
 

Public Libraries 
 
Brooklyn Public Library 
http://www.brooklynpubliclibrary.org/policy/pristate.htm 
 
Cleveland Heights-University Heights Public Library 
http://www.heightslibrary.org/privacy.php  
 
Fort Vancouver Regional Library District 
http://66.96.75.5/aboutus/policies/confidentiality.htm 
 
Kansas City Public Library 
http://www.kclibrary.org/about/libpub/index.cfm?action=read&PubID=17&filetype=html 
 
Madison, WI, Public Library 
http://madison.scls.lib.wi.us/policies.html#con 
 
Mansfield, OH: 
http://winslo.state.oh.us/publib/confid-mansfield.html 
 
Mill County Public Library: 
http://millvalleylibrary.org/sitedocs/privacy.htm 
 
Minneapolis Public Library: 
http://www.ala.org/Content/NavigationMenu/Home/Privacy_Statement.htm 
 
Multnomah County's statement: 
http://www.multcolib.org/news/patriotact.html 
 
New York Public Library 
http://www.nypl.org/branch/ask/about.html#privacy 
SIBL e-Reference 
http://www.nypl.org/research/sibl/eforms/eref/privacy.htm 
 
Paulding Co. Ohio USA PATRIOT Act policy: 
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http://www.pauldingcountylibrary.org/patriotactpolicy.htm 
 
Queensboro Public Library 
http://www.qbpl.org/about/policy/confidential.asp 
 
Santa Clara City Public Library 
http://www.library.ci.santa-clara.ca.us/about-the-library/policies.html 
 
Santa Cruz Public Library 
http://www.santacruzpl.org/service/patdata.shtml 
 
Seattle Public Library 
http://www.spl.org/borrserv/privacy.html 
http://www.spl.org/policies/confidentialitypolicy.html 
 
Spokane County: 
http://www.scld.org/privacy.htm 
 
 
Academic and Research Libraries 
 
Amherst College: 
http://www.amherst.edu/library/info/privacy.html 
 
California Digital Library 
http://www.cdlib.org/libstaff/privacytf/ 
 
Carleton College (scroll to bottom of page) 
http://www.library.carleton.edu/loan/circ.html#confidentiality 
 
College of Charleston  
http://www.cofc.edu/~library/admin/pol15.html 
 
College of St. Catherine 
http://www.stkate.edu/library/admin/privacy.html 
 
Colorado State University: 
http://manta.library.colostate.edu/privacy.html 
 
Drake University: 
http://www.lib.drake.edu/geninfo/confidential2.html 
 
Duke University 
http://www.lib.duke.edu/privacy.htm 
 
Florida State University 
http://www.fsu.edu/library/explore/policies/privacy.shtml 
 
Illinois Institute of Technology 
http://www.gl.iit.edu/policy/privacy.htm 
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Indian River Community College 
http://www.ircc.cc.fl.us/learnres/libsrv/aboutlib/privacypol.html 
 
Indiana University - Purdue 
http://www.lib.ipfw.edu/library_info/library_policy/privacy_policy.html 
 
Jimmy Carter Library Web Site Privacy Statement: 
http://www.jimmycarterlibrary.org/privacy.phtml  
 
John Carroll University 
http://www.jcu.edu/library/statpol/jcuprivacypolicy.htm 
 
Lake Michigan College 
http://raptor.lmc.cc.mi.us/lib/services_policies/patron_privacy_policy.html 
 
North Lake Community Library: 
http://www.northlakecollege.edu/nlcl/policies/privacy-policy.htm 
 
Salem College 
http://www.salem.edu/privacy.html 
 
Syracuse University 
http://libwww.syr.edu/policies/privacy.html 
 
University of Michigan 
http://www.lib.umich.edu/policies/privacy.html 
 
University of Michigan - Dearborn 
http://libraryweb.umd.umich.edu/lib/privacy.html 
 
University of Texas – Southwestern Medical Center 
http://www3.utsouthwestern.edu/library/about/policies/privacy.html 
 
Vanderbilt University 
http://www.library.vanderbilt.edu/access/confidentiality.shtml 
 
 
School Libraries 
 
Many school districts have policies on the confidentiality of library records, Internet use that include 
privacy statements, e-mail, student use agreements, and other statements that outline guidelines for 
ensuring privacy and confidentiality of personally identifiable information of students and teachers. 
 
 
Library Associations 
 
American Library Association 
http://www.ala.org/Template.cfm?Section=Home&Template=/ContentManagement/HTMLDisplay.cfm&
ContentID=24494 
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American Library Association Privacy Statement, April 3, 2003. 
http://www.ala.org/Content/NavigationMenu/Home/Privacy_Statement.htm 
 
California Library Association 
http://www.cla-net.org/html/Privacy%20Policy.html 
 
Illinois Library Association: 
http://www.ila.org/advocacy/privacy.htm 
 
 
 
 
 

 

Adopted by the ALA Intellectual Freedom Committee, August 2003; revised March 5, 2005. 

The ALA Intellectual Freedom Committee welcomes feedback from librarians utilizing these guidelines 
to develop and revise their library privacy policies. Please send comments to: Don Wood, ALA Office for 
Intellectual Freedom, dwood@ala.org. 
 



•    •    •  A C L U  •    •    •    •    •    •  L G B T  •    •    •    •    •    •  S C H O O L S  •    •    • 
 

 
The American Civil Liberties Union Foundation • Lesbian, Gay, Bisexual, Transgender & AIDS Projects • 125 
Broad St., 18th Floor NY, NY 10004 • 212-549-2673 • www.aclu.org/getequal • getequal@aclu.org 

 

Know Your Rights! 
A quick guide for lesbian, gay, 

bisexual, and transgender  
high school students 

Why?  Lesbian, gay, bisexual, and transgender (LGBT) students often face discrimination and 
harassment in their schools. Unfortunately, many school officials know very little about how the law 
requires them to protect LGBT students. Sometimes they do know that they’re breaking the law but 
hope that students won’t question them when they do. That’s why it’s so important for you to educate 
yourself about your legal rights and what you can do if your school isn’t treating you fairly!  
 
Harassment 
 
Anti-gay harassment is one of the most 
pervasive, frightening, and potentially 
damaging threats LGBT students face 
in our public schools. If you’re being 
bullied, called names, threatened, or 
physically harmed at your school 
because of your sexual orientation, you 
don’t have to take it! Public schools 
are required under federal law to 
remedy the abuse of lesbian and gay 
students.  
 
The most important thing for you to do 
if anyone at school is harassing you is 
to report it to your principal or 
counselor. If the school doesn’t do 
anything to protect you, then it has 
been put on notice and can be held 
legally responsible. Keep a record of 
each time you were harassed - what 
happened, when it happened, who was 
involved, and to whom you reported it.  
 
If you’ve reported harassment to your 
school and they’ve done little or 
nothing to stop it, you should contact 
your local ACLU affiliate or the 
ACLU’s Lesbian, Gay, Bisexual, 
Transgender Project. 
 
Privacy 
 
Your school does NOT have the right 
to “out” you to anyone without your 
permission. 
  
To do this to a young person can have 
tragic consequences, such as when 
police officers in 1997 told a young 
man in Pennsylvania that they were 
going to tell his family he was gay. He  

committed suicide rather than face 
what he feared would be rejection from 
his family. His mother sued, and a 
federal appeals court has held that 
threatening to disclose private 
information violated the teenager’s 
Constitutional right to privacy. This 
applies to schools, too. 
 
If a teacher, counselor, or any other 
school official threatens to tell your 
parents or anyone else that you’re gay 
and you don’t want them to, make it 
clear that this is against your wishes. If 
they still do it or threaten to do so, you 
should contact your local ACLU 
affiliate or the ACLU’s Lesbian, Gay, 
Bisexual, Transgender Project. 
 
Freedom of Speech 
 
Sometimes schools try to silence 
students who are open about their 
sexual orientation.  But you have a 
Constitutional right to be out of the 
closet at school if you want to be. 
Sometimes schools punish students for 
talking about being gay.  Sometimes 
schools censor students for wearing 
gay-themed t-shirts, even when the 
shirts aren’t obscene and other students 
are allowed to wear t-shirts expressing 
their views on political or cultural 
issues.  
 
In Tinker v. Des Moines, over 30 years 
ago, the U.S. Supreme Court ruled that 
students don’t “shed their 
constitutional rights to freedom of 
speech at the schoolhouse gate.” The 
Court went on to say that the only time 
a school can restrict an individual 
student’s speech is when it causes  

significant disruption in the classroom. 
For example, standing up and yelling, 
“I’m gay!” in the middle of English 
class isn’t okay, but talking with a 
friend at school about being gay 
between classes or at lunch is.  And if 
your school’s dress code allows other 
students to wear t-shirts about their 
beliefs, then it’s illegal for them to ask 
you to take off your t-shirt just because 
it has a rainbow or says something 
about gay pride. 
 
If your school is trying to keep you 
from talking about your sexual 
orientation or expressing your beliefs 
about it, you should contact your local 
ACLU affiliate or the ACLU’s 
Lesbian, Gay, Bisexual, Transgender 
Project. 
 
 
Gay-Straight Alliances 
 
Gay-Straight Alliances (GSA’s) are 
student clubs, just like Drama Club or 
Key Club, that allow students with a 
common interest to get together and 
have discussions or activities about 
that interest. GSA’s are made up of 
students of any sexual orientation, not 
just gay kids. They can be support 
groups, or they can be educational or 
political organizations dedicated to 
making a school a safer space for all 
students, or both.  
 
The federal Equal Access Act says that 
if a public school permits non-
curricular clubs, then it must allow 
students to form a GSA if they want to 
and the school has to treat it the same 
as it does other                   (continued) 
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non-curricular clubs. Non-curricular 
clubs are groups that aren’t directly 
related to classes taught in the school. 
For example, Math Club is curricular 
but Chess Club isn’t.      
 
Starting a GSA is like starting any 
other club - find out what your 
school’s rules are for forming an 
official student organization (things 
like getting a faculty sponsor if one is 
required, etc.) and then follow those 
rules carefully. Document everything 
in case you have any trouble from the 
school later on. If you have to fill out 
any forms or submit anything in 
writing, keep copies of those things. 
Keep a record of dates when you 
submitted anything to the school, and 
how and when the school responded.  
 
We’ve found that schools often don't 
know much about the law or think they 
can find some way to get around it. 
Blocking a GSA from forming or 
treating it differently from other non-
curricular clubs is against the law, and 
if your school does it you should 
contact your local ACLU affiliate or 
the ACLU’s Lesbian, Gay, Bisexual, 
Transgender Project. 
 

Prom 
 
Did you know that your school can’t 
stop you from bringing a same-sex date 
to prom? In 1980, a Rhode Island 
teenager successfully sued his school 
for the right to take his boyfriend to 
prom. A federal court ruled that taking 
a same-sex date to prom is a matter of 
free expression under the First 
Amendment and told the school that it 
had to let him go to the prom with his 
boyfriend.  
 
If you go to a public school and school 
officials try to tell you that you can’t 
bring a same-sex date to prom, tell 
them about the case of Aaron Fricke v. 
Richard B. Lynch – you can find a 
copy of the decision from this case on 
our website. Or you can contact your 
local ACLU affiliate or the ACLU’s 
Lesbian, Gay, Bisexual, Transgender 
Project.  
 
 

What else? 
 
If you ever suspect that your school is 
treating you wrong because of your 
sexual orientation or gender identity: 
 
Be respectful and follow the rules!  
Don’t give your school any excuses for 
treating you badly by behaving badly 
or losing your temper. 
 
Document everything!  Keep 
thorough notes about what happened, 
with dates, names, and any other 
details that might come in handy.  If 
the school gives you anything in 
writing or if you submit anything in 
writing yourself, keep copies. 
 
Get support!  There are groups all 
over the country for LGBT youth, and 
if you live somewhere that doesn’t 
have one, you can probably find an 
online discussion forum where you can 
be yourself and get reassurance that 
you’re not alone.   
 
Don’t just believe what your school 
tells you!  A lot of the time, school 
officials either don’t know what the 
law requires them to do or just figure 
you won’t question what they say.  
Find out what your rights under the 
law are! 

 
 
 

Got more questions?  Do you have a specific question about something that 
has happened at your school?  Want to know whether it was illegal?  Want someone to talk with about 
what you can do about it?  Email us at getequal@aclu.org!  It’s confidential – we won’t ever contact 
your school, your parents, your friends, or anyone else without your okay, and any communication 
between you and the ACLU is private.   
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Tips on Starting a GSA  
Helpful information for lesbian, gay, 
bisexual, transgender, and straight 

high school students 
Why?  Gay/Straight Alliances, or GSA’s, are student-led and student-organized school clubs that aim to 
create a safe, welcoming, and accepting school environment for all youth, regardless of sexual orientation or 
gender identity. GSA’s provide a supportive environment for lesbian, gay, bisexual, and transgender (LGBT) 
students, as well as those who are perceived by others to be LGBT, are questioning their identity, have LGBT 
friends or family members, or just care about LGBT issues. 
 
GSA’s help students work towards making schools safer for all students by providing support, educating others 
in their school about LGBT issues, and engaging in political activities like the national Day of Silence). GSA’s 
also allow LGBT and straight students to cooperatively address issues that affect all students, including 
harassment and discrimination based on sexual orientation, gender identity, and gender expression. Like any 
club, what a GSA does is up to its members, but it often includes things like pitching in on community service 
projects and getting together for social activities. 
 
While school administrators sometimes balk at allowing students to start GSA’s, federal law guarantees that 
students at public high schools have the right to do so. Under the law, there are two types of clubs in public high 
schools: curricular clubs (those that relate directly to things that are taught in the school, like the Math Club), 
and non-curricular clubs (those that don’t relate directly to things that are taught in the school, such as the Key 
Club or Chess Club). The federal Equal Access Act says that if a public high school allows students to form any 
non-curricular clubs at all, then it must allow students to form any non-curricular club they want.  The school 
also must treat all non-curricular clubs equally. If you're trying to start a GSA at your school and you encounter 
resistance, or if your school places limitations on what the GSA can do that it doesn’t place on other clubs, keep 
reading for tips on what to do. 
 
Starting a Gay/Straight Alliance 
Here are the basic steps to starting a 
GSA at your school. Depending on 
where you live and what your school’s 
like, chances are you’ll be able to start 
your GSA with no problems – after all, 
thousands of GSA’s already exist 
across the United States. Sometimes, 
though, administrators, parents, or 
other students try to stand in the way of 
GSA’s. Just in case that happens at 
your school, we’re including 
information on how to handle 
opposition. 
 
1. Know Your Justification for 
Starting a GSA 
Some of the people you have to talk to 
along the way may ask you why you 
want to start a GSA. That’s not a bad 
question to ask yourself. Under the 
law, you don't have to have a reason to 
start a non-curricular club, but it’s 
important to be able to rationally  

explain your reasons for wanting a 
GSA to people who oppose you or just 
want to know more about what the 
club is all about. Is anti-gay 
harassment a problem at your school? 
Do LGBT students or allies who want 
a safe, supportive space where they can 
be themselves?  Those are both really 
good reasons to start a GSA. 
 
2. Find Out Your School’s Rules 
for Setting Up a Club 
Starting a GSA is just like starting any 
other school club. Get a copy of your 
student handbook, and look up your 
school's requirements for student 
organizations so that you can be sure to 
follow the rules carefully. Some of the 
things you may have to do are find a 
faculty advisor or write a constitution 
or mission statement.  Be sure to do 
everything you’re supposed to do 
according to the school’s rules. 
 
  

3. Find a Faculty Advisor or 
Sponsor 
Almost all schools require that clubs 
have faculty advisors or sponsors. And 
even if your school doesn't require one, 
it’s not a bad idea to have one. Ask a 
teacher (or – if your school allows 
them to be club advisors – a staff 
member like a counselor or librarian) 
who has shown herself or himself to be 
supportive of LGBT students to be the 
advisor or sponsor for your GSA. Your 
faculty advisor can help with things 
like writing a constitution and 
explaining why you want to start a 
GSA to others. Keep in mind that if 
your school isn’t very friendly to the 
idea of a GSA, some teachers who 
want to help may be more comfortable 
doing so in a more behind-the-scenes 
way. 
 
 
 
                                               (continued) 
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4. Inform the Administration of 
Your Plans 
Talk to your school principal or 
assistant principal and let him or her 
know that you plan to start a GSA. A 
supportive administrator can really 
help you move things along, and if he 
or she isn’t supportive, then at least 
you’ll know where he or she stands, 
which will help you figure out what to 
do next.  If he or she says that a GSA 
won’t be allowed, ask why so that you 
can prepare yourself to address his or 
her concerns, and tell him or her that 
preventing a GSA from forming is 
against the law under the federal Equal 
Access Act. You can take the time to 
respond to your administrator’s 
arguments against forming a GSA in 
the next step. 
 
5. Prepare and Turn In Any 
Necessary Paperwork 
Make sure you follow the rules 
thoroughly and correctly. This is a 
good time to address any concerns or 
arguments your administrator may 
have brought up earlier. If you 
anticipate problems with your 
application, you might want to get in 
contact with the ACLU now – we can 
offer suggestions and advice for how to 
prepare your application to form the 
club. 
 
Keep dated copies of any forms or 
other paperwork you have to turn in for 
your club application, and keep notes 
on when and to whom you turned them 
in to as well as any conversations you 
have with school officials about 
starting the club. If your school gives 
you any trouble later on down the line 
about starting your GSA, then at least 

they won’t be able to say they’re doing 
it because you didn’t sign a required 
form or made some other mistake with 
your application. 
 
6. Start Meeting! 
If your school turns you down, tells 
you that you need to change the name 
of your GSA, or tries to place 
restrictions on the GSA that it doesn’t 
place on other clubs, you should 
contact the ACLU.  We might be able 
to help! 
 
7. Common Arguments Against 
GSA’s - and Why They're Wrong 
 
“We can’t let our students have a club 
that's about sex.” 
GSA’s are not about sex. GSA’s are 
about valuing all people regardless of 
whether they're gay, straight, bisexual, 
transgender, or questioning. GSA’s are 
like any other club; they offer students 
with a common interest a chance to 
connect and give students a respite 
from the day-to-day grind of school. 
They’re about creating a supportive 
space where students can be 
themselves without fear and making 
schools safer for all students by 
promoting respect for everyone. A 
GSA meeting is no more about sex 
than the homecoming dance or any 
other school-sponsored activity. 
 
“We can’t let outsiders come in and 
start this kind of club in our school.” 
GSA’s aren’t formed by outsiders. 
GSA’s are student-led and student 
organized. While there are a couple of 
organizations that have tried to create 
contact lists or loose coalitions of the 
many GSA clubs across the country,   

there is no big, evil national GSA 
conspiracy out there trying to get its 
hands on the youth of America. And 
according to the federal Equal Access 
Act, students can start any kind of non-
curricular club at their schools that 
they want.  
 
“It’s just too controversial.”  
Sure, a GSA may be controversial, but 
if the students in the GSA aren’t 
disrupting school, then the school can’t 
use that as excuse to silence them. If 
other students, parents, or community 
members are in an uproar over a GSA, 
the school’s responsibility is to address 
those people’s concerns – not shut 
down a group that is peacefully doing 
its thing just because some people 
don't like it.  Besides, when a GSA 
becomes a point of contention in a 
community, it really only proves the 
need for the GSA to exist in the first 
place. 
 
“If we let students start a GSA, then 
we'd have to let students form any 
other kind of club they want. What if 
they wanted to start a KKK club?” 
If a club’s purpose is to harass or 
intimidate other students, then the club 
is disruptive to the educational process 
and the school can stop it from forming 
– so this kind of argument just doesn’t 
fly. Letting students start a GSA 
doesn’t mean all those other crazy sorts 
of clubs principals say they’re so 
scared of are going to actually 
materialize out of thin air. Have a lot 
of students been approaching your 
school about starting a KKK club? We 
really doubt it! 

 

Got more questions?  Do you need advice about getting your GSA started?  
Has your school told you that you can’t have a GSA, or is it treating your GSA differently from other 
clubs?  Want someone to talk with about what you can do about it?  Email us at getequal@aclu.org!  
It’s confidential – we won’t ever contact your school, your parents, your friends, or anyone else 
without your okay, and any communication between you and the ACLU is private.   
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SUGGESTED LITERATURE
Alley Oops by Janice Levy (PreK-2, 3-5)

• Alley Oops explores the painful and embarrassing aftermath of name-calling and bullying, from 
the perspective of the bully. It’s a story about hurt and anger, empathy and hope, resilience 
and ingenuity. It’s about actions and consequences. And finally, it’s about that “alley oops!” 
moment when a child experiences the empowerment and self-esteem that come from doing 
the right thing.

And To Think That We Thought That We’d Never Be Friends by Mary Ann Hoberman (PreK-2, 3-5)
• Fights are fights - right? Everyone has them: brothers and sisters, parents and children, 

friends and neighbors. You each get angry and you vow that you'll never be friends again! But 
it doesn't always have to be that way! For one brother and sister, a simple squabble turns into 
the biggest and friendliest parade their town, their country, and, in fact, the world have ever 
seen. And to think that they thought that they’d never be friends!

Blubber by Judy Blume (3-5)
• Fifth grader Jill has fun picking on Linda until the tables are turned and she becomes the 

victim of name-calling. The characters in this book display bad manners as well as some mild 
bad language (they vandalize a neighbor’s house with eggs, and one calls her teacher a bitch), 
which has garnered the book much criticism. Still, the incidents of verbal harassment remain 
realistic and relevant twenty years after the book’s release.

Cherries and Cherry Pits by Vera B. Williams (PreK-2)
• No one can tell a story quite like Bidemmi. When she starts to draw, her imagination takes off. 

Enter her world, look at her pictures, and watch her stories grow and grow - just like the forest 
of cherry trees she imagines right on her own block.

Chrysanthemum by Kevin Henkes (PreK-2)
• Chrysanthemum thinks her name is absolutely perfect, until her first day of school. "You're 

named after a flower!” teases Victoria. “Let’s smell her,” says Jo. Chrysanthemum wilts. What 
will it take to make her blossom again?

Colder than Ice by David Patneaude (3-5)
• Josh isn’t happy to be starting at a new school. But maybe it’s finally a chance to be 

somebody—not so easy for a sixth grader who’s been pretty average and is overweight 
besides. So when big-shot Corey Kitchens wants Josh to join him and his friends for ice hockey 
on Poor Rooney’s pond, Josh is pumped. He can see himself skating with the cool seventh 
graders, a natural success for the first time in his life. He can hardly wait for the ice to get 
thick. But Skye, the girl with the warm smile, doesn’t trust Corey. And Mark, the strange kid 
who is afraid of snow, says the coming cold will test the heart. The temperature is falling. And 
Josh is about to find out the truth—about real friends and real courage.
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Felita by Nicolasa Mohr (3-5)
• Felita faces verbal and physical harassment from the kids on her street when her Puerto 

Rican family moves to a new neighborhood. Her supportive relatives, especially her 
grandmother, encourage her to take pride in her heritage and her strength.

Funerals and Fly Fishing by Mary Bartek (3-5)
• Brad Stanislawski is looking forward to summer vacation, if only to get away from the 

classmates who tease him because of his size (it’s not his fault that he grew four inches in 
one year) and his last name (Stan-is-lousy being their moniker of choice). So when Brad’s 
mom announces that she’s taking a summer vacation by herself and sending Brad across 
the country to stay with his estranged grandfather—who happens to be an undertaker—Brad 
thinks life couldn’t possibly get any worse. Still, as Brad ought to know, first impressions can be 
deceiving, and a name can hold a lot more than embarrassment. What exactly does it mean 
to be Brad Stanislawski? In this thoughtful, funny first novel, Brad (with a little help from his 
grandfather) is about to find out.

The Hundred Dresses by Eleanor Estes (3-5)
• In this classic book, Wanda Petronski wears the same faded dress to school every day, and is 

teased relentlessly when she claims to have a hundred silk and velvet dresses at home. The 
taunting forces her to leave the school, and causes Maddie to examine her role as a silent 
bystander during the abuse. 

It’s OK to be Different by Todd Parr (PreK-2)
• From the sensitive (“It’s okay to be adopted” – the accompanying illustration shows a 

kangaroo with a puppy in her pouch), to the downright silly (“It’s okay to eat macaroni and 
cheese in the bathtub”), children of every shape, size, color, family makeup and background will 
feel included in this witty, colorful book.

Just Kidding by Trudy Ludwig (PreK-2, 3-5)
• “Just kidding!” That’s what D.J’s friend, Vince, says when he does something to hurt D.J’s 

feelings. It’s supposed to make what he says seem like a joke, but D.J. doesn’t think it’s funny. 
Yet how can D.J. stand up to Vince’s teasing without looking like a bad sport? Speaker and 
children’s advocate, Trudy Ludwig, takes a rare look at emotional bullying among boys—
situations where a buddy can be a bully and where two innocent words can mask a painful 
reality.

King of the Playground by Phyllis Reynolds Naylor (PreK-2)
• Kevin’s playtime is no fun anymore! Every time he goes to the playground, Sammy comes over 

and starts bullying him. It doesn’t matter what he’s doing—swinging, sliding, or climbing on the 
monkey bars—Sammy always finds him. Kevin wishes Sammy would just leave him alone. But 
one day Kevin realizes that Sammy can’t actually do any of the things he says he will. Maybe 
Kevin’s playtime can be fun after all!?!

The Misfits by James Howe (3-5)
• This book, by the popular author of Bunnicula and The Watcher, tackles the issue of name-

calling and standing up to bias in middle school. The Misfits explores themes including 
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popularity, love and loss, and what it means to be different. The characters, including an open 
and unapologetically gay boy, are not cast as victims, but as self-empowered agents of change 
who will stand as solid role models to young readers everywhere.

Mr. Lincoln’s Way by Patricia Polacco (3-5)
• Eugene “Mean Gene” Esterhause, the school bully, picks on students, gives his teachers a 

hard time, and uses racist slurs. Mr. Lincoln, the beloved school principal, is determined to 
reach the boy, and asks him to help attract birds to the new school atrium. “Mean Gene” is 
enthusiastic, but continues making racist remarks. As the story unfolds and a bond develops 
between the Caucasian student and his African-American principal, it becomes apparent that 
“Mean Gene” learned his hatred at home. 

My Name is Maria Isabel by Alma Flor Ada (PreK-2, 3-5)
• For Maria Isabel Salazar Lopez, the hardest thing about being the new girl in school is that the 

teacher doesn’t call her by her real name. “We already have two Marias in this class,” says 
her teacher. “Why don’t we call you Mary instead?” But Maria Isabel has been named for her 
Papa’s mother and for Chabela, her beloved Puerto Rican grandmother. Can she find a way 
to make her teacher see that if she loses her name, she’s lost the most important part of 
herself?

Name Calling by Itah Sadu (PreK-2)
• Students deal with racist name-calling in the schoolyard of an ethnically diverse school. The 

brilliant illustrations in this short picture book capture a diverse student body.

The Night the Bells Rang by Natalie Kinsey-Warnock (3-5)
• Mason is the victim of bully, Aden Cutler, and often takes his frustration out on his own 

younger brother. But an unexpected act of kindness from Aden, followed by his death in 
World War I, make Mason reevaluate his treatment of his sibling and his perceptions of his 
tormentor.

Nobody Knew What to Do by Becky Ray McCain (PreK-2)
• In this short but powerful book, a boy tries to figure out what to do when he repeatedly 

witnesses a classmate being bullied. The realistic illustrations and straightforward delivery of 
the story make it a compelling read-aloud.

Oliver Button is a Sissy by Tomie DePaola (PreK-2)
• Oliver Button would rather read, dance and draw pictures than play football like the other boys. 

His classmates’ taunts don’t stop him from doing what he likes best, and his practice and 
persistence pay off in the end – when Oliver Button is a star.

Pinky and Rex and the Bully by James Howe (3-5)
• Pinky’s favorite color is pink, and his best friend, Rex, is a girl. Kevin, the third-grade bully, says 

that makes Pinky a sissy. Deep down, Pinky thinks Kevin is wrong, but he’s still worried. Does 
Pinky have to give up his favorite things, and worse, does he have to give up his best friend? 
Useful as a peer education tool when read to younger students by older ones.
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Play Lady/La Senora Juguetona by Eric Hoffman (PreK-2)
• Miguel’s next-door neighbor is Jane Kurosawa, but everyone calls her Play Lady. Like the kids 

in the neighborhood, Play Lady loves the mud, and she even lets the children make a river in 
her yard. When Play Lady is the victim of a hate crime, the children figure out how to help their 
friend and heal their neighborhood.

The Recess Queen by Alexis O’Neill (PreK-2)
• Mean Jean was Recess Queen and nobody said any different. Nobody swung until Mean Jean 

swung. Nobody kicked until Mean Jean kicked. Nobody bounced until Mean Jean bounced. 
If kids ever crossed her, she’d push ‘em and smoosh ‘em, lollapaloosh ‘em, hammer ‘em, 
slammer ‘em, kitz and kajammer ‘em…until a new kid came to school…

Say Something by Peggy Moss (PreK-2)
• Can one person make a difference? Moss’ obviously didactic book, which seems designed 

for group discussion about bullying, focuses on the role of the bystander, a girl who sees the 
sadness of the victim but does nothing (“I walk on the other side of the hall. I don’t say those 
things”). Realistic, lively watercolor illustrations show the child in a diverse school community, 
where kids are picked on and called names for being slow or different. The girl feels sad for 
them, but she looks away—until one day, when she is alone, the bullies make her cry, and her 
friends do nothing. The dramatic climax is quiet: the girl reaches out to a child who always 
sits alone on the bus, and the children have fun together. This is one of the best of the recent 
books for discussion about teasing; its direct, first-person narrative and informal portraits 
bring close classroom, hallway, and schoolyard scenarios for kids and adults to talk about.

Yoko by Rosemary Wells (PreK-2)
• What a great day it's going to be! Yoko's mother has made her favorite sushi for lunch and 

packed it in a willow-covered cooler. The bus whisks Yoko to school where she greets all her 
friends and joins in the Good Morning Song. But when lunchtime arrives, suddenly everyone 
notices Yoko's sushi. The teasing starts and her happy day evaporates. With an uncanny 
understanding of the pleasures and pains of an ordinary school day, Rosemary Wells has 
created a tender, irresistible story, true to the heart of childhood.

All book descriptions have been reprinted from one of the following three sources:
• The No Name-Calling Week Resource Guide 
 (Produced by GLSEN and Simon and Schuster Children’s Publishing)
• The GLSEN BookLink (www.glsen.org)
• Publisher’s description 



APPENDIX 4 
For School Personnel: 

Providing Support to Children who are Bullied

Children and youth who are bullied need clear messages of support from adults. Although we want
children to be strong and assertive so that they can stand up to those who bully, adults must realize
that many children aren’t ready to do this. Adults play critical roles in helping students who are bul-
lied and creating a healthy, safe climate in the school and community.

HOW TO INTERVENE TO STOP BULLYING: TIPS FOR ON–THE–SPOT
INTERVENTION AT SCHOOL

As adults, we may feel uncertain about how to handle bullying when we see or hear it happening. Or
we may respond in ways that don’t make the best use of the opportunity to teach a young person the
difference between appropriate and inappropriate behavior. We could end up inadvertently promot-
ing, rather than reducing bullying. Here are some tips to help respond more effectively on-the-spot
and make the best use of the “teachable moment” with all students at school.

1. WHEN YOU SEE OR HEAR BULLYING HAPPEN:

• Immediately stop the bullying. 
Stand between the child(ren) who bullied and those who were bullied, preferably blocking eye
contact between them. Don’t send any students away, especially bystander(s). Don’t ask about or
discuss the reason for the bullying or try to sort out the facts now.

• Refer to the bullying behavior and to the relevant school rules against bullying. 
Use a matter-of-fact tone of voice to state what behaviors you saw/heard. Let students know that
bullying is unacceptable and against school rules (e.g., “Calling someone names is bullying and
is against our school rules” or “That was bullying. I won’t allow students to push or hurt each
other that way.”)

• Support the bullied child in a way that allows him/her to regain self-control, to “save face,” and
to feel supported and safe from retaliation. 
Make a point to see the child later in private if she/he is upset, but don’t ask what happened
now. It can be very uncomfortable to be questioned in front of other students. Let his/her
teacher(s) know what happened so they can provide additional support and protection. Increase
supervision to assure the bullying is not repeated and does not escalate.

• Include the bystanders in the conversation and give them guidance about how they might
appropriately intervene or get help next time. 
Don’t put bystanders on-the-spot to explain publicly what they observed. Use a calm, matter-of-
fact, supportive tone of voice to let them know that you noticed their inaction or that you are
pleased with the way they tried to help, even if they weren’t successful. If they did not act, or
responded in aggressive ways, encourage them to take a more active or prosocial role next time
(e.g., “Maybe you weren’t sure what to do. Next time, please tell the person to stop or get an
adult to help if you feel you can’t work together to handle the situation.”)

• If appropriate, impose immediate consequences for students who bully others. 
Do not require students to apologize or make amends during the heat-of-the-moment (everyone
should have time to cool off ). All consequences should be logical—that is, connected to the
offense. As a first step, you might take away social opportunities (e.g., recess, lunch in the cafe-
teria). Let students who bully know you will be watching them and their friends closely to be
sure there is no retaliation. Notify colleagues.
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• Do not require the students to meet and “work things out.”  
Unlike conflicts, bullying involves a power imbalance that means this strategy will not work.
Trying to find a way to “work things out” can re-traumatize the student who was bullied and
does not generally improve relationships between the parties. Instead, encourage the student
who bullied to make amends in a way (after follow-up with an adult) that would be meaningful
for the child who was bullied.

2. INDIVIDUAL FOLLOW-UP AND SUPPORT

Even if you make good use of the “teachable moment” when bullying occurs, you will still encounter
situations where staff members will need to provide follow-up interventions. Follow-up is time-con-
suming and may not be appropriate in every case of bullying. In addition, staff members providing
follow-up are likely to need specialized skills or training—as well as enough time to investigate prob-
lems, to administer appropriate discipline, or to provide support or therapeutic intervention.

• Provide follow-up interventions, as needed, for the students who were bullied and for those
who bullied. Determine what type of situations and level of severity of bullying incidents
require follow-up intervention from adults and designate who should intervene in various cir-
cumstances.

• Notify parents of children who are involved, as appropriate.

• Bullied students need to process the circumstances of the bullying, vent their feelings about it,
and get support. Some may need assistance reading or interpreting social signals, practicing
assertive behavior, building self-esteem, or identifying friends and classmates who can give
them support.

• Students who bully may need help taking responsibility for their behavior, developing empathy
and perspective-taking abilities, and finding ways to make amends. They also may need help to
learn how to use power in socially appropriate ways (e.g., focusing their energy on causes they
care about).

• When there are suspicions of bullying, gather more information by talking with bystanders pri-
vately. Intensify observation and supervision and offer incentives or positive consequences to
active, helpful bystanders to increase involvement by students. Bystanders need opportunities
to discuss and practice responses outside of the heat of the moment in order to be successful.
The more options they have, the more successful they will be.

HOW YOU CAN HELP CHILDREN WHO ARE BULLIED

• Don’t do further damage by lending too much support in public. Youth are concerned about
what their peer group sees and knows. It may be more helpful to lend your supportive words
and gestures in private.

• Spend time with the student. Learn about what’s been going on. Listen. Get the facts (who,
what, when, where, how) and assess the student’s feelings about the bullying. Is this the first
time they’ve been hurt by bullying, or is this something that’s been going on for awhile?
Recognize that this discussion may be difficult for the student. Tell him or her that you are
sorry about what happened. Assure the student that it’s not his or her fault.

• Praise students for their courage to discuss the bullying with you. Explain how helpful they are
being by providing this important information, not only for themselves, but also for the rest of
the school.
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• Ask students what they need to feel safe. Those who are bullied may feel powerless, scared, and
helpless. Give students a voice. Follow through to grant their requests, when possible.
Emphasize the confidential nature of your discussion, and be clear about who will and will not
be given this information. Get additional facts about the incident(s) from other adults or stu-
dents, so bullied students don’t feel they will be easily identified as the sole reporter of the
abuse. Protect the targets of bullying in conversations with the students who bully. Don’t reveal
their identity, if possible. Rather, explain that you’ve learned about the bullying from a number
of sources, including other adults.

• Communicate with colleagues about the bullying incident. Other staff members who have con-
tact with the students who were bullied can also lend support and assistance. Tell them to step
up their observations to be sure that the bullying has stopped, and be sure that they communi-
cate progress or further incidents to all the appropriate staff members.

• Don’t force meetings between students who are bullied and those who bullied them. Those who
are bullied may need distance from the offenders. Such meetings can cause much further harm.
Forced apologies don’t help.

• Provide as much information as you can about what your “next steps” are. Information is help-
ful for the student to regain a sense of safety and control. Urge the student to report any further
incidents of bullying, involving the same or different students.

• Encourage and support students in making friends. One of the most important bullying preven-
tion tools is helping each student at school to have a good friend to be with and talk to.

• Explore how students’ parents may be of support to them. Many children keep incidents of bul-
lying to themselves and don’t tell their parents. Explain that if their parents know, more support
may be available. Talk with parents about your concerns.

• Make a referral, if needed. Bullying can be traumatic. Assess, or have another professional
assess, how much support and assistance students may need. Talk with your school counselor
about a counseling or mental health referral. Err on the side of offering more services, rather
than less. Bullying is no longer viewed as a rite of passage that all children just have to put up
with. It is a form of abuse that can cause psychological, physical, and academic problems for
children who are bullied.

• Make sure you follow up with students who have been bullied. Let them know that you are a
resource and that you plan to “check in” with them in two to three days, and beyond.

MISDIRECTIONS IN BULLYING PREVENTION AND INTERVENTION

In recent years, increasing numbers of educators, health professionals, parents, and other adults who
interact with children and youth understand the seriousness of bullying. A number of proven and
promising prevention and intervention strategies have been developed. Unfortunately, a number of
questionable intervention and prevention strategies also have been developed in recent years:

1. ZERO TOLERANCE POLICIES

A number of schools and school districts have adopted “zero tolerance” or “three strikes and you’re
out” policies towards bullying, in which children who bully others are suspended or expelled from
school. These policies (also called “student exclusion” policies) raise a number of concerns:

• They affect a large number of students. Recent surveys of elementary and middle school students
indicate that approximately one in five students admit to bullying their peers periodically. Even
if policies are limited to physical bullying, the numbers of affected children are still significant.

141No-Name Calling Week Resource Guide, Copyright ©2004 by GLSEN, Inc.

APPENDIX 4 For School Personnel: Providing Support to Children who are Bullied



• Threats of severe punishments, such as suspension or expulsion, may actually discourage chil-
dren and adults from reporting bullying that they observe.

• Bullying can be an early marker of other problem behaviors. Children who frequently bully
their peers are at risk for engaging in other problem behaviors such as truancy, fighting, theft,
and vandalism. Children who bully are in need of positive, pro-social role models, including
adults and students in their regular school. Although suspension and expulsion of students may
be necessary in a very small minority of cases to maintain public safety, these practices are not
recommended as a broad-based bullying prevention/intervention policy.

2. CONFLICT RESOLUTION/PEER MEDIATION

Conflict resolution and peer mediation are common strategies to deal with conflicts among students.
Many schools also use peer mediation and conflict resolution to address bullying problems, but this is
not recommended. Why?

• Bullying is a form of victimization, not conflict. It is no more a “conflict” than are child abuse 
or domestic violence.

• Mediating a bullying incident may send inappropriate messages to the students who are
involved (such as, “You are both partly right and partly wrong,” or “We need to work out this
conflict between you.”). The appropriate message to the child who is bullied should be, “No
one deserves to be bullied and we are going to do everything we can to stop it.” The message
for children who bully should be, “Your behavior is inappropriate and must be stopped.”

• Mediation may further victimize a child who has been bullied. It may be very upsetting for a
child who has been bullied to face his or her tormenter in mediation.

• There is no evidence to indicate that conflict resolution or peer mediation is effective in stop-
ping bullying.

3. GROUP TREATMENT FOR CHILDREN WHO BULLY

Another strategy that some schools use to address bullying behavior involves group therapeutic treat-
ment for children who bully, including anger management, skill-building, empathy-building, or seek-
ing ways to build their self-esteem. Although these interventions are well-intentioned, they often are
counter-productive. Students’ behavior may further deteriorate, as group members tend to serve as
role models and reinforcers for each other’s antisocial and bullying behavior.

4. SIMPLE, SHORT-TERM SOLUTIONS

Often, school administrators and their staff adopt a short-term, piece-meal approach to bullying pre-
vention. Bullying may be the topic of a staff in-service training, a PTA meeting, a school-wide assem-
bly, or lessons taught by individual teachers. Although each of these efforts may represent important
initial steps in the adoption of a comprehensive, long-term bullying prevention strategy, they likely
will do little to significantly reduce bullying problems if implemented in a piece-meal way. What is
required to reduce the prevalence of bullying is a change in the climate of the school and in norms for
student behavior.
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